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Dissertation Abstract
Investigating the Extent of Collaboration Between Jesuit Administrators and non-Jesuit
Faculty and Staff in Jesuit Secondary Schools in the Eastern Africa Province:
Staying True to Mission
The Society of Jesus (Jesuits) is well known for its educational institutions. Over
the years, Jesuits have run excellent schools all over the world. However, Jesuits have
also realized the increasing need to incorporate non-Jesuits more fully in their ministry.
This dynamic of deeper incorporation of non-Jesuits into Jesuit works is referenced as
collaboration.
To enhance this collaboration, Jesuits have produced documents that advocate for
collaboration, delineated the path to accomplish collaboration, and the attitudes necessary
for its growth. One such document by the International Commission on the Apostolate of
Jesuit Education pointed out that Jesuit Education “stresses lay-Jesuit collaboration,” and
“relies on a spirit of community” (1987, p. 41). These characteristics formed one
component of the conceptual framework for this study. The other component was
Selznick’s concept of the institutional embodiment of purpose. The purpose of this study
was to investigate the extent of collaboration in Jesuit secondary schools in the Eastern
Africa Province.
This mixed-method study was carried out in two Jesuit secondary schools in
Tanzania. It used a researcher-constructed survey and interviews with semi structured
questions. The survey included 117 participants (teachers, nonteaching staff, and
headteachers). Afterward taking the survey, headteachers and 7 members of their
administrative teams were interviewed for more information about collaboration.
Data from this study indicated evidence of a good level of collaboration, exhibited
through the positive attitudes of headteachers toward collaborators; the rapport that
ii

existed between the two groups; and the different initiatives that Jesuit administrators
have put in place to help the collaborators feel valued and become more immersed in the
Jesuit charism. However, the level of knowledge about Jesuit education was very low,
and no meaningful orientation/induction program existed. This lack of a program was one
area that needed immediate improvement. Research in areas of collaboration and the
preparation of Jesuits to become school administrators was recommended.
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CHAPTER I
THE RESEARCH PROBLEM
Statement of the Problem
Education is one of the main apostolic commitments in which the Society of Jesus
has invested and stayed committed to since its foundation in 1540 by St. Ignatius of
Loyola. Like all other groups that have ventured into Catholic education, Jesuits have
been running their schools following their own charism (Ignatian charism). It is that
charism that distinguishes each religious group, and gives importance to the contribution
of each. For Jesuits, this is captured in what Donahue (1990) called the “Characteristics
of a Jesuit Vision of Education” (p. 54).
From the very beginning, Jesuit schools became a defining characteristic of the
Society of Jesus. From the beginning, Jesuits were to conduct the ministry of the word,
sacraments, works of mercy, and education (O’Malley, 1993). Hence, education is one of
the core pillars of Jesuit apostolic commitment. As O’Malley put it, “although the Jesuits’
most official documents never boldly stated it, the schools became a part of the Jesuits’
self-identification” (1993, p. 15).
At present, the mission of Jesuit education faces two realities: a declining number
of Jesuit administrators, teachers, and staff, and a diversity of key players in these
schools. These two realities were especially captured in the sixth decree of the 35th
general congregation of the Society of Jesus, which took place in 2008 (Padberg, 2009).
This decree, in its call for collaboration entitled, “Collaboration at the Heart of the
Mission,” pointed out that the said collaboration was not just with the lay people, but also
with priests and nuns from other Catholic congregations and dioceses as well as people
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with different faiths and beliefs. The decree then disseminated: “In many countries,
important Jesuit works depend largely on the generous, loyal, and skilled collaboration of
women and men of diverse religions and humanistic convictions” (Padberg, 2009,
p. 781).
As a result of this decrease in the number of Jesuits and the diversity in the new
faculty and staff in Jesuit schools, a danger exists that the mission, vision, and indeed, the
characteristics of Jesuit schools, could disappear. At the same time, in the Jesuit tradition,
documents have focused on ways Jesuits and the non-Jesuits can relate and cooperate to
ensure that this mission remains and indeed improves. The common term for this kind of
dynamics is collaboration, as seen in such titles as “Lay–Jesuit collaborations (ICAJE,
1987), “Cooperation with the Laity in Mission” (Society of Jesus, 1995), “Creative
Companionship with Colleagues” (The Jesuit conference, 2002, p. 183), and
“Collaboration at the Heart of Mission” (Padberg, 2009).
This collaboration has been seen as a key aspect in ensuring that Jesuit schools
remain in operation and continue to offer Jesuit education, which is one of the key
ministries of the Society of Jesus. Such documents include Our Secondary Schools Today
and Tomorrow (Arrupe, 1980); Go Forth and Teach: Characteristics of Jesuit Education
(International Commission on the Apostolate of Jesuit Education [ICAJE], 1987;
Perspectives on Collaboration: A Workbook (Metts & O’Connell, 1992); Documents of
the Thirty-Fourth General Congregation of the Society (Society of Jesus, 1995); Lay–
Jesuit Collaboration in Higher Education (The Institute of Jesuit Sources, 2002); and
Jesuit Life and Mission Today: The Decrees of the 31st–35th General Congregations
(Padberg, 2009).
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For this study, collaboration refers to close working conditions between Jesuits
and non-Jesuits; a true union of hearts and minds and a sharing of vision, purpose, and
apostolic effort (ICAJE, 1987). Collaboration refers to the attitudes in a community
where all the people working in the school treat one another as equal partners, as
colleagues in the mission. Collaboration is the endeavor to create enduring relationships
and mutuality among those working in the same apostolate, forming and sustaining a
functional community whose main ingredient is social capital: an interaction of personal
relationships between all those in that community (Metts & O’Connell, 1992).
Despite the availability of the documents about collaboration between Jesuit and
the non-Jesuit partners in Jesuit education, the researcher could find no studies that
investigated how these documents were used to establish and enhance collaboration and
how collaboration really worked in concrete cases. However, although a search in
different Jesuit networks failed to reveal empirical past studies, the search revealed that
what was available in these Jesuit documents and in some Jesuit networks were manuals,
workbooks, and some survey tools designed for internal use by individual schools to
assess or evaluate themselves and their administrators on different aspects of Jesuit
education (Jesuit Schools Network [JSN], 2015a).
Collaboration in Jesuit schools was, therefore, an aspect that had not been
researched, and specifically, no studies existed about collaboration in the Jesuit schools in
the Eastern Africa Province of the Society of Jesus, nor had any school performed selfassessment or self-evaluations. This lack of previous studies, especially as the Society of
Jesus calls for and stresses collaboration, revealed a gap in the knowledge of how the said
lay–Jesuit collaboration was practiced. This current study aimed to fill this gap by
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investigating the extent to which Jesuit schools in the Eastern Africa Province of the
Society of Jesus experienced collaboration.
The Eastern Africa Province comprises six countries: Ethiopia, Kenya, Tanzania,
Uganda, Sudan, and South Sudan (Eastern Africa Province of the Society of Jesus, 2016),
and encompasses five Jesuit secondary schools. The oldest school, Loyola High School in
Dar es Salaam, Tanzania, opened in 1995, whereas the newest school, St. Joseph
Technical Secondary School, opened in 2015 (Eastern Africa Province of the Society of
Jesus, 2016).
Background and Need for the Study
When the Society of Jesus ventured into education in 1548, Jesuits sought to
develop guidelines that would help them in running these schools. As they opened more
and more schools, the need for a document that would govern the way these schools were
run was to ensure they were conducted in a uniform way as they multiplied. Within 50
years of opening the first school in 1548, after several editions were written and revised
in a published document called the Ratio Studiorum (Conference of Major Superiors of
Jesuits, 1599/1970). The document spelled out how each Jesuit school in the world was to
be run. The document provided specific and minute details to ensure all schools were
uniform (Conference of Major Superiors of Jesuits, 1599/1970).
Although this document was useful as a manual, it is currently no longer possible
to govern all Jesuit schools with it. One key reason is that the Ratio Studiorum was
written when almost all teachers in Jesuit schools were Jesuits and did not take into
consideration other members who would be working in these schools and how their
presence would affect/influence the mission of Jesuit schools. With the numbers of
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Jesuits dropping, especially since the 1960s (M. M. Gray, 2016), and the number of nonJesuits working in Jesuit schools increasing during the same period, Jesuits sought to
develop a different method to ensure the continuity and success of Jesuit schools. To
illustrate how the numbers decreased, in January 1965, the number of Jesuits all over the
world was 36,038; by 2010, that number had dropped to 18,266; and in January 2015, the
number had decreased further to 16,740.
The Call for and Development of Collaboration in Jesuit Education
After the second Vatican Council (1962–1965), the 31st General Congregation
(GC) of the Society of Jesus, held in 1967, took up the call for collaboration at the level
of the whole Society of Jesus, and after the general congregation, established a special
commission called Jesuit Secondary Education Association (JSEA) in 1970. The
commission was established in response to the call by GC31 of the Society of Jesus to
renew Jesuit education. This association served as the guiding voice in Jesuit secondary
education, especially in the United States. The association, in its mandate, produced
several publications that have since served as guidelines for Jesuit education. Another
commission, the JSN, replaced this association in April 2015, and is currently the body
mandated by the Society of Jesus to oversee the running of Jesuit education. Like the
JSEA before it, the JSN has produced documents that provide guidelines about the
running of Jesuit schools, specifically here in the United States and in Canada. Schools in
other provinces also sometimes use these books and documents where the Society of
Jesus continues to run Jesuit schools.
It was in this background that the concept of collaboration was first introduced as
the Jesuits sought to include those with whom they worked more and more, to maintain
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the mission of the Society of Jesus, and to recognize and incorporate them as partners, as
collaborators; not just workers. Jesuits sought to articulate ways of collaborating with the
laity and with other religious congregations in Jesuit schools and to ensure their
formation, noting that they were not welcomed only because of the decreasing number of
Jesuits in the educational apostolate, but rather as a result of a “profound conviction that
lay people have an invaluable contribution to make to our apostolate” (Arrupe, 1980,
p. 69). Arrupe (1980) encouraged Jesuits in the education apostolate to seek not only
teachers, but “responsible collaborators” (p. 69), and insisted that the way to achieve this
goal was to ensure these teachers imbibed Ignatian principles and became part of the
decision makers in the education apostolate.
Since then, the concept of collaboration was embraced in many dialogues,
discussions, and symposia, including the most important meeting of the Jesuits: GC31,
GC34, and GC35. In general, these documents proposed collaboration as the way forward
for the different missions of the Society of Jesus, seen when GC35 talked of collaboration
“at the heart of the mission” (Padberg, 2009, p.780). The proposal for collaboration has
been consistently upheld and renewed following Vatican II, 1962–1965.
Focusing specifically on education, several Jesuit documents addressed this
concept. First, in the level of the overall Society of Jesus, three GCs (GC31, GC34, and
GC35) deliberated and wrote documents (decrees) for the whole Society of Jesus,
focusing on collaboration. Apart from these decrees by the GCs, Jesuit associations and
networks also wrote about collaboration. For example, under the umbrella of JSEA,
ICAJE produced a document called Go forth and Teach: The Characteristics of Jesuit
Education in 1987. Another Jesuit Commission, the Institute of Jesuit Sources, later
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produced a document called Lay–Jesuit Collaboration in Higher Education (H. J. Gray,
2002), providing a publication of the proceedings from a forum on various aspects of
collaboration arising from earlier documents such as GC34. Similarly, the JSN produced
two key documents: Our Way of Proceeding: Standards and Benchmarks for Jesuit
schools in the 21st century (2015b), and 2020 Vision: Ignatian Examen of Jesuit
Education for the 21st century (2015a). Individual Jesuit scholars also wrote on
collaboration and strategies for achieving and maintaining that collaboration.
Jesuits have discussed and written about the topic of collaboration to a great
extent. Many publications outlined what this collaboration means, what Jesuits need to
do, what resources need to be in place for collaboration to work, and how it can be
implemented (Padberg, 2009; Society of Jesus, 1995). Jesuits commonly use the word
collaboration when referring to the endeavor to work closely with non-Jesuits in
ministries in which Jesuits are involved. Jesuits sometimes use the term collaboration
interchangeably with cooperation or collegiality, but what defines it more succinctly is
the intentionality behind that cooperation (Padberg, 2009).
The Need for Collaboration in Jesuit Schools
Different provinces of the Society of Jesus have to address distinct factors in how
they carry out their missions. Although they have the same basis, the different provinces
must adapt to the social, political, economic, and religious realities of their geographical
settings. Some key factors include the number of Jesuits in that province, the number and
type of missions they have in the area, the diversity of the people with whom they
collaborate, how long the Society of Jesus has operated in that region, and how well
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established the society’s charism and tradition (history) are in the institutions where they
work (Jesuits Eastern Africa, 2016b).
In most Jesuit schools, the number of Jesuits working is small. In schools in the
Eastern Africa Province, that number is less than 10% of the total number of faculty and
staff. The remaining 90% is not a homogeneous group. It comprises a mixture of
religious nuns, lay Catholics, lay non-Catholic Christians, and non-Christians.
Usually, at the beginning of working together, these different people would be at
different levels in knowledge of the mission, vision, core values of Jesuit schools, and the
characteristics of Jesuit education in general. Similarly, they have varied reasons for
working in Jesuit schools. Although this diversity of motivations is not ideal, it is
congruent with what Convey (2014) asserted: “it is not reasonable to expect that all
teachers in a Catholic school are motivated to teach in a Catholic school for the same
reasons, or have the same understanding of their dual role of academic and religious
formation” (p. 5). Although some teachers and nonteaching staff truly identify with the
school’s mission and find it motivating, others may consider teaching or working in a
Jesuit school simply as a professional opportunity. As a result, if the values, mission, and
vision of the school are to be achieved, teachers must commit to the vision and mission of
the school and imbibe the values of Jesuit education. It is only when educators achieve
this commitment that true collaboration ensues, as defined in Jesuit documents, whereby
a union of hearts and minds can be truly achieved (ICAJE, 1987). The building of a
collaborative community and a spirit of collegiality (total commitment) are necessary for
the success of Jesuit schools now and in the future.
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In the Eastern Africa Province, the centrality of call and need for collaboration
with others is listed in the new apostolic plan as one of the core values of the Eastern
Africa Province (Jesuits Eastern Africa, 2016a). Citing GC35 (Decree 6, No. 17) the
apostolic plan states the following:
Likewise, the importance of collaboration in mission means that all Jesuits, as
men on mission, must also be men of collaboration. Ongoing formation in this
area should be encouraged and supported within provinces and throughout Jesuit
conferences. When undertaken together with collaborators, programs of
professional development and spiritual enrichment can help us deepen our sense
of common vision and our unity in mission. (Jesuits Eastern Africa, 2016a, p. 13)
Purpose of the Study
The purpose of this study was to investigate the extent of collaboration between
Jesuit administrators and non-Jesuit faculty and staff in Jesuit secondary schools in
Eastern Africa province. Concretely, the study aimed to discover how Jesuit schools in
the Eastern Africa Province of the Society of Jesus carried out this collaboration, based
on Jesuit documents that advocated such collaboration. This study therefore aimed to
investigate how Jesuit schools translated these documents into action (ICAJE, 1987; The
Institute of Jesuit Sources, 2002; Jesuit School Network, 2015b; Metts & O’Connell,
1992; Padberg, 2009; Society of Jesus, 1995), and the level and kind of collaboration
witnessed in these schools.
As part of this investigation, the study inquired about concrete ways collaboration
was experienced, encouraged, and cultivated. The study also inquired about any
challenges (obstacles or barriers) to efforts to collaborate, and the causes of such
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challenges. Last, the study sought opinions from the various groups being studied about
how this collaboration, on which hinges the very mission of the Society of Jesus, could
be strengthened.
Conceptual Framework for the Study
This study rested on a conceptual framework with two components. The first
conceptual basis for this study was what Selznick (1957) referenced as “the institutional
embodiment of purpose” (p. 62). The second component consisted of three characteristics
of Jesuit education that specifically address collaboration between Jesuits and non-Jesuits
working in the same school, as promulgated in the document Go Forth and Teach: The
Characteristics of Jesuit Education (ICAJE, 1987).
According to Selznick (1957), one task of an organization’s leadership is to
transform the policy of the organization into the organization’s social structure. For
Selznick, this task meant “shaping the ‘character’ of the organization” (1957, p. 63), and
emphasized the importance of all participants’ commitment to the core values of the
organization, so they shared in the organization’s thinking and responding. In turn, this
sharing could lead to increased reliability in the execution and elaboration of policy,
according to the organization’s spirit and letter.
Selznick’s (1957) concept of institutional embodiment of purpose found support
from the Congregation for Catholic Education (2012c) in its 2007 document entitled
“Educating Together in Catholic Schools: A Shared Mission Between Consecrated
Persons and the Lay Faithful,” boldly stating that “the project of the Catholic school is
convincing only if carried out by people who are deeply motivated” (p. 232). Further
support for Selznick’s concept emerged in the work of Heft (2011), who asserted that
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“administrative leadership in an educational institute demands a capacity to work with
many different types of persons. … It challenges a person to help very different persons
to commit themselves to a common vision and task” (pp. 91–92). Further, Heft called on
leaders to actively strive to shape their educational community, and pointed out that
“recruitment and formation of staff and faculty are the most important responsibilities of
those who lead Catholic high schools. The capacity of faculty to work together as a team
or better a community, is crucial to the school’s success” (2011, p. 100).
ICAJE (1987) listed and discussed 28 characteristics of Jesuit education; of these
28, Characteristic 23 states that “Jesuit education stresses lay-Jesuit collaboration”;
Characteristic 24 states that “Jesuit education relies on a spirit of community among:
teaching staff and administrators; the Jesuit community; governing boards; parents;
students; former students; and benefactors” (p. 41); and Characteristic 25 says that “Jesuit
education takes place within a structure that promotes community” (p. 41). These
characteristics not only call for each member of the school to assume their appropriate
responsibility, but also demands that schools develop an environment in which such a
collaboration can take place.

In talking about collaboration in a school, the document stated that
In a Jesuit school, there is a willingness on the part of both lay people and Jesuits
to assume appropriate responsibilities: to work together in leadership and in
service. Efforts are made to achieve a true union of minds and hearts, and to work
together as a single apostolic body in the formation of students. There is,
therefore, a sharing of vision, purpose and apostolic effort. (ICAJE, 1987, p. 41)

12
These characteristics, therefore, fit together with and complemented the theory of the
institutional embodiment of purpose (Selznick, 1957). These characteristics formed the
basis of this study’s investigation.
This concept of the institutional embodiment of purpose was relevant to this study
because collaboration aims to achieve such embodiment; a situation whereby everyone
working in Jesuit school commits to the core values, vision, and mission of the Jesuit
school. This commitment would increase their involvement and participation in key
aspects of the school such as decision making, serving on various boards, and generally
sharing responsibilities for duties that may be outside their official duties. In turn, such
participation would ensure not only the best results for Jesuit schools, but also continuity
into the future, even without the actual presence of Jesuits. For this study, these two
components came together, forming the basis on which to evaluate the kind of
collaboration present between the Jesuits and their collaborators, and to discern what
more could be done to enhance the desired collaboration.
Research Questions
To investigate the reality of the collaboration between Jesuits and non-Jesuits
working in Jesuit schools in Eastern Africa Province, this study attempted to answer the
following seven research questions:
1. To what extent do those who serve in Jesuit secondary schools in East Africa
(headteacher, faculty, and staff) experience collaboration?
2. In what ways do those who serve in Jesuit secondary schools (headteacher,
faculty, and staff) perceive collaboration to be demonstrated?
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3. To what extent are the Jesuit secondary school headteachers knowledgeable of
and committed to their call to cultivate collaboration with faculty and staff in
their schools?
4. How committed are the faculty and staff of Jesuit secondary schools in East
Africa to responding to the call to collaborate with headteachers?
5. What factors do those who serve in Jesuit secondary schools in East Africa
(headteachers, faculty, and staff) perceive to enhance collaboration among
them?
6. What factors do those who serve in Jesuits secondary schools (headteachers,
faculty, and staff) perceive to challenge (obstacles/barriers) collaboration
among them?
7. What do those who serve in Jesuit secondary schools (headteachers, faculty,
and staff) suggest to strengthen collaboration among them?
Limitations of the Study
The first limitation of this study was that it was be carried out in a region of the
Society of Jesus (Eastern Africa Province) which has a very short history of the presence
of the Society of Jesus (at the time of the study, the Province had just celebrated 25 years
since its creation) and whose history of Jesuit education was even shorter, having opened
its first school (Loyola High School in Dar es Salaam, Tanzania) in 1995. Thus, findings
from this study were limited in generalizability to other provinces and schools of the
Society of Jesus in the world.
A second limitation related to the short history of Jesuit schools in Eastern Africa
was that the study was conducted in only two Jesuit schools. Both schools are in the same
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geographical region (Tanzania), which could limit the study’s generalizability to other
schools in other provinces of the Society of Jesus.
A third limitation was the composition of the populations and sample for the
research. Given the geographical location of the school, the composition of the teachers
and nonteaching staff in the Jesuit schools in Eastern Africa was very diverse in ethnic
and religious background. These schools are staffed with collaborators from various
countries and encompasses a considerable number of non-Catholics and a few nonChristians, specifically Muslims. One consequence of such diversity was less knowledge
of Catholic education, which could have influenced their responses and limited the
generalizability of the findings from this study.
A fourth limitation arose because the study employed a self-report survey, and, as
Fowler (2009) pointed out, respondents could give socially desirable responses rather
than real facts and experiences. At the same time, a possibility existed that teachers and
nonteaching staff in these schools could give responses influenced by a fear of the
authorities that run the school, and a desire to keep their jobs.
Significance of the Study
The first significance of the study is that it added to the growing literature on the
topic of lay-Jesuit collaboration, without which the mission of Jesuits, especially in
education, faces an uncertain future. This study contributed to the existing body of
knowledge about collaboration by complementing previous literature with concrete
suggestions from research. Of the many documents on collaboration, none covered the
reality of the Eastern African context; thus, this research study provided insights on lay–

15
Jesuit collaboration from the Eastern Africa Province perspective, providing a valuable
contribution to the whole Society of Jesus.
At the same time, study results provided a basis on which these schools can assess
themselves and learn how they can ensure the required collaboration. It was hoped that
results from this study could be used to formulate policies that would lead to better Jesuit
schools, as a result of deeper collaboration. Study results could form a basis for reflection
on communal discernment; that is, engaging in a prayerful, conscious process to seek the
will of God together about these schools. Findings from this study could form a basis and
part of the induction/orientation program for new administrators, teachers, and
nonteaching staff of these Jesuit schools.
In addition to being used for such an induction/orientation program, study
findings could serve as a springboard for future studies on collaboration, such as
comparing collaboration in various provinces of the Society of Jesus and evaluating what
various provinces can learn from one another. Providing a basis for comparison about
collaboration in different provinces was especially important because currently, one
major topic in Jesuit education is the question of networking among Jesuit schools in
disparate provinces. Additionally, given that Loyola High School, Dar es Salaam, was 21
years old, this study could serve as a point of reference on which further studies on this
topic in Eastern Africa Province could be measured.
Definition of Terms
The following terms were operationalized for this study:
Apostolate/apostolic work: The mission or ministry of a particular religious
group. The name comes from the word apostles, those people who were in the inner
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circle of Jesus and who were sent out to continue the work/mission of Christ. The attitude
toward an apostolate is that it is a mission/ministry undertaken as a continuation of the
work of Jesus; that is, the attitude that underlies the commitment of the group as they take
up this mission (Traub, 2008).
Charism: The charism of a religious community refers to the distinctive
spirituality and mission of a particular religious order. The charism is usually based on
the words and thoughts of the founder of the order.
Collaboration: The close working conditions between the Jesuits and non-Jesuits,
detailed in Jesuit Documents. Collaboration entails treating one another as equal partners,
as colleagues in the mission. According to GC35, collaboration in mission is described in
different but related ways. Some call it partnership in mission, whereas others call it
collaboration (Padberg, 2009). (The people with whom the Jesuits work are called
collaborators, Ignatian apostolic partners, or companions.)
Congregation for Catholic education: The Congregation for Catholic education is
the pontifical congregation of the Roman Curia responsible for universities, faculties,
institutes, higher schools of study, and schools and educational institutes. It was formerly
known as The Sacred Congregation for Catholic Education until 1988, when its name
changed to the current one, Congregation for Catholic Education.
Consecrated persons/Religious: Women and men who consecrate their lives in a
special way through the vows of chastity, poverty, and obedience. This group includes
priests, brothers, and nuns from various religious orders.
General congregations (GC): These are meetings called by the Jesuit Superior
General to deliberate on important matters about the mission of the whole Society of
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Jesuits. Their deliberations and the subsequent documents they produce apply to all
Jesuits in the world.
Ignatian charism: This is the charism of the founder of the Society of Jesus (St.
Ignatius of Loyola) and stresses seeking God in all things. Ignatian charism is the spirit
that guides the work performed by Jesuits all over the world. Ignatian charism identifies a
certain work as being truly Jesuit.
Ignatian discernment: This is a process for making choices, especially between
several potentially good choices of action. Discernment involves prayer, reflection,
consultation with others, careful analysis, and evaluation before making a decision (H.
Gray, 2003).
Jesuits: Members of a Roman Catholic religious order (Society of Jesus) founded
by St. Ignatius of Loyola in 1540. Jesuits are guided by Ignatian charism in their mission.
Jesuit Secondary Education Association (JSEA): A service organization
established in 1970 to foster the Jesuit mission and identity of Jesuit secondary schools in
the United States. The JSEA was in operation until 2015.
Jesuit Schools Network (JSN): This organization replaced the JSEA. Established
in 2015, the JSN was mandated with the oversight of Jesuit education, especially in the
United States and Canada.
Jesuit education: Education carried out by the Society of Jesus and based on the
values of the Society of Jesus and the vision of St. Ignatius of Loyola. Among its key
characteristics is that it is student-centered, flexible to suit the needs of the student, and
has a particular structure that adheres to the Jesuit pedagogy, which stresses the practice
of prelection, reflection, active learning, and repetition (Metts, 1994).
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Lay/laity: People in a religious faith who are not clergy. In a Christian faith, they
are the unordained members of the Church (Traub, 2008).
Non-Jesuit: In this context, this term refers to people working with Jesuits who
are not themselves Jesuits. It includes lay people and non-Jesuit consecrated people
belonging to other religious orders and following other charisms.
School climate: This is a “set of internal characteristics that distinguish one school
from another and influence the behaviors of each school member” (Hoy & Miskel, 2005,
p. 185). The school climate affects the performance of faculty and staff, and ultimately
the academic achievement of students.
Society of Jesus: A Catholic religious order of men founded by St. Ignatius of
Loyola and his companions in 1540 (Traub, 2008). The name Society of Jesus is used
interchangeably with the title Jesuits. A member of the Society of Jesus is called a Jesuit,
and the abbreviation SJ after a name means that the person is a member of the Society of
Jesus.
Spiritual exercises: A method of prayer comprising a series of meditations or
contemplations aimed to open oneself fully to God’s spirit. St. Ignatius of Loyola
composed these exercises, aiming to lead the one doing them to contemplate or meditate
on some key aspects of Christian faith and life (Traub, 2008).
Vatican Council II: A council for the whole Catholic Church convoked by Pope
John XXIII; it took place in Rome (1962–1965). Among the significant outcomes from
the council were freedom to celebrate liturgy in local languages; a new understanding of
lay people, their vocation, and participation in the Church and her mission; viewing the
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whole church as People of God; and recognizing and championing the use of conscience
in decision making (Traub, 2008).
Summary
This chapter delineated the need for collaboration between Jesuits and non-Jesuits
working in Jesuit secondary schools, arguing that for Jesuit education to continue into the
future, this collaboration is critical. The need for this collaboration was premised on the
decrease in the number of Jesuits working in these schools and the increase in the number
of non-Jesuits invited to work alongside Jesuits in these schools. Information in this
chapter showed that extensive Jesuit documents asserted use of this concept of
collaboration, seen as the only way forward for Jesuit education. Despite the high regard
for collaboration and the insistence that it be upheld and advanced, no studies had been
conducted to investigate how this collaboration concretely works in Jesuit schools. The
foregoing therefore set the basis for this study, which aimed to conduct one such study in
the Jesuit Province of Eastern Africa.
Chapter 1 also highlighted the purpose of the study, the research questions the
study sought to answer, and the conceptual framework that guided this research.
Selznick’s (1957) concept of the institutional embodiment of purpose, combined with
Jesuit documents on collaboration, provided a good basis on which to frame this study.
The educational significance of this study furnished credence of the need for this study.
This first chapter included limitations of the study and the definition of key terms used
throughout the study.
In the following chapter, the review of literature, focus shifts to literature about
collaboration. Chapter 2 begins with a review of the historical background of Jesuit
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education, reviewing several foundational documents on Jesuit education. Then, key
Jesuit documents on collaboration are comprehensively analyzed to discern exactly how
Jesuits understand collaboration, what a collaborative environment entails, who is
responsible for achieving it, and how it can be enhanced. Chapter 2 also presents reviews
of other Church documents, especially those focusing on the running and functioning of
Catholic schools since the second Vatican council. The last part of Chapter 2 reviews the
most recent studies about collaboration in school settings. As in Jesuit documents, focus
centered on what researchers found to benefit collaboration in schools and how this
collaboration could be attained, maintained, and advanced.
Chapter 3 provides details about the methodology used in carrying out the
investigation about the extent of collaboration between Jesuit administrators and nonJesuit teachers and nonteaching staff in Jesuit secondary schools in the Eastern Africa
Province of the Society of Jesus. The aspects included in the methodology are the kind of
research design and the instrument used for data collection. Also included are the setting
for the study as well as the target population and sample for the study. The chapter
includes details about the processes of data collection and data analysis performed to
answer the research questions. This chapter ends with details about ways to ensure the
study was performed ethically, and with information about the researcher.
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CHAPTER II
REVIEW OF LITERATURE
Introduction
Education is one of the main apostolic commitments in which the Society of Jesus
has invested and stayed committed since its foundation in 1540 by St. Ignatius of Loyola.
Like all the other groups that have ventured into Catholic education, Jesuits have been
running schools following their own charism. Over the years, as Jesuits engaged in
education, they have written documents that are meant to guide those involved in the
running and administration of Jesuit schools. Some documents that Jesuits have produced
focus on the aspect of the collaboration between Jesuits and their non-Jesuit colleagues
working in Jesuit schools.
This collaboration has been seen as a key aspect in ensuring Jesuit schools remain
in operation and continue to offer Jesuit education, which is one of the key ministries of
the Society of Jesus. Such documents include Our Secondary Schools Today and
Tomorrow (Arrupe, 1980); Go Forth and Teach: Characteristics of Jesuit Education
(ICAJE,1987); Perspectives on Collaboration: A Workbook (Metts & O’Connell, 1992);
Documents of the Thirty-Fourth General Congregation of the Society (Society of Jesus,
1995); Lay–Jesuit Collaboration in Higher Education (The Institute of Jesuit Resources,
2002); and Jesuit Life and Mission Today: The Decrees of the 31st–35th General
Congregations (Padberg, 2009).
Despite the availability of these documents about collaboration between Jesuits
and their non-Jesuit partners in Jesuit education, no studies investigated how these
documents were used and how collaboration worked in concrete cases. A search in

22
various Jesuit networks failed to reveal empirical past studies, but revealed these Jesuit
documents, manuals, and survey tools designed for internal use by schools to assess or
evaluate themselves and their administrators on aspects of Jesuit education (JSN, 2015a).
Collaboration in Jesuit schools was, therefore, an aspect that had not been
researched, and specifically, no studies were conducted in Jesuit schools in the Eastern
Africa Province of the Society of Jesus. Also, no self-assessments or self-evaluations
were performed by the schools. This lack of previous studies, especially as the call for
collaboration is repeatedly stressed in documents of the Society of Jesus, pointed to a gap
in the knowledge of how lay–Jesuit collaboration was practiced. The current study aimed
to fill this gap by investigating the extent to which collaboration was experienced in
Jesuit schools in the Eastern Africa Province of the Society of Jesus. This province
comprises six countries: Ethiopia, Kenya, Tanzania, Uganda, Sudan, and South Sudan
(Eastern Africa Province of the Society of Jesus, 2016). This study aimed to investigate
how the Eastern Africa Province of the Society of Jesus practiced the concept of
collaboration.
Overview of Review of Literature
The literature review for this study was partitioned into four sections. The first
section describes the historical background. This section provides a detailed history of
Jesuits and Jesuit education. In this part, also, is a review of the foundational documents
of Jesuit education and a link between these foundational documents, more recent Jesuit
documents on education, and the research study. The second section named the changing
landscape in Roman Catholic education, reviews some key documents produced and
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promulgated after the Vatican Council II as guidelines for Catholic schools, including
Jesuit schools.
The third section describes a new dawn in Jesuit education, covering recent
developments. This part includes the birth and development of the topic of collaboration
and the most recent documents on Jesuit education and collaboration. As noted in chapter
1, no studies on collaboration emerged; thus, the third section analyzes recent documents
in the area of collaboration to establish the tenets required for meaningful collaboration to
be experienced. The survey instrument for this study was developed on the basis of these
documents.
The fourth section focuses on literature that points to the need for and importance
of collaboration in school settings. This section includes studies that showed the benefits
that accrued from collaborative school communities, and ways and initiatives educators
could use to enhance collaboration in school communities.
Given the nature of this study, some references are old. Some documents were
written at the beginning of the history of the Society of Jesus and were included here
because of the importance they hold for the Society of Jesus. Also, they serve as the
repositories of the methodology, charism, core values, vision, and mission of Jesuit
education.
Historical Background: History of Jesuits and Jesuit Education
St. Ignatius and the “first companions” formed the Society of Jesus in 1540
(O’Malley, 1993). These men envisioned four main components in their apostolic
ministry: the ministry of the word, sacraments, works of mercy, and education
(O’Malley, 1993). Hence, education is one of the core pillars of Jesuit apostolic
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commitment. “Although the Jesuits’ most official documents never boldly stated it, the
schools became a part of the Jesuits’ self-identification” (O’Malley, 1993, p. 15).
According to O’Malley (1993), the Society of Jesus was not primarily founded as a body
whose only or whose chief apostolic work was education; hence, documents developed at
that time did not exclusively address education; rather, they dealt with the overall
composition and mission of the Society of Jesus. Of these early documents, three are
reviewed here, because of their later impact on Jesuit education and the topic of
collaboration.
Foundational Documents
The key foundational documents on Jesuit education included The Constitution of
the Society of Jesus (St. Ignatius of Loyola, 1558–1559/1970), The Spiritual Exercises of
St. Ignatius (Puhl, 1548/1963), and the Ratio Studiorum (Conference of Major Superiors
of Jesuits, 1970). These three documents are repositories of Ignatian charism and the
values, vision, and mission of Jesuit ministry and education. They also form the basis for
newer documents on Jesuit education. The newer documents, and especially the
documents on collaboration, sometimes tie to these documents or incorporate aspects of
these documents. Thus, as one analyzes various aspects of Jesuit education, one needs a
good knowledge of some key concepts such as Ignatian pedagogy, Ignatian charism,
Ignatian vision, and Jesuit spirituality, found in these documents. In tracing the roots of
Jesuit education, its foundations and its charism, these three documents are quite useful.
Of these three documents, the Ratio Studiorum (Conference of Major Superiors of
Jesuits, 1599/1970) is the most concise in describing what Jesuit education entails. The
Ratio Studiorum has been considered to be a foundational document in the educational
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apostolate of the Society of Jesus. This document’s development concluded in 1599,
offering the first official document of the Society of Jesus in educational matters and
clearly delineating how Jesuit education was to look. Pavur (2010) wrote, “the Ratio
Studiorum in fact represents something that is integral to the charism of the Jesuit order”
(p. 1). Indeed, for many years the Ratio Studiorum was the guiding document for the
many Jesuit schools in the world.
Specifically, in The Constitutions of the Society of Jesus (St. Ignatius of Loyola,
1558–1559/1970), St. Ignatius outlined education in Part IV entitled “The Instruction of
Those who are Retained in the Society, in Learning and in Other Means of Helping Their
Fellowmen” (p. 171). In Part IV, Ignatius addressed many aspects of education including
administration of Jesuit schools. He wrote about the curriculum, the instruction, and the
governance of these early Jesuit colleges. The Ratio Studiorum used some articles in the
Constitutions in outlining how Jesuit education was to look.
The Ratio Studiorum also incorporated some aspects from the Spiritual Exercise
of St. Ignatius (Puhl, 1548/1963), which provided the spirit that has animated and
pervaded the educational apostolate of the Society of Jesus. In this sense, the Spiritual
Exercises influenced the development of the Ratio Studiorum, which “reflects many of
the characteristics and basic values that we find in the Spiritual Exercises” (Pavur, 2010,
p. 5).
Several aspects of the Spiritual Exercises influenced Jesuit Education, whether in
the Ratio Studiorum or in other later documents on education. The first aspect is the
insistence on and importance of repetition. Although originally in the Spiritual Exercises,
repetition has been a key aspect of Jesuit education. The second aspect is the invitation
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for reflection and assessment of the exercises. Reflection is a one of the hallmarks of
Jesuit education (Metts, 1994).
Among the many of the meditations found in the Spiritual Exercises is a clear
invitation to use one’s imagination and the meditations begin with an invitation of
composition of the place, by use of one’s imagination. In the exercises, too, the retreatant
doing the meditations is invited to use all their senses in contemplation in order to gain
more meaning. This invitation to use the senses and imagination means the exercises are
to involve the whole person, not merely their mental faculties, similar to advocacy for
students to use faculties other than only their intellect. According to Metts (1994), “The
Ratio Studiorum took each of these points and worked them into a Jesuit methodology
which stresses prelection, or preparation, student reflection and active involvement in the
learning process and frequent repetitions of the material learned” (p. 202).
The underlying principles that guide the methodology of Jesuit education (known
as Ignatian pedagogical paradigm) drew on the Spiritual Exercises, influencing the goals
of education and the centrality of the love and service of God that is clearly articulated in
the Constitutions and the Ratio Studiorum. The Spiritual Exercises, in a subtle yet firm
way, formed the basis from which Jesuit education springs.
In identifying the roots of and relationship between Jesuit education and the
Spiritual Exercises, Newton (1977), stressed that, like the Spiritual Exercises, Jesuit
education is instrumental, student-centered, characterized by structure and flexibility,
eclectic, and personal. In other words, the main tenet that Jesuit education drew from the
Spiritual Exercises was the method, which involves the personal discovery of truth.
These two documents (the Constitutions and the Spiritual Exercises) laid the foundation
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for the Ratio Studiorum (1599), defined as “the order and method of studies in the
Society of Jesus” (Conference of Major Superiors of Jesuits, 1599/1970, p. i).
The Ratio Studiorum was a book of rules for various people and various aspects
of the school. In its entirety, the Ratio Studiorum covered almost every aspect of the
running of a school: administrators, teachers, students, and the duties of each; the courses
to be offered; and the methodology of teaching. The Ratio Studiorum was meant to
ensure the smooth and regulated running of the Jesuit schools that were opening all over
Europe and later in other countries, in quick succession. Given the rate at which the
Jesuits were opening schools, it was important to have a document that outlined
consistent and uniform directives about the running of the schools. For administrators and
teachers, it was a manual or guidebook for carrying out aspects of the school,
encouraging collaboration among the people working in the schools.
Thus, the Ratio Studiorum came to be seen as a handbook of practical directives
for teachers and administrators of early Jesuit schools. This handbook was addressed to
Jesuits because early Jesuit schools were staffed exclusively by Jesuits. It contained
pedagogical methods for these schools, leading to the system of Jesuit schools all over
the world where Jesuits were working.
However, although it was a very useful document for governing the running of the
original schools, over time, the overall environment in which Jesuit schools operated
changed, demanding new, more relevant documents. Despite its initial importance to
Jesuit education, the relevance of the Ratio Studiorum in its original form decreased. The
Ratio Studiorum would not be relevant today because of the changes that have happened
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in the scenario of Jesuit education in a global context (Traub, 2008) following the second
Vatican Council.
The Changing Landscape in Roman Catholic Education
The Vatican Council II and the Mission of the Laity
The Vatican Council II, held between October 1962 and December 1965, ushered
a new era in the entire Roman Catholic Church. One key theme discussed in the council
was the role of lay people in the Church and in the works of the Church. The
ramifications of this council were felt in all aspects of the Church and were momentous
for the future of the laity in the Church. During this council, the Roman Catholic Church,
represented by Catholic Bishops from all over the world, deliberated about the vocation
of lay people in the Church and the participation of these lay people in the Church’s
ministries. One major outcome was the recognition of the need for a deeper involvement
of the laity in the ministries of the Catholic Church. The Vatican Council consequently
called for a deepening in the lay people’s involvement at different levels in the Church,
and wrote documents to advocate for and uphold this involvement.
Specifically, for education, after Vatican Council II the Roman Catholic Church
started laying more importance on the involvement of lay teachers in Catholic education
and emphasizing their contribution to the staffing and administration of these schools.
Other Catholic Church Documents on Collaboration in Catholic Schools
To support that call, the Catholic Church subsequently produced documents that
stressed and advocated for this participation and delineated key features or expectations
to accompany such a partnership. Such documents included Gravissimum Educationis
(Second Vatican Council, 1965); To Teach as Jesus Did (The National Conference of
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Catholic Bishops, 1972); The Catholic School (The Sacred Congregation for Catholic
Education, 1977); Lay Catholics in Schools (The Sacred Congregation for Catholic
Education 1982); The Catholic School on the Threshold of the Third Millennium (The
Congregation for Catholic education, 2012a); Consecrated Persons and Their Mission in
Schools (The Congregation for Catholic Education, 2012b); and Educating Together (The
Congregation for Catholic Education, 2012c). The Sacred Congregation for Catholic
Education was renamed The Congregation for Catholic Education in 1988. These
documents are relevant to the topic of collaboration and partnership between the different
parties working in a Catholic school because they underlined the roles and
responsibilities that these various parties bear in the overall success of Catholic
education.
In Gravissimum Educationis, the second Vatican council (1965) called on
teachers in Catholic schools to recognize that accomplishing the goals and programs of
any Catholic school depended on the teachers. The document called for teachers to be
well prepared in secular and religious knowledge and pedagogical skills needed for
proficiency in bringing the mission of Catholic education to fruition.
While upholding the important role played by teachers in a Catholic school, the
National Conference of Catholic Bishops in a document entitled To Teach as Jesus did
(National Conference of Catholic Bishops, 1972) made an explicit plea for cooperation
among all those involved in the educational apostolate: teachers, priests, consecrated
people, and lay people serving in Catholic schools. The conference specifically stressed
the need for the school community to work together. Noting that the number of the
religious men and women on whom Catholic education had depended until the second
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Vatican council was declining, the council asserted greater reliance on lay personnel in
Catholic schools, pointing out that these lay persons were “full partners in the Catholic
educational enterprise … and that the Catholic community invites not only their
continued service but also their increased participation in planning and decision making
and their continued emergence in leadership roles” (National Conference of Catholic
Bishops, 1972, p. 96).
This call for the participation and coresponsibility of various groups working in a
Catholic school was further emphasized by the Sacred Congregation for Catholic
Education in their 1977 document entitled The Catholic School. This document urged
that various groups were “according to their several competencies, to be associated in
decision-making concerning the Catholic school and in the application of decision once
taken” (p. 118). This document further called for the principle of subsidiarity in the
distribution and performance of responsibilities in the functioning of Catholic schools to
ensure freedom for each person to play their proper role in the running of the school.
Further, the document urged the school authority to respect the competence of the
teachers.
Given the important role that teachers had in imparting the distinctive character to
a Catholic school, it was necessity to ensure their continued formation (Sacred
Congregation, 1977). Advocating for this formation, the Sacred Congregation (1977)
called for some form of ongoing pastoral care for teachers; this care was expected to be
extended to all those working in a Catholic school.
The importance of this call for ongoing formation of teachers gained greater
perspective from another endorsement from the same Sacred Congregation for Catholic
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Education (1982) when it stated, “it is the lay teachers, and indeed all lay persons,
believers or not, who will substantially determine whether or not a school realizes its aim
and accomplishes its objectives” (p. 125). The Sacred Congregation pointed to the
recognition of the increased professional training of lay Catholics, and insisted that more
of them be incorporated in the educational apostolates, especially when the number of the
religious men and women dedicated to teaching was dwindling.
This Scared Congregation (1982) also urged that special attention be given to the
role that lay Catholics played in a Catholic school, pointing out that for everyone working
in the school to be able to carry out their responsibilities adequately, they needed to
develop themselves. On this point, the congregation pointed to one of the most important
characteristics of the identity of a lay Catholic teacher: professionalism. Thus, teachers
had to intentionally strive to acquire a solid professional formation. The initial acquisition
was to be followed by ongoing formation and updating of the professionalism already
acquired. The congregation charged lay teachers with the responsibility to seek whatever
they lacked in formation. Some suggestions for achieving this included reading, attending
conferences and seminars, and participating in workshops, assemblies, and congresses.
The Sacred Congregation for Catholic Education (1982) urged the Catholic
Church to have its own centers for teacher formation. At the local level, the school was
charged to provide any orientation that lay teachers needed to work well in the school.
The congregation advocated for adequate remuneration of teachers, paying them salaries
adequate to motivate them to be more committed and to work better in these schools.
Addressing itself to the teachers, the Sacred Congregation (1982) urged teachers
to view their work in the school not only as profession, but as a vocation, saying every
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lay Catholic educator was to “become fully aware of the importance, the richness and the
responsibility of this vocation” (p. 135). All people working in Catholic school were to
remain aware of the mutuality and complementarity that makes the Catholic school
successful, and thus each “should be dedicated to the search for unity and coordination”
(Sacred Congregation, 1982, p. 137).
Further, the Sacred Congregation (1982), invited lay educators to “be aware of the
ideals and specific objectives which constitute the general educational philosophy of the
institution” (p. 136), to seek understanding of the specific charism and special
characteristics of the school, and to identify with these characteristics. This awareness
was to lead to a deeper and sincere commitment and sharing in the responsibility for the
attainment of the same ideals and objectives. Further still, the Sacred Congregation urged
teachers to participate in the liturgical and sacramental life of the school, because apart
from teaching, they also serve as witnesses to the students. Clearly, the congregation was
cognizant that the continued existence of Catholic schools depended and will continue to
depend on lay people.
The Congregation for Catholic Education (2012a) emphasized the importance of
lay educators in the overall functioning of the Catholic school in a document entitled, The
Catholic School on the Threshold of the Third Millennium, which reminded educators of
a point made by the second Vatican Council: it depended on the lay people “whether the
Catholic school achieves its purpose” (p. 193).
In yet another effort to renew the call for cooperation among the groups working
in a Catholic school, the Congregation for Catholic education (2012b), in a document
called Consecrated Persons and Their Mission in Schools: Reflections and Guidelines,
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called for dynamic reciprocity in the educational community by pointing out that the
educational mission of Catholic schools should be carried out in a spirit of cooperation
between various groups. The document called for authentic relationships between
members of the school community, delineating special tasks for consecrated people,
mandating them to promote solidarity, mutual enhancement, and joint responsibility in
the educational plan.
Consecrated Persons further were to “transmit the educational charism that
animates them” (Congregation for Catholic Education, 2012b, p. 209) as well as “the
spirituality that characterizes them” (p. 210). For Jesuits, this meant making the Ignatian
charism and Ignatian pedagogy available and visible to the people with whom they
worked in Jesuit schools.
Given the extremely high numbers of lay people working as teachers and
administrators in Catholic schools, the U.S. Conference of Catholic Bishops, in 2005 in a
document entitled Renewing our Commitment, reiterated the call for preparation and
ongoing formation of these administrators and teachers, if schools were to remain truly
Catholic. This document advocated for high-quality programs so that all those working in
Catholic schools would become knowledgeable, professionally prepared, and committed
to the mission of Catholic education and the identity of the particular Catholic school.
In one of its most recent calls to rally for collaboration between the laity and the
consecrated people working in Catholic education, the Congregation for Catholic
Education (2012c) in 2007, produced a document entitled “Educating Together: A Shared
Mission Between Consecrated Persons and the Lay Faithful, in which it boldly stated that
“the project of the Catholic school is convincing only if carried out by people who are
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deeply motivated” (p. 232). This stance showed that educators could not simply show up
for work in these schools but required a deeper commitment and an embodiment of the
core values and mission of the schools. Educating Together challenged educators not to
look at their presence and work in a Catholic school simply as “the exercise of a
profession,” but rather, to be motivated and committed enough to ensure the goals of the
school would be achieved.
The document called for a real educational community, based on shared projected
values. In its call for collaboration, Educating Together addressed three key aspects of
cooperation between the consecrated and the lay people working in a school:
“communion in the educational mission, the necessary course of formation for
communion for a shared educational mission and, lastly, openness towards others as the
fruit of that communion” (Congregation for Catholic Education, 2012c, p. 232).
In calling for building an educational community, the document was quite
explicit, stating that “education can be carried out authentically only in a relational and
community context” (Congregation for Catholic Education, 2012c, p. 233). Further,
members of a Catholic school community should “unite their efforts, with a view to
cooperation and exchange of gifts, in order to participate more effectively in the Church’s
mission” (Congregation for Catholic Education, 2012c, p. 234). The document advocated
an attitude of evangelical fraternity, and a sincere unity among all the people working in
the school.
Like many Church documents published before it, this document also underlined
the need for initial and permanent formation for all those working in Catholic schools. To
further stress this call, Educating Together stated “educators must be willing to learn and
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develop knowledge and be open to the renewal and updating of methodologies, but open
also to spiritual and religious formation and sharing” (Congregation for Catholic
Education, 2012c, p. 235).
For professional formation, the document called for the development of concrete
pedagogical skills and educational motivation, especially collegiality. It argued that poorquality teaching, due to insufficient professional preparation or inadequate pedagogical
methods, undermined the aim of teaching.
To supplement the professional formation, the document also called for spiritual
formation of educators, and especially invited consecrated people to share their formation
with lay educators, especially the specific aspects of their spirituality and mission. In its
call, Educating Together reminded consecrated people to pay attention to the formation
of educators, and to ensure that part of the formation included reflection on the founder of
the religious order, as well as the charism and core values of the religious order
(Congregation for Catholic Education, 2012c, p. 235).
Thus, all educators were encouraged to build professional, personal, and spiritual
relationships, and to be open, welcoming, and ready for a deep exchange of ideas. The
document further stated that this reciprocity was what enriched Catholic educational
communities.
Another outcome of Vatican Council II was that many religious men and women
left their religious orders, leaving a big deficit in the number of staff for many Catholic
schools. As a result, many of these schools either closed down or downsized due to lack
of personnel. From that time on, this trend has not changed (U.S. Conference of Catholic
Bishops, 2005).
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One of the calls that has remained constant in the face of these departures was the
call to maintain the values and mission of Catholic schools. Prior to Vatican II, religious
congregations headed the schools and directed the commitment to the mission. The
departure of religious men and women left a gap and raised the question of how schools
could maintain their charisms and missions.
Two of the most important factors in the future of Catholic schools were vision
and leadership (Heft, 2011). Leadership of these schools was proposed as the only way
Catholic schools could maintain their vision of Catholic education. Principals in Catholic
high schools enjoyed a good deal of power in making policies and setting priorities—
more than principals in public schools—and at the same time, “administrative leadership
in an educational institute demands a capacity to work with many different types of
persons. … It challenges a person to help very different persons to commit themselves to
a common vision and task” (Heft, 2011, pp. 91–92).
Holding a similar view, too, was Lavery (2012), who placed much importance on
Catholic school principals because they were accountable for all aspects of the Catholic
school ethos, life, and curriculum, and especially because they were “called to embody
the values and vision of the Catholic school” (p. 37). Advocating for transcendental
leadership as the best form of leadership for Catholic schools, Lavery pointed out that the
distinguishing feature of transcendental leadership is that it includes an internal
motivation of the leader to serve. This service ties to the leader’s spiritual reflection and
incorporates the concept of subsidiarity, as taught by the social doctrine of the Catholic
Church. It is this principle of subsidiarity that leads to greater participation in decision
making in the Catholic school. A transcendental principal would take interest in every
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member of the school community, would encourage decision making at the appropriate
level, would empower others to assume leadership, and would be one whose service is
based on spiritual reflection.
The claim by Heft (2011) and Lavery (2012) of the importance of leadership in a
school was not limited only to Catholic schools. This claim was consistent with an earlier
claim by Bennis and Nanus (1985) that “Leadership gives an organization its vision and
ability to translate that vision into reality” (p. 20) and that “the problem with many
organizations, especially the ones that are failing is that they tend to be overmanaged and
underled” (Bennis & Nanus, 1985, p. 21).
The importance of effective leadership for schools has found support from many
scholars, basing their views on empirical studies. Kelley, Thornton, and Daugherty
(2005), for example, rated education leadership as “possibly the most important single
determinant of an effective learning environment” (p. 17). They tied this leadership to the
vision of the school by saying that “Skilled leaders correctly envision future needs and
empower others to share and implement that vision” (Kelley et al., 2005, p. 17). Further,
because principals were instructional leaders, they could “foster an understanding of the
school vision, facilitate implementation of the mission, and establish the school climate”
(Kelley et al., 2005, p. 18).
The Kelley et al. (2005) findings studied 31 elementary schools and involved 31
principals and 155 teachers. Results showed a positive relationship between teachers’
perceptions of their principal’s effectiveness and the school climate. They also showed
that when the principal had too much flexibility, the school climate was negatively
affected because teachers perceived the principal as being inconsistent in their treatment
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of teachers. Waters, Marzano, and McNulty (2004) reached a similar conclusion, basing
their findings on 70 studies conducted by Mid-continent Research for Education and
Learning. Leadership matters and effective school leadership related to student
achievement. As leadership improved, so did student achievement (Waters et al., 2004).
Velasco, Edmonson, and Slate (2012) also credited effective schools to strong
leadership. Other factors needed were efficient communication and a favorable school
climate, which itself is influenced by the principal. From an analysis of many studies that
investigated the connection between leadership, teacher effectiveness, school climate, and
student achievement, Velasco et al. concluded that “leadership behaviors influence school
climate, and school climate has a strong correlation with student academic achievement”
(2012, p. 330). “Principals have the power, authority, and position to influence school
improvement through the development of a climate of integrity and respect” (Velasco et
al., 2012, p. 331). School climate was one of the most important factors that influenced
the effectiveness of the school.
Still further support for the importance of leadership in a school came from
Branch, Hanushek, and Rivkin (2013), who believed a “good principal is the key to a
successful school” (p. 63). According to a study based on the observation of 7,420
principals in Texas schools between 1995 and 2001, effective principals “raise the
achievement of a typical student in their school by between two to seven months of
learning in a single school year” (Branch et al., 2013, p. 63). The main advantage of
having an effective principal was that such a principal affected all students in the school
because principals are involved in making decisions about school personnel, and can
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indirectly impact the school by retaining effective teachers, while letting go those who
are less effective.
The importance of leadership in a school was further upheld by Stein (2016), who
stated that “in the world of public school education everything depends of good
leadership” (p. 21). For Stein, leaders, as opposed to managers, understand the crux of
human nature, what motivates people, and how to manage collaborative working
relationships. Although management applies social scientific principles focusing on
planning, organizing, directing, and controlling, leadership includes influencing people
and inspiring them to succeed.
Furthermore, the kind of leaders needed for the success of a school were missionoriented leaders, who “have the disposition to work collaboratively with others, are
willing to keep an open-mind and possess active listening skills” (2016, p. 25). Such
leaders “clearly understand that teamwork epitomizes the definition of synergy and
serves as a force multiplier within any organization” (Stein, 2016, p. 25). A principal who
is mission-oriented focuses on creating a positive school culture, removes poor
performers, prepares a clear mission statement, serves as a change agent, empowers
others, is highly visible, and sets the right example. Thus, leaders rather than managers
should run schools. “The most effective and successful school leaders focus on their
institution’s mission and vision, with an acute sense of situational awareness” (Stein,
2016, p. 29). The ability to develop personal relationships and positively influence others
defined a true school leader. The most critical need of a school is to validate its vision
and redefine or reevaluate its mission, which is what leaders do: they focus on laying the
foundation for the future (Stein, 2016).
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Overall, Vatican Council II and the documents it produced have had a deep
impact on various religious congregations engaged in education. A summary of the
Church documents reviewed showed that they addressed various people working in
Catholic education, reminding the faithful that all people are invited to participate
actively in the different missions of the Church, of which education is core. Some
specifically addressed lay people, reminding them of the true vocation in the Catholic
Church, and inviting them to take positions in the ministries of the Church, and
specifically in the staffing and running of Catholic schools (Sacred Congregation for
Catholic Education, 1977, 1982). Other documents addressed religious leaders,
reminding them of their responsibility to ensure Catholic schools remained truly Catholic,
and also reminding them of their mandate to ensure that lay people working in Catholic
schools received all the formation they needed to carry forward the mission of Catholic
schools (Congregation for Catholic Eudcation, 2012b).
Some documents addressed all these groups, inviting them to be open to working
together, and inviting them to complement one another in working in schools. In the final
analysis, these documents made it clear that Catholic education cannot survive without
the involvement, and indeed the deep and committed participation of lay people, and
hence collaboration between all the groups working in the school was essential (Sacred
Congregation for Catholic Education, 1982; Congregation for Catholic Education, 2012a,
2012c).
This call for a full and deliberate collaboration enhanced by the different Church
documents discussed here echoed Selznick’s (1957) theory of institutional embodiment
of purpose discussed in Chapter 1. At the same time, the leadership of an institution is
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charged to disseminate the vision of the institution and ensure that everyone who works
in the institution embodies the purpose of the institution. For the leadership of Catholic
schools, this notion was aptly captured by Heft (2011), asserting that “competent and
compelling leadership is critical for the survival and flourishing of Catholic high schools”
(p. 91), and by Lavery (2012) who stated that these leaders are “called to embody the
values and vision of the Catholic school (p. 37).
Heft (2011) called on Catholic school leaders to actively strive to shape their
educational community, and pointed out that “recruitment and formation of staff and
faculty are the most important responsibilities of those who lead Catholic high schools.
The capacity of faculty to work together as a team or better a community, is crucial to the
school’s success” (p. 100). Also, Heft emphasized that the future Catholic high schools
depended on a “clear vision of their mission—a mission fully embraced by the faculty”
(2011, p. 209). In a similar sense, the future of Jesuit secondary schools depends on
schools having clarity about their mission, and ensuring their faculty and staff fully
embrace this mission. This combination renders collaboration the importance it
necessitates in the running of Jesuit secondary schools
A New Dawn in Jesuit Education
For Jesuits, the stance taken by the Vatican Council II concerning the place of the
laity in the mission of the Catholic Church, together with subsequent documents from the
Catholic Church, paved the way for initiating a dialogue about the place and contribution
of lay people in the ministry of Jesuit education. The Society of Jesus deliberated on the
involvement of lay people in the mission of the church during GC31 held in Rome in
1967. These two events impacted the perspectives of future Jesuit missions. As Metts and
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O’Connell (1992) pointed out, it was the Vatican Council II and GC 31 that “made
possible the idea of collaboration and mandated the reality of it” (p. 12). After these two
events, the topic of collaboration became central to the mission of Jesuit education. In
fact, three of five general congregations of the Society of Jesus, held since Vatican
Council II, have extensively addressed the concept of collaboration, as will be elaborated
next.
Among Jesuits who pushed this dialogue on collaboration most was Fr. Pedro
Arrupe, SJ, the 28th Superior General of the Society of Jesus from 1965 to 1983. His
writings, later complied into Other Apostolates Today: Selected Letters and Addresses
(Arrupe, 1980), urged Jesuits to embrace working with other collaborators as equals for
the success of their mission. One document “Our Secondary Schools Today and
Tomorrow” highlighted Arrupe’s vision of Jesuit secondary schools.
One of the main characteristics of a Jesuit secondary school is excellence: high
quality in the students the school forms. Arrupe asserted that a “Jesuit secondary school
should be easily identifiable as such” (1980, p. 61), rooted in the Ignatian charism.
Arrupe pointed out that the expected school community had changed from that addressed
by the Ratio Studiorum, requiring the new school community to include collaborators
who are not Jesuits. However, Arrupe insisted on the responsibility of Jesuits to ensure
that the formation given to students in Jesuit schools remained a truly Jesuit formation.
The combination of the invitation for Jesuits to incorporate others to work in
Jesuit schools and the call to ensure that the Jesuit school remained rooted in the Ignatian
charism underlined the mandate of school administrators to ensure that the characteristics
of Jesuit education were cultivated and maintained (Arrupe, 1980). Because faculty and
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staff are so central in maintaining and carrying forward the culture of a school, this call,
in turn, meant they needed not only to know these characteristics, but also to own them
and practice them. Jesuit secondary schools need lay help and must ensure the laity is
well versed in the Ignatian charism and the requisite characteristics of Jesuit education, if
schools are to maintain their identity as truly Jesuit.
Arrupe (1980) asserted that although Jesuits were the primary source of
inspiration for the school, when non-Jesuits were in administrative positions, those
administrators were to be in “full harmony with the principles that guide our [Jesuit]
mission” (p. 65). Jesuits were to inspire the school community by applying the Ignatian
vision to the educational apostolate and its objectives. Jesuits were to be an inspiration to
the entire school community by the witness of their lives and the witness of their work.
In this respect, Arrupe (1980) suggested Jesuits should not overburden
themselves with duties they could easily delegate to others, but should instead practice
the principle of subsidiarity, for this would enable them to do what they did excellently.
Jesuit administrators were to be open to changes and suggestions from their collaborators.
These recommendations and suggestions were some of the reasons Jesuit school
administrators carried such heavy expectations, as those who lead in the cultivation and
enhancement of the collaborative climate of the Jesuit school.
Collaborators, on their part, were to be regarded as an important part of the
educational community. Not because of a lack of Jesuits that non-Jesuit collaborators
were to be invited to work in Jesuit schools; rather, this invitation was based on the
“profound conviction that lay people have an invaluable contribution to make to our
[Jesuit] apostolate; they help us to extend the apostolate almost without limit” (Arrupe,
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1980, p. 69). Arrupe referred to collaborators as multipliers, and urged they be regarded
not simply as salaried employees “hired to work under a master’s supervision” (1980,
p. 69), but as “responsible collaborators who share in the fullness of our mission” (1980,
p. 69).
This incorporation of non-Jesuits as collaborators had two implications: “first,
that they assimilate the Ignatian principles that give inspiration to our mission, and
second, that they become part of the decision-making process, with positions of
responsibility in which their potential can yield its maximum fruit” (Arrupe, 1980, p. 69).
To actualize these two implications, Jesuits were mandated with the formation that
collaborators needed and this formation was to be an ongoing process. Arrupe concluded
that this collaboration “is absolutely indispensable” (1980, p. 70).
The thoughts of Fr. Pedro Arrupe on collaboration found their way into GC31,
GC34, and GC35. Each of these three GCs produced a decree for the whole Society of
Jesus concerning collaboration between Jesuits and those with whom they work in Jesuit
ministries. The decrees produced by these congregations are reviewed in detail in the
following pages.
The Thirty-First General Congregation (GC31, 1967): Decree 28.
Key to Decree 28 was that Jesuit schools were to be outstanding, not so much for
the number of students they had, but more for the quality of instruction and their service
to the people of God. The document also called on Jesuits to be receptive toward “new
forms” of the educational apostolate and see how to incorporate these forms into Jesuit
schools.
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For the present study, the most important call from this congregation was to state
that “for those laymen who generously spend themselves with us in this apostolate, the
way should be opened to a wider collaboration with us, whether this be in teaching,
administration, or on the board of directors itself” (Padberg, 2009, p. 169). The decree
called for a close collaboration with the laity working in Jesuit schools and advocated that
Jesuits should hand over to lay people the roles they take in the schools, whether that be
teaching, administration, or sitting on the board of directors. The importance of this call
was that it laid the foundation for non-Jesuits to be able to take up any position in for
which they qualified.
In talking about the place of the apostolate of education in the overall mission of
the Society of Jesus, Decree 28 of this general congregation then called Jesuit education
“one of the primary ministries of the Society and stated that the teaching of youth is
“conformed to our vocation and sacerdotal character. Indeed, it is the ministry to which
the Society owes most of its growth” (Padberg, 2009, p. 173). It also called for continual
adaptation of this apostolate to the circumstances of the people, time, and place, and
reminded the provincials to ensure that some Jesuits were prepared for this apostolate.
This decree also called for a deeper familiarity with the principles of Jesuit education.
The Thirty-Fourth General Congregation (GC34; 1995): Decree 13.
The discourse on collaboration between Jesuits and non-Jesuits working in Jesuit
missions in general was further deliberated at the whole Society of Jesus during GC34 in
1995. Like GC31, GC34 sought to communicate its deliberations and recommendation on
collaboration in a complete decree (Decree 13).

46
In this decree, the congregation started with the bold prediction that the Catholic
Church in the future will be regarded as the “Church of the Laity.” That notion
underscored the shift that was taking place and that was to continue taking place in the
way the ministries of the Catholic Church would be run, especially in the personnel and
leadership of such ministries. In Decree 13, the GC sought to address the issue of
cooperation with the laity in Jesuit mission.
Decree 13 began by pointing out that a deeper involvement of the laity was a
grace and a future hope. The society agreed with the words of Pope John Paul II that this
involvement should be active, conscientious, and responsible. The Society of Jesus,
through the urgings of GC34, was to seek to commit itself to the realization of this
mission of the laity, and to cooperate with them in this mission.
This decree also reiterated that the events and deliberations of Vatican II spurred
the Society of Jesus to embrace collaboration with the laity in the apostolic works of the
Society. The decree noted that this cooperation had enriched the Society of Jesus in two
ways: the way the Society of Jesus understood her apostolic works, and the way the
Society carried out those works. However, the decree pointed out that collaboration was
not just with the lay people, but also with priests and nuns from other Catholic
congregations and dioceses, as well as people with different faiths and beliefs. This
entailed a broadening of the call for collaboration from earlier documents that had talked
only of “lay–Jesuit collaboration.”
The decree further recalled the definition of Arrupe (1980) that Jesuits are “men
for others” and the addition made by Kolvenbach that Jesuits are also “men with others”
(Metts & O’Connell, 1992). It underlined that these two aspects “men for others” and
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“men with others” demanded of Jesuits themselves an “attitude and readiness to
cooperate, to listen and to learn from others, to share our spiritual and apostolic
inheritance” (Arrupe, 1980, p. 160).
In a bid to enhance collaboration, the decree made key recommendations on four
issues. First, the Society of Jesus had to enhance the mission of lay people by offering
them three things: the Society’s spiritual and apostolic inheritance, its educational
resources, and the friendship of the Society of Jesus. In this endeavor, the Society was
encouraged to offer the Ignatian spirituality to collaborators to animate their ministry.
Jesuits were to train them, but more importantly, to work alongside them and the two
groups were to respond to one another’s concerns, and to dialogue together about
apostolic objectives (Society of Jesus, 1995).
Second, the decree called for formation of Jesuits and non-Jesuits to enhance this
partnership. It urged Jesuits to help in the formation of collaborators to ensure they
worked fully according to their call and gifts. The formation the Jesuits were to give was
to include the Spiritual Exercises and spiritual direction. Jesuits were encouraged to offer
who they are, and hence to form collaborators in “Ignatian values, to help in discernment
of apostolic priorities and objectives, and practical strategies for their realization”
(Society of Jesus, 1995, p. 162). At the same time, for this collaboration to work well, the
decree called for formation and renewal of all Jesuits to develop the capacity for
collaboration and help Jesuits listen to others, learn from their spirituality, and together
confront the difficulties of true collaboration. According to this congregation, such
formation would enhance collaboration.
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Third, the decree pointed out three dimensions in the Jesuit collaboration with
others in mission. Jesuits were to collaborate with lay people who participate in the works
of the Society of Jesus. Jesuits were also to collaborate with others in the works of other
people in non-Jesuit works, and Jesuits were to collaborate with non-Jesuit associations.
For this study, the dimension of collaboration discussed was the first one, whereby
Jesuits collaborate with non-Jesuits in the works of the Society of Jesus.
In this kind of collaboration, every Jesuit mission, be it a Jesuit school or parish,
was called to have a clear mission statement outlining its purpose and the basis for
collaboration in it. Further, Jesuits were called upon to present and explain this mission
statement to all collaborators, and to provide programs that supported collaborators to
deepen their knowledge of Ignatian tradition and spirituality. In such works also, the
decree called upon the exercise of coresponsibility and engagement in discernment and
shared decision making, where appropriate. In these works, appropriate means were to be
established to ensure the Jesuit identity of the work (Society of Jesus, 1995).
Fourth, the decree pointed out that such collaborations would continue to increase
and recommended some ways to enhance these collaborations. In embracing these future
collaborations, where the majority of the people working in the Church will be lay,
Jesuits were called on to empower these lay people by strengthening their mission,
specifically by focusing on their gifts and animating and inspiring them to carry on their
missions. Also, Jesuits were called on to embrace the possibility of having lay leadership
in the works of the Society (Society of Jesus, 1995).
This decree recommended that Jesuits think of “our apostolates” with a new
meaning, that is, “our” to mean, not just Jesuit, but “to signify a genuine partnership of
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laity and Jesuits, each of us acting according to our proper vocation” (Society of Jesus,
1995, p. 167). To enhance this notion, Jesuit were to support collaborators by offering
them Ignatian formation, the witness of their religious lives, and the promotion of Jesuit
values. Also, Jesuits were to develop an Ignatian apostolic network that would ensure
better communication and provide personal and spiritual support to people and groups
working in Jesuit ministries. Last, the decree recommended the possibility of closer
bonding between individual lay people and the Society of Jesus.
This decree closed with a call for renewal. It stated,
cooperation with the laity is both a constitutive element of our way of proceeding
and a grace calling for individual, communal, and institutional renewal. It invites
us to service of the ministry of lay people, partnership with them in mission, and
openness to creative ways of future cooperation. The Spirit is calling us as “men
for and with others’ to share with lay men and women what we believe, who we
are, and what we have, in creative companionship, for the help of souls and the
greater glory of God. (Society of Jesus, 1995, p. 170)
The Thirty-Fifth General Congregation (GC 35; 2008): Decree 6
Thirteen years after the publication of the documents of GC34’s Decree 13
“Cooperation with the Laity in Mission,” GC35, held in 2008, once again took up the
discourse of collaboration, and after deliberation produced a decree entitled
“Collaboration at the Heart of Mission” (Padberg, 2009, p. 780). The very title of the
decree captured the intention of the decree, that is, to stress the centrality of collaboration
in every Jesuit apostolic work. It reiterated the call made by GC34, Decree 13 and
renewed the call for Jesuits to commit to apostolic collaboration.
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Decree 6 began by recognizing that the Society of Jesus collaborated with people
from different faiths and various backgrounds and stressed the importance of this
collaboration by noting that “In many countries, important Jesuit works depend largely
on the generous, loyal, and skilled collaboration of women and men of diverse religions
and humanistic convictions” (Padberg, 2009, p. 781).
But the decree also noted some challenges to collaboration since the call by GC34
13 years earlier. First, GC35 mentioned that the level and extent of collaboration was not
the same all over the world for various reasons. For example, in different places, the level
of lay participation in the local church was very low whereas in other areas, Christians
were a minority. The decree also indicated some hesitation and resistance to full
engagement in collaboration on the part of Jesuits themselves.
The decree lauded the efforts that had been put in place to enhance this
collaboration, highlighting initiatives such as Ignatian formation programs, the giving of
the Spiritual Exercises, and that more Jesuit works were directed by lay people, by other
religious people, and by diocesan clergy, and also that, in general, Jesuits were showing a
greater awareness of collaboration.
At the same time, the decree advocated for orientations for furthering
collaboration. In an endeavor to ensure further collaboration, the decree addressed three
key issues: what constitutes a Jesuit work, and how might it be sustained with people
other than Jesuits in leadership, that is, the necessary formation needed by Jesuits and
others to ensure this collaboration, and the appropriate bonds that unite Jesuits and nonJesuits as collaborators (Padberg, 2009).
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As to what constitutes a Jesuit work, the decree stressed that at the heart of every
Jesuit work is the Ignatian charism (seeking God in all things) and engaging in Ignatian
discernment. The leader of a Jesuit work was expected to have clarity about the mission
of the work and the respective roles to be played by all parties involved, to avoid
misunderstandings and also to promote accountability and build teamwork. According to
this decree, this clarity helped in discernment and decision-making processes about
apostolic work.
The decree then called on Jesuit superiors to ensure a link between the Jesuit
work and the Society of Jesus and challenged all Jesuits to foster this spirit of
collaboration by their example and also by sharing their lives. Jesuit communities, too,
were challenged to seek ways to promote this collaboration by extending hospitality to
collaborators (Padberg, 2009).
The decree advocated an experiential formation of Jesuits to fully collaborate with
non-Jesuits. This formation, both initial and ongoing, was to aim at forming Jesuits as
men for others and men with others, Jesuits who would be men of collaboration. One
suggestion made by this decree was having common programs of professional and
spiritual enrichment with collaborators to deepen the common vision and unity in a
particular apostolate. Further, the decree called for formation of collaborators so that they
attained deeper understanding of the mission of the particular Jesuit work, and
understood their place in the Jesuit work. Among the important things to be included in
such a formation was an understanding of Ignatian spirituality and opportunities for
interior growth. The decree also suggested development of a program to help
collaborators who were in positions of leadership in Jesuit works (Padberg, 2009). These
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people especially were to be supported and cared for by Jesuits and to receive formation,
especially in apostolic discernment in decision making.
To heighten the bonds or connections that might improve Jesuit works, the decree
pointed to the need for Jesuit networks that encourage the performance of similar works
in different parts of the world. The aim of these networks was to allow people to share
experiences and use one another’s expertise in the field. Other kinds of bonds were
spiritual bonds with groups such as the Christian Life Community, Jesuit alumni, Jesuit
volunteer organizations, Apostleship of Prayer, and the Eucharistic Youth movement.
These groups were highlighted as part of collaborators in Jesuit apostolic works, and all
were to be supported by the Society. The decree ended by reminding Jesuits that
collaboration is the only way for the Society of Jesus to carry forward its works and
ministries and asserting that collaboration is consistent with our way of proceeding
(Padberg, 2009).
Although the discourse on collaboration of the whole Society of Jesus has been
discussed and promulgated by GCs, conversations have also taken place on collaboration
either in particular regions or by particular organs of the Society of Jesus. Individual
Jesuit scholars have written about collaborations and their writings have touched on key
aspects of collaboration. The following section reviews a few such writings.
Other Jesuit Writings on Collaboration
Metts and O’Connell (1992) presented the proceedings and presentations of a
symposium on collaboration. This symposium had been attended by 33 representatives
from the faculties and administrations of Jesuit high schools of the United States, Canada,
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and Australia, Provincial assistants for secondary education, and from the U.S. Jesuit
Conference. The symposium took place at Loyola Marymount University in 1988.
In making presentations, Metts and O’Connell (1992) drew attention to varying
perspectives on collaboration. Collaboration could be viewed as cooperation, collegiality,
or partnership or companionship. In presenting the words of Charles P. Costello, a former
president of JSEA, for example, one idea was that the talk on collaboration between lay
and Jesuits should not focus just on the diminishing numbers of Jesuits, but should turn to
the “great opportunities that collaboration provides” (Metts & O’Connell, 1992, p. iii).
Metts and O’Connell also included remarks by the then Superior General of the Society
of Jesus Peter Hans-Kolvenbach. Among Kolvenbach’s statements on collaboration was
that it was in line with the “Church recognizing herself as a communion” (Metts &
O’Connell, 1992, p. 133). Kolvenbach also pointed out the benefits of collaboration to
Jesuit education; this apostolic cooperation would make the Jesuit mission more fruitful.
Metts and O’Connell (1992) also presented experiences and images of
collaboration shared by presenters. Among the images was that of making decisions in a
collaborative model; that is, arriving at decisions in the course of working together,
without separating the two. This involved thinking of collaboration as an attitude; that is,
“more than working together, more than sharing cooperatively in decisions, more than
consultation of co-workers. It is not a management technique” (p. 29).
Another image shared was that of collaboration as a functional community, one
whose main ingredient was social capital, an interaction of personal relationships
between all those in a school community. Yet another image was to have an attitudinal
approach to collaboration whereby collaboration or teamwork was the most important
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aspect of a school community. Collaboration was also presented as creating enduring
relationships, being able to see the reality in front of us and engaging in it, and creating
the structures necessary to improve life. Among the other definitions, images,
descriptions, or understanding of collaboration shared was collaboration as mutuality and
collaboration as working together. Another way of conceptualizing collaboration was to
discuss the vision of the school, and how it could best be achieved. In this way,
collaboration was seen as “an articulation of a particular charism” (Metts & O’Connell,
1992, p. 119).
Another perspective that the presenters at symposium covered was about the
question of the starting points for collaboration (Metts & O’Connell, 1992). In addressing
this aspect of collaboration, three starting points were presented. First, having Jesuits and
non-Jesuits viewed as equals; that is, having all the people in the school community
regard one another as part of a unity, working together, and having trust and sharing one
another’s fears.
The second was sharing who they are, whereby a bond would be developed
among those working in a school community, and this would mean people having the
ability to share their vulnerabilities and to acknowledge their limitations. This sharing
would also mean building an inclusive community and hence “being inclusive of the
different lifestyles of Jesuits, women, other religious and laity” (Metts & O’Connell,
1992, p. 42). The basic tenet in such a community would be an endeavor to get to know
each other and to draw on the wisdom of each other. It would also demand an
acknowledgement of each person’s limitations and creating an environment of honesty.
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Included, also would be sharing people’s stories, and having good communication
enhanced by hospitality, reconciliation, and sharing Jesuit spiritual lives.
The third starting point suggested was to share a vision. This notion involves
having an ideal, like the “Ignatian vision of education, the principles of Ignatian
education” (Metts & O’Connell, 1992, p. 46), and then presenting this vision to others
who then get to share in it and commit to implementing it. It was suggested that one key
aspect was to define the shared vision in language that was clear and understandable to
all. Further, it was important in higher education “to articulate a vision and to show how
that vision is practically lived out in the school itself” (Metts & O’Connell, 1992, p. 49).
Implementation of the mission statement would then follow and would involve deciding
who did what, and who got trained for what.
Yet another aspect that symposium participants addressed was the question of
with whom Jesuits should collaborate and how this collaboration might be undertaken. In
this discussion, they followed the directives of the ICAJE in 1987 on the characteristics
of Jesuit education, especially those that addressed collaboration. For this study, the
collaboration stressed was that between Jesuit administrators and the faculty and staff of
Jesuit schools. Jesuits were invited to share the vision of the school with these
collaborators and to empower them to become more involved in the school. At the same
time, as directed by ICAJE, the establishment of structures that support community was
deemed necessary.
The definition of collaboration in a Jesuit school offered by ICAJE was also
addressed in this symposium, and seen from three perspectives: the lay perspective, the
feminine perspective, and the Jesuit perspective. One key concept was that collaboration
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“is about shared ministry” (Metts & O’Connell, 1992, p. 76). Among the suggestions put
forward was that “after the mission is defined and the means for maintaining the Jesuit
character is determined, then collaboratively, it is important to define which positions are
essential for the Jesuits to fill” (Metts & O’Connell, 1992, p. 89). Another suggestion was
that it is important to consider collaboration an event; that is, as something that was
“planned in a cooperative reality that can only come to its own being if all these elements
are together” (Metts & O’Connell, 1992, p. 90). Participants also looked at Church
documents on the role of lay Catholics in schools, and the mandate of all lay persons as
those who determine the success or failure of a school.
According to Metts and O’Connell (1992), the participants also sought to identify
obstacles to collaboration, among which were competition, the arrogance of
professionalism, influence of dysfunctional members, fear of loss, arrogance/superiority,
learned helplessness, lack of self-sharing/communication, and resistance to change. The
antidote suggested to counter these obstacles was the embrace of a vision and a
spirituality for collaborative ministry whereby there was
a willingness and an openness to listen and learn from each other—to share our
faith … [and] also a willingness to share our vision and a willingness to work
together to bring that vision to fruition regardless of the effort that is demanded
and the obstacles encountered. (Metts & O’Connell, 1992, p. 110)
Yet another view was that rather than having one solution for the issues of
collaboration, a variety of ways and sharing of personal experiences and networking with
other institutions could move collaboration forward. Still another issue raised was the
need for balance between collaboration and the autonomy of people involved in the
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collaboration, because there was an advantage in both. Last was to identify the exact need
for collaboration at a given time, addressing that need, and then moving to the next need.
The call for collaboration was reissued by The Jesuit Conference (2002). This
organization was categorical in its advocacy of collaboration. The conference covered
three aspects of the mission of Jesuit higher education and said that first, Jesuit higher
education was a continuation of the Ignatian charism; second, this Jesuit mission of
higher education had to reflect the specificity of Jesuit character; and third, it was an
endeavor that relies on “the collaborative talents and energies of Jesuits and their
colleagues” (The Jesuit Conference, 2002, pp. 179–180). The conference asserted that
“the historical continuity of the mission and its crucial importance in engaging the needs
of modern men and women require that a critical mass of the faculty and staff …commit
to and then work to advance that mission” (The Jesuit Conference, 2002, p. 180). The
conference thus identified dialogue between Jesuits and collaborators as one key way to
move this mission forward, and referred to this effort for dialogues as “creative
companionship with colleagues” (The Jesuit Conference, 2002, p. 183).
This call for collaboration by The Jesuit Conference (2002) was similar to the call
made by Lombardi (2013), who, in giving a keynote speech to the International
Colloquium on Jesuit Secondary Education, talked about working together for the
mission, and aptly reminded those in attendance that “we are all aware that our schools
exist only because we all collaborate together in a shared mission which Jesuits cannot
achieve alone” (p. 46). Lombardi also reminded delegates of the insistence of Fr. General
Adolfo Nicolas, SJ, that the mission of the Society of Jesus is too big to be carried
forward by Jesuits alone and that instead, collaboration with others is a fundamental
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aspect of the way Jesuits should work. Lombardi also stressed that in the educational
mission of the Society of Jesus, everything could be shared and lived by others.
Another Jesuit, Huang (2013), giving a report on the reflection of Jesuit identity
to the 70th Congregation of Procurators, held in Nairobi in 2012, reported that
procurators had realized that “collaboration is not adequately understood, and that there is
a lack of systematic and sustained formation programs for collaboration for Jesuits and
lay partners, and not enough venues for shared leadership and planning” (p. 56). Huang
also reported that one obstacle to collaboration was clericalism, but the major obstacle
was that collaboration was understood in the narrow sense of being simply a means to
compensate for the diminishing numbers of Jesuits, whereas, from GC34 (1995),
collaboration is supposed to be viewed as an integral part of mission itself.
All these calls served to entrench the undeniable importance of having faculty and
staff commit to the core values, vision, and mission of Jesuit education. This is important
because, as Mesa (2013) pointed out, “it is not enough to offer high quality education
alone. We need to build strong Jesuit schools that embody the identity, and our way of
proceeding” (Mesa, 2013, p. 14). Clearly, collaboration, as described in the
Characteristics of Jesuit Education Number 23, “Jesuit education stresses lay–Jesuit
collaboration” (ICAJE, 1987, p. 41) and Number 24 that “Jesuit education relies on a
spirit of community among: teaching staff and administrators; the Jesuit community;
governing boards; parents; students; former students; and benefactors” (ICAJE, 1987,
p. 41) would ensure that this commitment is achieved.
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Collaboration in the School Community
The Importance of Collaboration in a School Community
Given the many aspects involved in successfully running a school, it seems
reasonable to imagine that sharing responsibilities for the different activities and duties
would lead to better accomplishment of these jobs. A collegial atmosphere in a school
yields several tangible results that include the possibility of confronting difficult issues
together, the ability to learn from one another on job performance, the openness to
discuss the mission of the school, and ultimately, the ability to work collaboratively
toward the realization of the mission of the school (Sergiovanni, 1990).
Despite a lack of empirical studies on the concept of collaboration in Jesuit
schools, many studies have investigated the concept of collaboration, cooperation, and
participation in school settings. Different researchers and scholars have studied different
aspects about collaboration. Although some researchers sought to discern the importance
of collaborative atmospheres in the school setting (Balkar, 2015; Bryk, 2010; Clark,
2012; Convey, 2014; Eldor and Shoshani, 2016; Halawah, 2005; Hallinger and Heck,
2010; Kolm and Nance, 2009; Price, 2012; and Rubinstein, 2013), other studies have
investigated how schools can enhance such collaborations (Barkar, 2015; Clark, 2012;
Eldor and Shoshani, 2016; Halawah, 2005; Kohm and Nance, 2009; McKinney, Labat
and Labat, 2015; Price, 2012; Robey, 2012; and Rubinstein, 2013). In general, such
studies have shown that in schools where aspects of a collaborative environment were
present, faculty tended to be more motivated and satisfied with their jobs (Clark, 2012;
Halawah, 2005; Price, 2012; and Robey, 2012). Studies also found that when faculty and
staff were motivated and satisfied with their jobs, the overall school climate improved,
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and better academic performance resulted (Balkar, 2015; Eldor and Shoshani, 2016;
Halawah, 2005; Hallinger and Heck, 2010; Price, 2012; and Rubinstein, 2013 ).
Convey (2014) sought to examine the relationship between Catholic school
teachers’ motivation and job satisfaction and found that the school’s philosophy and its
environment determined teachers’ satisfaction with their work. In that study, Convey
pointed out that “the success of Catholic schools depends upon teachers who are
committed to the mission of Catholic schools and who are satisfied with their work”
(p. 4).
In a study of 716 teachers in Catholic schools in Atlanta, Biloxi, and Cheyenne,
Convey (2014) reported that 51% of teachers had a religious reason for teaching in their
school, over professional reasons (38%) and convenience reasons (11%), such that a
religious reason was seen in commitment to the ministry and faith development or the
school’s Catholic nature. In the same way, 63% of Catholic elementary teachers and 60%
of secondary school teacher had a religious reason for teaching in their school. Convey
found that predictors of teachers’ satisfaction with their students and the school’s
academic and religious philosophy were their motivation to teach in their school.
In other words, many teachers chose to teach in a particular Catholic school
because of the school’s academic philosophy and environment. This motivation was a
key predictor of the teacher’s job satisfaction. For Catholic teachers, the other motivation
was simply that the school where they taught was a Catholic school. From the results of
Convey’s (2014) study, another high motivator was teachers’ love for teaching. Overall,
when teachers identified with their school’s academic philosophy and its environment,
they were more satisfied with their jobs. Clearly, then, intrinsic factors were more
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important than extrinsic factors for job satisfaction of Catholic school teachers. This
outcome called for administrators to hire teachers who understood their school’s mission
and were committed to carrying it out. More importantly, “teachers who understand the
mission of the school and are committed to fostering the school’s Catholic identity are
needed to maintain a vibrant Catholic school” (Convey, 2014, p 22).
Another key reason to increase faculty and staff commitment in Catholic schools
is that teaching in a Catholic school is considered a ministry (Robey, 2012). Teachers are
expected to take teaching to heart, and to own it. One reason that causes Catholic schools
to fail is the loss of their mission and identity. The mission and identity of the school
should not only be made visible, but should be shared with school faculty and staff
(Robey, 2012).
Faculty and staff who believe they are part of something special may be more
inclined to give themselves and their time in the belief that what they do is not
only worthwhile beyond their salary, but can be life changing for the young
people they are called to serve. (Robey, 2012, p. 29)
In describing the outlook toward the reality of Catholic schools, it is important to
“acknowledge that times have changed and our schools must change with them. Our
schools must be vibrant, open to change, strongly committed to excellence from top to
bottom and most important, true to their mission” (Robey, 2012, p. 39).
Similarly, Clark (2012) upheld the importance of having mission-driven teachers.
In talking about the induction or orientation program for new teachers, Clark said, “an
effective teacher orientation and induction program centers on fostering a climate in your
schools that is hospitable and welcoming and that values ongoing personal and
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professional development” (p. 83). Further, one of the major reasons teachers left their
profession in the first 5 years of employment was because of lack of support from the
administration and the entire school system (Clark, 2012).
Other scholars who presented similar ideas were Kohm and Nance (2009), who
argued for the need for a collaborative culture. What makes a school effective is the
school’s culture, because in a collaborative school culture, teachers exercise creative
leadership and take responsibility for helping all students to learn. In comparing the
school climate in a collaborative culture against a top-down culture, Kohm and Nance
pointed out that in a collaborative culture, teachers support one another in efforts to
improve, take responsibility for solving problems and accept the ensuing consequences,
share ideas and build on one another’s ideas, and evaluate new ideas on the basis of
shared school goals.
The Kohm and Nance (2009) results confirmed earlier results on the importance
of collaboration. Halawah (2005), in a study in schools in the Abu Dhabi District of the
United Arab Emirates, found that creating a collaborative environment and open
communication was seen as the “single most important factor for successful school
improvement initiatives” (p. 339). This finding underlined the importance of
collaboration and communication in the success of a school. Creating a collaborative
environment and open communication with teachers and staff in a school was critical for
the success of the school. A school’s climate was positively associated with the
principal’s communication effectiveness; thus, where principals communicated
effectively with teachers and staff, the school had a better climate. Good communication
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and shared values were important in the relationship between principals and teachers and
staff, which in return led to higher achievements by students.
In another longitudinal study that specifically sought to establish the effects of
collaborative leadership (shared leadership) on overall school improvement and studentreading achievement, Hallinger and Heck (2010) found that collaborative school cultures
aligned with significant direct positive academic improvement and student-learning
outcomes. In this longitudinal study of school improvement in 192 elementary school in
the United States, Hallinger and Heck investigated how changes in school leadership
affected the school’s ability to improve as a result of collaborative leadership. One
research question focused specifically on how leadership contributed to changes in school
performance over time. Over time, positive change in collaborative leadership had direct
positive impact on growth in the school’s academic capacity (a set of organizational
conditions that impact what teachers do in classrooms to influence student learning).
Collaboration, in turn, led to improvement in specific aspects of student learning, such as
reading, and increased collaborative leadership led to a substantial indirect effect on
particular academic gains by the students. Hallinger and Heck concluded that
“collaborative leadership positively impacted growth in student learning directly through
building the academic capacity in schools” (2010, p. 670).
Strategies and Activities That Foster Community Building and Collaboration.
Turning now to the building and maintenance of a collaborative culture in a
school, McKinney, Labat, and Labat (2015) sought to identify concrete strategies and
traits that were conducive to effective school leadership and to investigate if correlations
existed between leadership practices and school culture, measured by the morale of those
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working in these schools. Using the Leadership Practices Inventory, they surveyed 500
teachers/counselors and 20 principals/assistant principals. McKinney et al. focused on
five traits of principals: modeling the way, inspiring a shared vision, challenging the
process, enabling others to act, and encouraging the heart. They found a positive
“correlation between teacher morale and a principal modeling the way, inspiring a shared
vision, challenging the process, enabling others to act and encouraging the heart”
(McKinney et al., 2015, p. 152). In other words, principals who possessed and practiced
these traits had a strong rapport with teachers.
McKinney et al. (2015) also found that traits that successful principals possessed
included (a) an ability to develop cooperative relationships among teachers, (b) an ability
to actively listen to teachers, (c) treating teachers and staff members with respect and
dignity, (d) supporting progressive decisions made by teachers, (e) developing staff
members through professional development, (f) praising teachers and staff members for
jobs well done, (g) showing confidence in the ability of teachers and staff, (h) rewarding
teachers for creative contributions, (i) publicly recognizing teachers who personified
commitment, (j) celebrating school accomplishments, and (k) showing support and
appreciation for teachers and staff. Teachers needed to work in a school culture that
encouraged collaborative teamwork; thus, successful principals sought to ensure such a
culture, encouraging rapport between teachers and the principal, and among teachers.
The study was inspired by the notion that principals hold a very important role in
the development of a school culture: “The principal must be the catalyst for enhancing
and transforming the culture of the school in a positive and progressive manner
(McKinney et al., 2015, p. 153). Some key traits included having a vision for the
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organization and projecting it to members of the organization, collaborative networking,
mutual respect, and mentoring. The five key common leadership qualities, according to
transformational leadership theories, are creative, interactive, visionary, empowering, and
passionate (McKinney et al., 2015). These findings were congruent with expectations
placed on Jesuit administrators (principals) in Jesuits schools. These qualities could help
further empower these principals and, if absent, needed to be cultivated in these Jesuit
principals.
This call to share the vision of the school echoed a suggestion at the symposium
on collaboration (Metts & O’Connell, 1992). In talking about how collaboration might be
undertaken, Jesuits working in Jesuit schools were invited to share the vision of the
school with these collaborators, share Ignatian Spirituality, and empower them to become
more involved in the school. Jesuits themselves might share with these colleagues their
central heritage, experience and outlook, and especially the Spiritual Exercises, because
they are key repositories of the heritage of Jesuit spirituality. Similarly, one key factor
that led to effective schools was the satisfaction of all key players in the school, and the
participation of faculty and staff in decision making about the school was of paramount
importance (Halawah, 2005). Principals have the responsibility to model behavior that
agrees with the school’s vision. In the Halawah (2005) study, a positive association
emerged between high values for principal’s communication with teachers and high
values for school climate.
Among scholars who clearly pointed to the responsibility of principals in
cultivating and enhancing a culture of collaboration were Kohm and Nance (2009), who
stated “principals can foster a school environment that leads to collaboration and teacher
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leadership by sharing responsibilities with teachers as often as possible, and helping them
develop skills that foster collaborative problem solving” (p. 68). The two overarching
beliefs that guided collaborative culture were transparency and shared decision-making.
When a school had shared decision making, teachers understood the rationale behind
certain decisions about the school, and felt responsible for carrying them forward, solving
problems collaboratively. Thus Kohm and Nance stressed, “the more information
teachers know, the more effective they become … [and] collaborative principals make it
[information] available to everyone” (p. 69).
Kohm and Nance (2009) argued that principals in collaborative schools helped
teachers gain the necessary skills and tools for collaboration, such as strategies for setting
goals together and developing common action plans. Principals in collaborative schools
did not set the goals of the schools; rather, they set up conditions that allowed others to
establish goals. They concluded that “when principals and teachers develop goals
together, teachers become stronger” (Kohm & Nance, 2009, p. 72). Collaborative cultures
build teachers’ confidence and help teachers take ownership of the school’s problem and
shoulder the responsibility for them. “Collaborative decision making strengthens
everyone’s ability to set and meet high standards” (Kohm & Nance, 2009, p. 72). This
total commitment was similar to what Selznick (1957) advocated in the theory of
institutional embodiment of purpose, and in turn what collaboration means according to
the descriptions given in the 23rd characteristic of Jesuit education, as articulated by the
ICAJE (1987):
In a Jesuit school there is a willingness on the part of both lay people and Jesuits
to assume appropriate responsibilities: to work together in leadership and in
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service. Efforts are made to achieve a true union of minds and hearts, to work
together as a single apostolic body in the formation of students. There is, therefore
a sharing of vision, purpose and apostolic effort. (p. 41)
The suggestions made by Kohm and Nance (2009) echoed some suggestions
given at the Jesuit symposium (Metts & O’Connell, 1992). To advance collaboration,
Jesuits need to find ways to listen to lay colleagues on issues of commitment and
spirituality, and also to develop leadership programs for training lay collaborators. The
overall aim of this endeavor would be to have both groups share the same understanding
of Ignatian spirituality as they worked together in a school. Kolvenbach suggested Jesuits
embrace collaboration, including first, “a profound respect for their lay colleagues, a
respect not only for their gifts and their indispensable contribution to the apostolate but
also for their distinct lay vocation, a calling to apostolic commitment that derives from
baptism” (Metts & O’Connell, 1992, p. 133). Second, Jesuits require a willingness to
learn from their lay colleagues, and third, a willingness to share their spiritual heritage—
Ignatian spirituality—with lay colleagues.
Furthermore, findings from McKinney et al. (2015), Halawah (2005), and Kohm
and Nance (2009) were echoed in suggestions made by Heft (2011) about the
responsibilities of principals in motivating faculty and staff whereby Heft made the claim
that “words of encouragement and appreciation contribute more to morale than merely
articulating high standards” (p. 93). School leaders should be compassionate and patient
with staff and faculty, and sensitive to their fragility (Heft, 2011).
Four initiatives would support educators in Catholic schools and help them stay in
their profession, embrace the mission of Catholic education, and dedicate themselves to
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study and continued development: improved recruitment that brings in the best available
educators, ongoing formation of educators professionally and in personal matters, better
salaries for educators, and building a sense of community among educators (Heft, 2011).
Educators must learn from one another and work with one another. Collaboration on
different aspects of educational careers helped strengthen commitment to their
professions. Awarding educators for an accomplishment was one way of motivating and
supporting them in their work and commitment to Catholic education. Moments of
recognition were valued by dedicated teachers (Heft, 2011).
Communication is an important way to disseminate important information about
school schedules, events, decisions, and other aspects that affect the school community
(Robey, 2012). School leaders need to get feedback to know what is going on in the
school. This call for regular communication included leaders using communication to
congratulate teachers/staff members for work well done and highlight achievements.
Clearly, then, one key requirement of a collaborative community is for the leader to be a
good communicator. According to Robey, “poor communication can lead to disaster”
(2012, p. 32).
Further, “capable school leaders work, at least in part, by inviting the advice or
thoughts of others in the school community and taking these into careful consideration
before making a decision” (Robey, 2012, p. 32). One obvious positive outcome of
inviting others to share their thoughts or advice is that it increases growth in trust and
better relationships between the principal and other members of the school community,
which leads to a deeper commitment to the school and the leader (Robey, 2012). For a
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school to be effective, faculty and staff must play a key role in the decision-making
process of the school (Halawah, 2005).
One of the first notions included in the orientation program for new teachers is
helping them understand the unique charism, culture, and ethos of the school community,
thereby providing them with mission-based material (Clark, 2012). A 3-day orientation
program is ideal for new teachers, as part of the induction process, which should continue
in bits and pieces for the following months. Faculty formation is necessary for bringing
out the best in people and is an intentional act. Faculty formation in a Catholic school
entails four steps: (a) paying attention to teachers, getting to know them, and listening to
them; (b) making professional development a priority because “personal and professional
development not only improves teaching quality, but it also motivates, inspires, refocuses
and reinvigorates mission-driven teachers and affirms their love of and belief in your
school” (Clark, 2012, p. 86); (c) praying together, beginning the school activities with a
prayer, and letting prayer become part of the school culture. Faculty retreats are highly
encouraged as well as daily mass, where possible; and (d) celebrating with faculty and
staff their personal events and accomplishments as well as the school and congregation’s
achievements. Regular celebrations are an effective antidote to feelings of isolation as
each person concentrates on their duties (Clark, 2012). One way to create a positive
faculty culture is by motivating faculty through showing that the principal cares for them
and appreciates them. Empowering faculty as decision makers and primary stakeholders
in the school is another way to create a positive faculty culture.
In a study about how and why interpersonal relationships between principals and
teachers created desirable trust outcomes, Price (2012) found that the kind of relationship
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principals had with teachers influenced both the principals’ and teachers’ satisfaction,
cohesion, and commitment levels, in turn affecting the schooling climate. Principals have
influence over the organizational climate of the school and are in a position to establish a
trusting, cooperative, and open environment that welcomes inputs from teachers and
staff: “Trusting, cooperative and open characteristics in schools generate higher levels of
satisfaction, cohesion around school goals and commitment among faculty” (Price, 2012,
p. 40).
When principals establish trusting climates in schools, the outcome is
improvement and success (Bryk, Sebring, Allensworth, Luppescu, & Easton, 2010).
Because schools rely greatly on informal relations, trust tends to be a critical component
of their organizational functioning. Bryk et al. reached this conclusion after conducting a
longitudinal study that involved many elementary schools in Chicago in the 1990s,
seeking to find out “about internal workings and external conditions that distinguished
improving elementary schools from those that failed to improve” (2010, p. 23). Bryk and
companions developed “a framework of essential supports for school improvement”
(2010, p. 24). of five support mechanisms, two are leadership and professional-capacity
development.
Given the daunting task of building a good school climate to encourage
improvement, cultivating teacher commitment was very important, and one key way to
achieve this teacher commitment was by building relational trust. Bryk et al. (2010)
underlined the importance of relational trust, described as “both a lubricant for
organizational change and a moral resource for sustaining the hard work of local school
improvement” (p. 27). Principals play a central role in establishing this relational trust:
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Principals establish both respect and personal regard when they acknowledge the
vulnerabilities of others, actively listen to their concerns, and eschew arbitrary
actions. If principals couple this empathy with a compelling school vision, and if
teachers see their behavior as advancing this vision, their personal integrity is also
affirmed. (Bryk et al., 2010, p. 27)
Given that trusting relationships result in satisfaction, cohesion, and commitment,
which in turn improve the overall learning climate for students, Price (2012) sought to
find out how to achieve this trusting relationship by focusing on the affective
relationships between teachers and principals. Price held that to improve schools, one
crucial element was the presence of a principal who could build relational trust with
teachers. When principals and teachers share definitions of expectations, their attitudes
toward the job are likely to improve, which would increase satisfaction, cohesion, and
commitment among the two groups. Price’s findings reflected findings by Robey (2012).
In talking about how principals should relate to faculty and staff, one of Robey’s
suggestions was that “school administrators need to be fair and consistently transparent”
(p. 28).
Levels of principals’ commitments were affected by the relationships they had
with teachers. Similarly, when principals and teachers shared relational trust, principals
experienced satisfaction, cohesion, and commitment (Price, 2012). Principals who were
satisfied were more likely to perceive cohesion and commitment between faculty and
themselves, whereas this perception of cohesion increased the principals’ own
commitment. When principals shared power in decision making with teachers, this
increased the frequency of interactions between the two groups, and increased principals’
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satisfaction and cohesion levels. In contrast, the relationship principals had with teachers,
especially the reality of shared definitions of expectations, increased teachers’
satisfaction, cohesion, and commitment. “Clear expectations from the principal is one of
the strongest influences on teacher attitudes” (Price, 2012, p. 61).
Price (2012) found that “teacher attitudes improve when principal-teacher
relationships in school create positive intrinsic affective responses among the staff”
(2012, p. 66) Price also asserted that the central role in this process lies with the
principals.
Therefore, one way to improve learning in schools is to focus on improving the
relationships between teachers and their staff that produce satisfied and
committed, and therefore more effective teachers. The benefits from trust and
affective ties are central in this relationship process. (Price, 2012, p. 69).
In a very recent study by Eldor and Shoshani (2016) that focused on the effect of
compassion (affection, caring, generosity, valuing the other, openness, and tenderness) to
teachers from colleagues and from school principals, expressions of compassion by
colleagues and the principal had a positive effect on job satisfaction, organization
commitment, and emotional vigor, but negatively related to burnout. This study was
driven by the assumption that expressions of compassion among employees enhance their
productivity. The increase in job satisfaction, organization commitment, and emotional
vigor arises from the feeling of being valued and cared about by the organization, which
then leads to a feeling of connectedness (Eldor & Shoshani, 2016). The authors
concluded, “Compassion is therefore likely to have an effect on a variety of significant
individual and organizational long-term outcomes” (Eldor & Shoshani, 2016, p. 133).
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The recipients of compassion may be reenergized to effectively cope with stressful
situations in the school setting, such as students’ misbehavior. The positive effects of
compassion on the teachers’ job satisfaction, organizational commitment, and emotional
vigor were even greater when that compassion was expressed by the school principal than
when it was received from fellow teachers (Eldor & Shoshani, 2016).
Principals must recognize that through expressions of compassion they could
empower teachers, thereby helping increase teachers’ job satisfaction, commitment to the
school, and emotional vigor, all of which lead to better schools (Eldor & Shoshani, 2016).
Compassion could be a feature of the overall school culture, thereby “contributing to the
teachers’ sense that they are, in fact, supported by the school system and setting as a
whole” (Eldor & Shoshani, 2016, p. 134). Receiving compassion was important to
teachers, and as a consequence, expressions of compassion were encouraged, especially
on the part of the principal, because “expressions of caring, tenderness, and affection by
school authorities are by definition a strength and not a sign of weakness or dependence”
(Eldor & Shoshani, 2016, p. 134).
In another study, Balkar (2015) sought to determine the profile of an empowering
school culture from the perspective of 43 teachers in schools in Turkey. The author found
that among the defining features of an empowering school culture was a sense of
confidence, support for risk-taking, encouraging autonomy, freedom, flexibility
participating in decision making, and a nonbureaucratic, collaborative structure. The most
common reflections of an empowering culture, in turn, included a sense of job
satisfaction, teacher efficacy, increased professional performance and development,
shared responsibilities, development of leadership performance by the principal,
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administration of change processes, and confidence in the principal (Balkar, 2015). As an
implication, Balkar invited principals to share their responsibilities with teachers, and to
strive to build closer relationships with them.
Balkar (2015) defined teacher empowerment was defined “the power that teachers
have in participating in the decision-making processes related to school wide learning and
teaching processes” (p. 205). Benefits that resulted from empowering teachers included
organizational and professional commitment, organizations’ citizenship behavior, and job
satisfaction. Empowering teachers led to the professional development of teachers and to
increased student learning. Among the most important contributors to teacher
empowerment were the school culture and the leadership of the school. Among
suggestions by Balkar was that professional development should be included as a value in
a school culture.
Rubinstein (2013) in an article entitled, “Strengthening Partnerships; How
Communication and Collaboration Contribute to School Improvement,” introduced a
concept called productivity of democracy, whereby organizations that “value employees
voice and offer them more decision-making opportunities can be more productive”
(p. 22). Increased employee voice was critical to the good of the organization because
“When employees are allowed to contribute meaningfully to solving problems and
making decisions, better solutions are found, and those solutions are implemented more
effectively because people are more committed to solutions they had a hand in
developing” (Rubinstein, 2013, p. 22). Clearly, the more staff and faculty were involved
in shared decisions in school processes, the more committed they were in the execution
of the same processes. In educational terms, this means increased ability to carry out the
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school’s mission and vision. To improve productivity and quality, extensive employee
participation was necessary (Rubinstein, 2013).
After studying seven cases of collaborative partnerships between teachers’ unions
and administrators in seven districts in different parts of the United States, Rubinstein
(2013) found that as part of the partnerships, districts provided opportunities for teachers
and administrators to work together on a variety of school/academic-related aspects such
as analyzing student performance, developing strategic plans, forming teams such as
departmental teams, curriculum development, and instructional practices. Rubinstein
observed that in districts that had these partnerships, student achievement was high.
These partnerships led to school improvement (Rubinstein, 2013).
Rubinstein (2013) also observed in these districts the “culture of collaboration”;
that is, an organizational culture that valued and supported collaboration, and this
included inclusion, involvement, and respect for teachers. Among the other findings in
these partnership districts were shared governance and the creation of opportunities to
learn together and build professional capacity for administrators and teachers. Rubinstein
(2013) carried out a survey in 30 schools in California and sought to investigate the
patterns of collaboration that occurred in schools and how these teacher and administrator
collaborations affected student performance. This 2011 survey sought to discern the
quality of partnerships at the school level by focusing on issues such as communication,
collaboration among staff, and openness to input from all educators. Following the
survey, the researcher examined how the strength of partnerships impacted students’
performance in 2011 and 2012, and to see if a difference emerged in student
performance. Data showed that the quality of partnership had a significantly positive
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effect on students’ performance, such that when the partnership quality increased by one
point, students’ performance showed increased 3% on Advanced Placement Index scores.
Schools with the strongest partnerships between teachers and principals also had the
highest level of communication between teachers and administrators (Rubinstein, 2013).
Summary of the Review of Literature
Several clear points emerged from the review of literature. First was that the call
for and importance of collaboration were entrenched in the writings of the Catholic
Church about Catholic schools and Catholic education. This call for collaboration had
been repeatedly articulated in Jesuit documents, especially those that specifically
addressed Jesuit education. Documents by the Catholic Church and those by the Society
of Jesus showed collaboration was the only way forward for Catholic education and
Jesuit education. The future of Jesuit education depends on building and maintaining
collaborative partnerships in the school.
More concretely, from the literature reviewed, many benefits accrue from a
collaborative atmosphere in a school setting. Collaboration enhances motivation and
leads to a better understanding of the mission of the school and better identification with
the school’s philosophy (Convey, 2014). Collaboration led to better support for faculty
and staff, and made the school more effective (Clark, 2012). Faculty and staff assumed
greater responsibility in schools (Kohm & Nance, 2009). Collaboration was the leading
factor in successful improvement in schools (Halawah, 2005), and indirectly led to an
improvement of particular academic gains for students (Hallinger & Heck, 2010).
Collaboration led to a trusting climate and overall school improvement and success,
increased principals’ commitment and improved teachers’ attitudes (Price, 2012).
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Collaboration reenergized the faculty and staff, and increased their job satisfaction
(Balkar, 2015; Eldor & Shoshani, 2016). Collaboration led to increased teacher
efficiency, professional performance, participation in shared responsibilities, and also
increased leadership performance of the principal as well as the principal’s confidence
(Balkar, 2015). Last, collaboration led to more commitment in the execution of decisions,
led to more commitment, more effectiveness, and overall to more significant execution of
the school’s mission and vision (Rubinstein, 2013).
The literature reviewed clearly showed the insistence on the building of this
collaboration. Documents of the Catholic Church and the Society of Jesus called for
initial and ongoing formation of faculty and staff. Documents outlined the need for
upholding the charism and mission of the school by consecrated people sharing these
aspects. Additionally, they called for openness in sharing responsibilities, respect for
collaborators, better remuneration, and acknowledgement/appreciation of the
achievements of faculty and staff. In particular, they called for more involvement of the
faculty and staff through shared decision making and delegation of responsibilities.
Similarly, the literature reviewed highlighted ways and initiatives for building and
enhancing collaboration in the schools. The data suggested the ability of principals to
listen actively, to treat teachers and staff with respect, build teamwork, support the
decisions made by the faculty/staff, enhance professional development, appreciate
faculty/staff (McKinney et al., 2015); sharing the vision of the school, sharing
responsibilities/delegating duties, being transparent, and having shared decision making
(Kohm & Nance, 2009; Rubinstein, 2013); communicating and sharing information
(Halawah, 2005; Robey, 2012); inviting advice/thoughts from others and considering
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their inputs before making decisions, publicly acknowledging their achievements, and
providing fairness and transparency in addressing faculty and staff (Robey, 2012); having
shared definitions of expectations, communicating the principal’s expectations of the
faculty/staff, and establishing relational trust (Price, 2012); showing compassion and
valuing others (Eldor & Shoshani, 2016); developing a culture of inclusion, involvement,
and respect, shared governance, and learning together (Rubinstein, 2013); and more
participation in decision making, lessening bureaucracy, empowering teachers, and
providing professional advancement (Balkar, 2015).
In general, the literature reviewed showed not only advocacy for collaboration
between Jesuits and non-Jesuits in schools, but also delineated effective methods and
ways to achieve that collaboration, and how to go about it. However, from the Jesuit
documents reviewed here, it was clear that although some key documents were for the
whole Society of Jesus everywhere in the world, most current literature was developed by
Jesuit networks in the United States and thus focused specifically on the U.S. context.
Similarly, as stated earlier, no previous studies analyzed how this collaboration worked
out in the reality of a school. The purpose of this study was to investigate how this
collaboration worked in the context of Jesuit schools in the Eastern Africa Province and
how the documents of the Society of Jesus were used to ensure this collaboration.
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CHAPTER III
RESEARCH METHODOLOGY
Restatement of the Purpose
The purpose of this study was to investigate the extent of the collaboration
between Jesuits and non-Jesuits in Jesuit secondary schools in the Eastern Africa
Province of the Society of Jesus, based on Jesuit documents that advocate for such
collaboration. The documents referred to in this study included Our Secondary schools
today and tomorrow (Arrupe, 1980); Go Forth and Teach: Characteristics of Jesuit
Education (International Commission on the Apostolate of Jesuit Education,1987);
Perspectives on Collaboration: A Workbook (Metts & O’Connell, 1992); Documents of
the thirty-fourth General Congregation of the Society (Society of Jesus, 1995); Lay–
Jesuit Collaboration in Higher Education (H. J. Gray, 2002); and Jesuit life and Mission
Today: The Decrees of the 31st-35 General Congregations (Padberg, 2009). The research
inquired about the concrete ways this collaboration was experienced, encouraged, and
cultivated and also attempted to discern if any challenges emerged in efforts to
collaborate. If challenges emerged, what were their causes. Last, the research included
seeking opinions of the various groups studied concerning what more could be done to
ensure that this collaboration, on which hinges the very mission of the Society of Jesus,
was enhanced.
Research Design
The choice of a research design for this study was a mixed-method design, based
on the belief that collecting a diverse data set would provide a more complete
understanding of the research problem (Creswell, 2014), that is, the extent of
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collaboration in Jesuit schools. A survey with closed-ended and open-ended questions
was used to collect extensive data for this study, whereas face-to face interviews
(Creswell, 2014) with semistructured questions were used to gather more comprehensive
information about the collaboration among Jesuit school administrators, teachers, and
nonteaching staff in Jesuit schools in Eastern Africa Province. Although the survey was
given to all the respondents, thereby providing breadth to the data collected, the
interviews were conducted only with Jesuit principals, assistant principals, academic
deans, and deans of students of these Jesuit schools, giving the researcher a chance to
investigate some questions in greater depth. Interview participants were purposefully
selected because, given the positions they held in the schools, they were deemed best
suited to provide understanding of the extent of collaboration in these schools.
Because the study sought to gather data about experiences, perceptions,
impression, attitudes, and opinions of Jesuits principals, teachers, and nonteaching staff
of these schools about working together, a survey seemed the best method to gather the
desired information. According to Creswell (2014) and Fowler (2009), information on
attitudes, behavior, perceptions, and situations, and information on these aspects can best
be attained through a survey. The overall aim of the study was to describe the situation
through the eyes of these various people and to gather their opinions on the theme of
collaboration. Survey research was well positioned to provide a fuller picture of the
dynamics of collaboration in these schools, because a survey could help gather data about
feelings, perceptions, values, habits, and personal backgrounds of participants (as
suggested by Fink, 2009).
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Furthermore, the use of survey afforded the researcher the ability to collect data
directly from participants (Fink, 2009). This aspect of the study was core, because the
research sought the personal experiences, opinions, and attitudes of the diverse
respondents. The ability to collect data directly from those actually working together in
these schools also helped broaden the extent of inputs about lay–Jesuit collaboration, and
enriched the conversation about collaboration in this context.
This broadening up of the conversation about collaboration in Jesuit ministries
was crucial because the researcher noted that current discussions about collaboration in
these ministries tended to take place mainly from the point of view of Jesuits only, for
whom the concept of collaboration had been widely covered in their documents (The
Institute of Jesuit Sources, 2002; ICAJE,1987; Jesuit School Network, 2015b; Metts &
O’Connell, 1992; Padberg, 2009; Society of Jesus, 1995). A survey therefore afforded the
researcher a direct source of data from a wider variety of participants.
In contrast, face-to-face interviews provided the researcher an opportunity to
investigate issues further, and to thresh information that surveys had only touched upon,
thereby providing an opportunity for a more complete information set (Creswell, 2014;
Orcher, 2007). Although the survey provided a wide spectrum of attitudes, perceptions,
experiences, and opinions, the face-to-face interviews provided opportunities to further
deepen the information by asking for greater detail about some notions raised in the
survey, as advocated by Creswell (2014). The study employed semistructured interviews,
whereby a core set of questions set the tone of the interview and laid the groundwork for
follow-up questions, depending on participants’ responses (Orcher, 2007). The option of
semistructured questions aided this study because, according to Orcher, “The process of
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probing can provide a greater depth of understanding than a fully objective interview”
(p. 69).
Research Setting
The research setting was the Eastern Africa Province of the Society of Jesus. This
province comprises six countries: Ethiopia, Kenya, Tanzania, Sudan, South Sudan and
Uganda (see Figure 1; Jesuits Eastern Africa, 2016a).

Figure 1: Map of member countries of the Eastern Africa Province of the Society of
Jesus.
In this province are five Jesuit secondary schools (Eastern Africa Province of the
Society of Jesus, 2016; Jesuits Eastern Africa, 2016a): two secondary schools in
Tanzania, one secondary school in South Sudan, one secondary school in Uganda, and
one secondary school in Kenya. At the time of the study, the two schools in Tanzania
were the biggest, with Loyola High School, located in Dar es Salaam, having a student
population of 1,363, whereas St. Peter Claver High School, located in Dodoma, had a
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student population of 1,100 students. The school in South Sudan (Loyola High School in
Wau) and the school in Uganda (Ocer Campion in Gulu) had a student population of
about 500 students each. The school in Kenya (St. Joseph Technical Secondary School)
was the smallest and newest, and had a student population of about 80 students (Eastern
Africa Province of the Society of Jesus, 2016).
For this study, two schools were used: Loyola High School in Dar es Salaam,
Tanzania, and St. Peter Claver High School in Dodoma, Tanzania. Loyola High School,
Dar Es Salaam, has been in operation for the longest time, having opened in 1995
(Loyola High School, 2016). Loyola High School is located on the eastern coast of
Tanzania. St. Peter Claver High has been in operation since 2011 and is located in the
central zone of the country of Tanzania (St. Peter Claver High School, 2016).
The number of Jesuits currently working in Loyola High school, Dar es Salaam,
was four, whereas the number of Jesuits working in St. Peter Claver High school,
Dodoma, was six. In geographical setting, the two schools are approximately 397
kilometers (246 miles) apart (Distance Calculator, 2016).
Population and Sample
The population for this study was Jesuit administrators, teachers, and nonteaching
staff in the two Jesuit secondary schools in Tanzania: Loyola High School in Dar es
Salaam and St. Peter Claver High School in Dodoma. Because the study aimed to survey
collaboration that necessarily entails a certain period of experience of working in the
schools and interacting with one another, participants for the study needed to have been
working in their present position for at least 1 year, which would give them a basis to
reflect on their experiences around the issue of collaboration. Table 1 shows the kind of
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school, the number of students in each school, and the number of teachers and
nonteaching staff in each school.
Table 1
Jesuit Schools in Tanzania: Geographical Region, Type of School, Number of Students,
Number of Teachers and Nonteaching Staff
Name of school

Region

School type

Number of
Nonteaching
students Teachers
staff
Total

Loyola High School Dar Es Salaam region Day school (Coed)
(Dar es Salaam)
(Urban)

1,363

62

28

90

St. Peter Claver High Dodoma region
School (Dodoma)
(Urban)

1,100

56

30

86

Boarding school
(Coed)

The sample for the study was drawn from this population. The sample was
achieved through purposeful sampling because only those teachers and nonteaching staff
who had been working in these two Jesuits schools for at least a year were eligible to be
invited to take the survey. At the time of the study, some teachers were away for various
reasons, including supervising examinations in other schools. Some nonteaching staff
were included in the sample: those who worked directly with the headteacher, and also
who knew about Jesuit education and the documents. Similarly, among those nonteaching
staff members who were not included in the sample, some were casual laborers, and a
few were semi-illiterate. In the end, the survey was administered to 126 participants, and
117 returned their completed and useable surveys.
Similarly, the sample for the interview was a purposeful sample because
respondents to be interviewed were deliberately selected. This list of interviewees
included principals (headteachers) of the two Jesuit schools, assistant head teachers,
deans of academics, and deans of students for both schools. These nine interviewees were
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identified and invited to participate in the interview and all accepted (N = 9). Of these
nine, three were Jesuits and six were lay collaborators. Of the six non-Jesuits, three were
women. As mentioned earlier, these interviewees had been purposely selected because
they were the ones whose positions required they work very closely with headteachers in
the administration of these schools and hence in the overall function of the Jesuit schools
(Creswell, 2014).
This purposeful choice of the interviewees was being the most suitable for
interviews, based on findings in a study by McKinney et al. (2015) that school leadership,
especially principals, hold a key position in the development of the desired school
culture. Because principals were quite involved in the administration of the school, their
input provided insights into the overall governance of the school, including the school
climate, and provide greater depth and concrete instances and insights about the level and
forms of collaboration in these Jesuit schools.
Instrumentation
Collaboration in Jesuit Secondary Schools Survey
The researcher could not identity an appropriate existing instrument and opted to
develop an instrument that would capture the variables being investigated. The
instrument developed was entitled Collaboration in Jesuit Secondary Schools (see
Appendix A). In the process of developing this instrument, some documents about Jesuit
education that articulate what to look for as tenets of collaboration or what was advocated
in a collaborative community were used as the foundation. For this purpose, three key
documents were used extensively: Go forth and Teach: The Characteristics of Jesuit
Education (ICAJE, 1987), 2020 Vision: An Ignatian Examen of Jesuit Education for the
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21st Century (JSN, 2015a), and The Age of Discovery: Colleagueship in light of GC 34
(H. J. Gray, 2002).
The first document (ICAJE, 1987) delineated 28 characteristics of Jesuit
education and advocated for collaboration in three of these characteristics (Numbers 23,
24, and 25). The description of collaboration in this document (Characteristic 23) was
adopted as a definition of collaboration in the researcher-developed instrument. The
document states,
In a Jesuit school there is a willingness on the part of both lay people and Jesuits
to assume appropriate responsibilities: to work together in leadership and in
service. Efforts are made to achieve a true union of minds and hearts, to work
together as a single apostolic body in the formation of students. There is, therefore
a sharing of vision, purpose and apostolic effort. (ICAJE, 1987, p. 41)
The second document invited the head of the Jesuit school to imbibe what
“qualities of Ignatian leadership” (JSN, 2015a). These qualities are based on Ignatian
principles and schools are encouraged to contextualize their application to fit each
school’s given context. The key Ignatian principles used as the framework for these
Ignatian leadership qualities are animating the Ignatian vision, caring for individuals,
modeling Christian leadership, building community and fostering collaboration, and
discerning the way of proceeding. This document has a self-assessment tool for the
school community to evaluate itself on different aspects, including leadership. The
relevant aspects of this document were adapted (with permission from the president of
JSN) for the survey instrument (see Appendix B).
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The third document points out the three resources Jesuits must put at the disposal
of their non-Jesuit colleagues to make collaboration feasible: their Jesuit spiritual
heritage, their educational resources, and their friendship (H. J. Gray, 2002). This
document provided the basis on which the some of the survey items were developed,
especially on the relationship between Jesuit principals and teachers and nonteaching
staff, and the attitudes that Jesuit principals exhibited toward their non-Jesuit
collaborators in these schools. These three resources were used as indicators or pointers
of what collaboration should be like, and what qualities a truly collaborative school
climate should have. From these three documents, the items for the instrument were
developed (see Appendix A).
In developing the survey instrument, the researcher sought to ensure congruence
between the survey questions and the research questions already developed. Table 2
presents the match between the survey questions and the research questions. The survey
was in three sections, reflecting the three groups of respondents the researcher was
targeting. Section A was for teachers, Section B was for nonteaching/support staff, and
Section C was for Jesuit principals. The first 16 survey question in all the three sections
(Sections A, B, and C) were exact duplicates except for the terms “teacher,” “nonteaching
staff,” and” headteacher,” as appropriate for each group. The survey had an additional
four questions (17, 18, 19, and 20) for headteachers that focused specifically on their
knowledge and use of Jesuit documents that focus on collaboration. In all, survey
questions were in two main formats.
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Table 2
Congruence Between Research Questions and Survey Questions
A: Teachers

B: Nonteaching
staff

C: Headteachers

1. To what extent do those who serve in Jesuit
secondary schools in East Africa (headteacher,
faculty, and staff) experience collaboration?

3, 4, 10

3, 4, 10

3, 4, 10

2. In what ways do those who serve in Jesuit
Secondary Schools (headteacher, faculty, and staff)
perceive collaboration to be demonstrated?

1, 2, 12,

1, 2, 12

1, 2, 12

11, 13, 14, 16,

11, 13, 14, 16,
17,18, 19, 20

7, 8, 9,

7, 8, 9

7, 8, 9

5. What factors do those who serve in Jesuit
secondary schools in East Africa (headteachers,
faculty and staff) perceive to enhance collaboration
among them?

5

5

5

6. What factors do those who serve in Jesuits
Secondary Schools (headteachers, faculty and staff)
perceive to challenge collaboration among them?

6

6

6

7. What do those who serve in Jesuit secondary
school (headteachers, faculty and staff) suggest to
strengthen collaboration among them?

15

15

15

Research question

3. To what extent are Jesuit school headteacher a)
knowledgeable of, and b) committed to the call to
11, 13, 14, 16
cultivate collaboration with faculty and staff in their
schools?
4. How committed are the faculty and staff of Jesuit
Secondary schools in East Africa in responding to the
call to collaborate with the headteachers?

The survey had closed-ended questions, but after the forced-response, the survey
provided sufficient space (textboxes) for any additional information respondents wanted
to add, in the part labeled “other.” This meant that although participants could provide
data through forced-choice questions by choosing from a definite list of options and
suggestion (ways, activities, initiatives, and other indicators of collaboration) they also
had the opportunity in the “Other” textbox to add their own comments and information,
in case the choice options provided did not adequately capture their views or responses to
a particular survey item (aligned with Fink, 2009). Also, Likert-style questions (Fink,
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2009) enabled the researcher to measure the frequencies of different responses given to
questions about aspects of collaboration and thus gave indications on the extent of
collaboration in the Jesuit schools. At the end of each section were an additional six
questions on respondents’ demographics.
Validity
Because this was a new instrument, establishing its validity and reliability were
deemed important before it was used in the actual study. Content validity and construct
validity were most relevant. Content validity was important to ensure the items in the
instrument actually captured the meaning of collaboration, as understood and articulated
in Jesuit documents. Construct validity was also established whereby the researcher
sought to discover if items captured the different aspects of collaboration. In construct
validity, what was established was whether the instrument reflected the criteria the
researcher was using as indicators of collaboration, including knowledge of Jesuit
history; charism, vision, and mission of Jesuit education; knowledge of the characteristics
of Jesuit education; interactions between Jesuits and non-Jesuits; the level of
communication; the level of delegation; faculty and staff involvement in school activities
other than their official duties; and perceptions of being valued.
To gauge these two types of validity, the researcher selected a validity panel
comprised of 11 panelists from three key areas. The 11 panelists included experts in
Jesuit education: the former president of the JSEA and others who are conversant with
Jesuit documents on collaboration; veteran teachers and administrators (current and past)
of Jesuit schools, and people who are conversant with the leadership of Jesuit schools;
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and experts in survey design to help in assessing the suitability of the survey instrument
and its congruence with the research questions (see Appendix C).
The researcher sent the panelists specific guidelines to follow. First, they took one
section of the survey and completed it; then, they offered feedback concerning several
key aspects of validity. The first aspect they considered was face validity; that is, whether
the survey questions seemed to measure respondents’ views, perceptions, experiences,
and opinions. They also assessed content validity; that is, whether survey items captured
the meaning of collaboration according to the understanding of collaboration in the Jesuit
documents. They assessed construct validity; that is, assessing whether the survey items
reflected the key concepts that indicate collaboration. The panelists also gave their
assessment of individual survey items; that is, whether any needed to be dropped or
modified. Last, they provided any other comments concerning aspects such as the time it
took to complete the survey, and the instructions given for the different questions.
After receiving feedback from the panelists, some corrections and modifications
were made to the survey. Among suggestions was to include a question on the
headteacher’s openness to listen to teachers and nonteaching staff, and also the inclusion
of interfaith dialogues to ensure that even non-Catholics in the school were fully
included. Another suggestion was to ensure enough space for the Other option in most
items, so respondents could add any suggestions they believed were not included in the
choices provided. Both suggestions were used in the revision of the survey instrument to
improve the instrument and make it better able to gauge the presence and extent of
collaboration in the given setting.
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Reliability
For this instrument, it was important to establish reliability. For this study, a pilot
test of the instrument was conducted to test the instrument’s reliability, specifically about
internal consistency of the items, to gauge how well the draft instrument worked, and
how respondents would view the items in the instrument. Internal consistency was
measured using Cronbach’s alpha, recorded at .746. This meant that the instrument could
reliably be used to collect data, because an instrument is deemed reliable if its alpha
coefficients are above .70 (Heppner & Heppner, 2004).
To avoid biasing the population from which that actual sample for the study was
to be drawn, the pilot study was conducted on a purposefully selected sample drawn from
Jesuit principals (current and former) as well as teachers and nonteaching staff of Jesuit
schools from other regions of the world. Responses from the pilot study were used to
refine the instrument into its present form. The greatest input from the pilot study was
better knowledge of the ways different groups experience and perceive collaboration and
some ways collaboration can be enhanced. The choice option of ways, initiatives, and
incentives for collaboration were expanded. Another result from the feedback from the
pilot study was that some survey items were dropped as too repetitive, whereas other
items were streamlined and grouped together in a more aligned manner.
Interviews
The second part of the data collection process for this study was the use of faceto-face interviews using semistructured questions. These questions formed the basis for
an in-depth inquiry about the knowledge Jesuit principals and their immediate assistants
possessed about Jesuit documents that focus on collaboration, and the ways Jesuit
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principals commit to cultivating and enhancing collaboration. The semistructured
questions provided additional data for research, especially to answer Research Question 3
about the knowledge and commitment of Jesuits in cultivating and enhancing
collaboration in the schools. (See Appendix D for the semistructured questions.)
Data-Collection Procedures
The first step of the sampling plan involved contacting the Provincial of the
Eastern Africa Province for permission to carry out the study in Jesuit schools in the
Eastern Africa Province. The researcher requested and received permission to conduct the
study in Jesuit secondary schools in the Eastern Africa Province (see Appendix E). The
researcher also requested and received permission from the principals of the Jesuit
schools to conduct the study (see Appendix F).
For the actual data collection, after receiving the approval of this dissertation by
the dissertation committee and the Institutional Review Board for the Protection of
Human Subjects in October 2016, the researcher printed the survey instrument and
prepared for administration. During the first week of November, the researcher traveled
to Tanzania to administer the study. The researcher administered the survey and the
interviews in person. Given the considerable distance between the two schools (267
miles), the researcher administered the survey in Loyola High School Dar es Salaam, first
and then interviewed the principal, assistant principal, the academic dean, and the dean of
students. This phase of the study took place between November 15th and November 22nd
2016. Once completed, the researcher then traveled to St. Peter Claver Secondary School
and repeated the same process, between November 23rd and November 30th, 2016.
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The researcher used a paper-and-pencil method of administration because this was
the most feasible method, given the frequency of disruptions of electricity, lack of and
frequency of Internet connection, and also to ensure that as many respondents as possible
would take the survey. The instructions and directions necessary for the completion of the
survey were included in the survey itself, which eased completion of the survey.
Specifically, in the introduction to the survey included the purpose of the study
and also information that participation in the study was fully voluntary. All respondents
were also informed that all their responses would be kept confidential and no information
about them or their responses would be released to school authorities or the public. The
researcher also informed participants that their participation or lack thereof would not
affect their position or work relations in the school.
On the actual day of the survey, the researcher met the headteacher in the morning
and was informed that the best time to meet everyone was during the coffee/tea break
during recess. There, the researcher was introduced to the whole group of teachers and
nonteaching staff of Loyola High School. The researcher explained the purpose of the
study, stressing the importance of hearing the views and suggestions of every member of
the school community. The researcher also explained the procedure for completing the
survey, assured them that their responses would be kept secret, and that they were free to
take part in the survey or not, assuring them that there were no consequences if they
chose not to take the survey. After that, the researcher distributed the consent form (see
Appendix F) to everyone and asked them to read it, sign it, and return it. Once these
consent forms were returned, the researcher distributed the survey to all respondents who
had agreed to take the survey, according to their group (teachers, nonteaching staff, and
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headteachers). Respondents were released to fill out the survey, and asked to return them
by the end of the school day (3 pm). Because the researcher had been allocated a
temporary office in the school, all completed surveys were returned directly or put in an
envelope placed on the receptionist’s desk in the administration block.
The researcher made arrangements with those who were to participate in the
interviews to decide on the best time for the interviews. At the agreed times, the
researcher met the interviewees in their offices and interviewed them. Each interview
took approximately 20 minutes. During the interviews, responses given by interviewees
were written down using paper and pencil on a form the interviewer had developed,
which had the main questions the researcher wanted answered. A similar process was
used in collecting data in St. Peter Claver secondary school.
Data Analysis
For data analysis, the University of San Francisco (USF) Qualtrics tool was used
to analyze data from all 117 respondents. Quantitative data on each question was
analyzed through simple descriptive analysis and, for many of the questions, the
frequencies, means, and standard deviations were calculated and presented. The data
were analyzed for each group separately but, where necessary, comparisons were made
between the data from the different groups. To enhance the presentation of the findings,
tables and figures were used. Qualitative data, that is, respondents’ views and comments,
were also listed and analyzed relative to each research question to add to the findings
from the quantitative data. Overall, responses from all the survey questions were
analyzed relative to each research question, as indicated in Table 2.
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The researcher then summarized the responses from the semistructured
interviews. Prior to inclusion in this part, these data were first cleaned (Fink, 2009;
Fowler, 2009) to ensure that everything the interviewees had said was noted and was
correct. The data were organized into themes (Fink, 2009; Fowler, 2009), and analyzed
qualitatively as they related particularly to Research Question 3, but also as they
complemented the responses to the other research questions. One method used in
qualitative analysis is in vivo coding (Creswell, 2014), which involved using the actual
words of respondents.
Ethical Considerations
The researcher obtained the required approval and the necessary permissions to
carry out the study. First, the researcher sought and acquired permission from the
president of JSN to adapt and incorporate aspects of their self-assessment tool 2020
VISION into the survey instrument (see Appendix A). The researcher also sought and
obtained permission from the Provincial of the Eastern Africa Province (see Appendix D)
and similarly from the two Jesuit school principals (see Appendix E) to carry out the
study in the two Jesuit schools. The researcher then obtained approval from the USF
Institutional Review Board for the Protection of Human Subjects.
Further, prior to taking the survey, respondents were reminded that participation
in the study was totally voluntary. This information was also written down in the
introductory part of the survey instrument, whereby participants were assured they were
free to withdraw from the survey at any time and that their participation or not would not
affect their relationships and positions at work. All respondents signed a consent form
before they took part in the study (Fink, 2009). Last, respondents were assured that their

96
responses would be kept completely confidential and anonymous and would only be read
by the researcher (Fink, 2009; Fowler, 2009).
Completed surveys and hand-recorded interviews were kept under lock and key
until survey responses were transferred to the USF Qualtrics tool and the interview
recordings were rewritten and analyzed, after which the surveys and the interview
recordings were destroyed (Fowler, 2009). Only the researcher had access to the data
(Fink, 2009). To further enhance the protection of respondents, the researcher did not
disclose any data about respondents or their responses (Fowler, 2009). No identifying
data (names, telephone numbers, or identity numbers) about specific respondents were
collected during the surveys or the interviews (Fink, 2009).
Researcher’s Background
The researcher is a Jesuit priest from the Eastern Africa Province of the Society of
Jesus. He completed his primary and secondary education in Kenya and later attained a
Bachelor of Arts (Education) from the University of Dar es Salaam, Tanzania. He
attained a Bachelor of Philosophy from the Consolata Institute of Philosophy in Nairobi,
Kenya, and a Bachelor of Theology from Hekima College in Nairobi, Kenya. He had a
master’s degree in Teaching English to Speakers of other Languages from the USF
California.
The researcher was conversant with the setting of the schools in the study. He is a
Jesuit companion to the administrators in these schools and is conversant with the origins,
vision, and mission, including the principles/characteristics of Jesuit education. At the
time of the study, he was pursuing a doctoral program in the Department of Leadership
Studies in the USF. His focus was on Catholic educational leadership. His involvement in
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and knowledge of Jesuit education and the changing landscape in which this education
has to be provided led to his interest in studying the crucial element of collaboration
between Jesuits and their non-Jesuit colleagues in Jesuit schools. The researcher’s hopes
were that findings from this study will help improve the extent and ways of collaboration
and partnership in Jesuit schools in the Eastern Africa Province and help the schools
become better working communities. Collaborative communities will help carry the
Jesuit mission and vision of education to the future.
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CHAPTER IV
DATA ANALYSIS AND RESULTS
An Overview of the Chapter
This chapter presents the analysis and results of the data collected for the study
entitled “Investigating the Extent of Collaboration Between Jesuit Administrators and
non-Jesuit Faculty and Staff in Jesuit Secondary Schools in Eastern Africa: Staying True
to Mission.” The purpose of this study was to investigate the extent of collaboration
between Jesuit administrators and non-Jesuit faculty and staff in Jesuit secondary schools
in the Eastern Africa Province. The study sought to discern how this collaboration was
carried out in Jesuit schools in the Eastern Africa Province of the Society of Jesus, based
on Jesuit documents that advocate for such collaboration.
The study inquired about concrete ways in which this collaboration is
experienced, encouraged, and cultivated. The study also sought to discern the level of
knowledge about some key aspects of Jesuit education that respondents possessed. The
study also inquired about any challenges or hindrances to efforts to collaborate, and the
causes of such challenges. Last, the study sought opinions from the different groups
studied about how this collaboration, on which hinges the very mission of the Society of
Jesus, can be enhanced. In its entirety, the study had seven research questions that aimed
to capture the necessary information to answer the overarching concern about the extent
of collaboration. The questions follow:
1. To what extent do those who serve in Jesuit secondary schools in East Africa
(headteacher, faculty, and staff) experience collaboration?
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2. In what ways do those who serve in Jesuit Secondary Schools (headteacher,
faculty, and staff) perceive collaboration to be demonstrated?
3. To what extent are the Jesuit secondary school headteachers knowledgeable of
and committed to their call to cultivate collaboration with faculty and staff in
their schools?
4. How committed are the faculty and staff of Jesuit secondary schools in East
Africa to responding to the call to collaborate with headteachers?
5. What factors do those who serve in Jesuit secondary schools in East Africa
(headteachers, faculty, and staff) perceive to enhance collaboration among
them?
6. What factors do those who serve in Jesuits secondary schools (headteachers,
faculty, and staff) perceive to challenge (obstacles/barriers) collaboration
among them?
7. What do those who serve in Jesuit secondary schools (headteachers, faculty,
and staff) suggest to strengthen collaboration among them?
Response Rate
The study took place in two Jesuits schools in Tanzania (Loyola High School in
Dar es Salaam, and St. Peter Claver Secondary School in Dodoma). The researcher used
mixed methods to collect data, involving a paper-and-pen survey (see Appendix A)
completed by headteachers (administrators), teachers, and nonteaching staff of the two
schools; and interviews with headteachers and those who work closely with headteachers
in running the schools (deputy head teachers, academic deans, and student deans). Of 126
surveys distributed, 117 participants returned completed surveys, resulting in a response
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rate of 92.8%. For the interviews, semistructured questions (see Appendix C) were used.
In total, nine people were interviewed following participation in the survey (N = 9).
Demographic Information
Table 3 shows demographic information gleaned from participants. The number
of respondents was relatively even between schools. Three quarters of the respondents
were men. Of particular interest, only 10 participants were Jesuits: two headteachers, five
teachers, and three nonteaching staff. Three quarters of participants had been introduced
to the tenets of Jesuit education. However, only half had attended an induction program
when they started working in the Jesuit school. Further findings about the kind of
induction and orientation given in these schools is reported in the section on additional
findings at the end of this chapter. Figure 2 compares the responses to whether
respondents were introduced to elements of Jesuit education, and whether they attended
an induction program at the beginning of their work in these Jesuit schools.
Finding for Research Questions
As stated earlier, the overarching aim of this study was to investigate the extent of
collaboration between Jesuit administrators (headteachers), non-Jesuit teachers, and
nonteaching staff working in Jesuit schools in the Eastern Africa Province of the Society
of Jesus. To capture the views about the different aspects of collaboration, the study was
subdivided into seven research questions, which the survey and follow-up interviews
sought to answer. The findings are presented in the following section.
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Table 3
Demographic Information
Characteristic

n

%

Position
Headteacher

2

1.71

Teacher

88

74.57

Nonteaching staff

27

23.07

Loyola High School

61

52.60

St. Peter Claver Secondary School

56

47.40

Male

75

64.10

Female

42

35.90

Less than 3 years

53

45.70

3–5 years

18

15.50

5–10 years

21

18.10

More than 10 years

24

20.70

Jesuit Headteacher

2

1.71

Jesuit teachers

5

4.27

Jesuit nonteaching staff

3

2.56

10

8.54

8

6.83

99

84.61

Yes

87

74.36

No

30

25.64

Yes

59

50.40

No

58

49.60

Catholic Christian

77

65.81

Non-Catholic Christian

39

33.33

1

0.85

School

Gender

Work experience

Respondent religion

Total Jesuits
Non-Jesuit religious
Lay (nonvowed)
Introduced to Jesuit education

Attended induction program

Religious affiliation

Muslim
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Figure 2. Responses about introduction to elements of Jesuit education and participation
in an induction program/
Findings for Research Question 1
To what extent do those who serve in Jesuit secondary schools in East Africa
(headteacher, faculty, and staff) experience collaboration?
This question sought to discern if those working in Jesuit schools in Eastern
Africa Province experienced collaboration in their daily works and interactions with the
headteacher, and if so, to what extent. Data accrued using three survey items (3, 4, and
10). Item 3 had three subquestions that included (a) How satisfied are you with the
working relationship between the headteacher and the teachers/nonteaching staff?
(b) How satisfied are you with the level of communication from the headteacher? and
(c) How satisfied are you with the way the headteacher values your contribution to the
overall success of the school? A Likert-type scale with five choices was provided and
respondents were directed to choose their most appropriate response to each of them. The
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choices presented were extremely satisfied, somewhat satisfied, neither satisfied nor
dissatisfied, somewhat dissatisfied, and extremely dissatisfied.
Analysis of the responses to this question showed they spanned all five choices,
although most responses were between extremely satisfied and somewhat satisfied.
Specifically, of the 87 teachers who responded, almost half indicated they were extremely
satisfied with the working relationship with the headteacher. Of the 27 nonteaching staff,
just over half indicated that they were extremely satisfied (see Table 3).
For Part b of that survey item, again almost half the 87 teachers indicated they
were extremely satisfied with the level of communication from the headteacher. For the
nonteaching staff, half were extremely satisfied. Data from the third subpart of this
survey item indicated that 60.92% were extremely satisfied with the way the headteacher
valued their contribution to the overall success of the school. On the part of the
nonteaching staff members, findings indicated that just over half were extremely satisfied
(see Table 4).
Table 4 presents a summary of the means and standard deviations of the levels of
satisfaction of teachers and nonteaching staff members with working relationships,
communication with, and being valued by the headteacher in their schools. Survey Item 4
read, Please rate the degree of collaboration at your school. Half the teachers (50.57%)
indicated high. For the nonteaching staff, of the 27 respondents, only 1 (3.70%) indicated
very high, whereas 17 (62,96%) indicated high. Table 5 shows the means and stand
deviations of their responses.
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Table 4
Summary of Means and Standard Deviations of Teachers Satisfaction With Working
Relationships With, Communication With, and Being Valued by the Headteachers in the
Eastern Africa Province (N = 113)
Teachers
(n = 87)

Nonteaching staff
(n = 26)

Defining characteristics

M

SD

M

SD

How satisfied are you with the working relationship between
the headteacher and the teachers/nonteaching staff?

3.33

0.83

3.52

0.50

How satisfied are you with the level of communication from
the headteacher?

3.28

0.88

3.48

0.57

How satisfied are you with the way the headteacher values
your contribution to the overall success of the school?

3.49

0.74

3.52

0.50

Note: Scoring Scale: 5 = Extremely Satisfied, 4 = Somewhat Satisfied, 3 = Neither satisfied not
dissatisfied, 2 = Somewhat dissatisfied, 1 = Extremely dissatisfied

Table 5
Summary of Means and Standard Deviations of Respondents’ Views About the Rate of
Collaboration in their Schools (N = 114)
Teachers
(n = 87)

Please rate the degree of collaboration at your school

Nonteaching staff
(n =2 7)

M

SD

M

SD

2.82

0.77

2.70

0.53

Note. Scoring Scale: 5 = Very High, 4 = High, 3 = Moderate, 2 = Low, 1 = Very Low.

In responding to Survey Item 10, To what degree would you rate your
collaboration with the headteacher since you started working here?, all 88 teachers
responded, with more than half (56.82%) indicating that their collaboration with the
headteacher had increased a great deal. In contrast, of the 27 nonteaching respondents, 13
(48.15%) said it had increased a great deal (see Table 6).
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Table 6
Summary of the Means and Standard Deviations of Respondents’ View on Whether
Collaboration has Increased or Decreased (N = 115)
Teachers
(n = 88)

To what degree would you rate your collaboration
with the headteacher since you started working here?

Nonteaching staff
(n = 27)

M

SD

M

SD

3.36

0.86

3.19

0.86

Note. Scoring Scare: 5 = Increased a great deal, 4 = Increased a little, 3 = Remained the same, 2 =
Decreased a little, 1 = Decreased a great deal.

Findings for Research Question 2
In what ways do those who serve in Jesuit Secondary Schools (headteacher,
faculty, and staff) perceive collaboration to be demonstrated?
This question specifically sought to discern the ways collaboration was perceived
as demonstrated in the day-to-day activities and interactions with the headteacher. Three
survey items gathered data for this question (Items 1, 2, and 12).
Survey Item 1 read, How would you describe your interaction with the Jesuit
headteacher? To facilitate an easy way to respond to this question, a Likert-type scale
provided five options: very distant, distant, cordial but not friendly, friendly, and very
close. In the responses gathered, 87 teachers responded. Two third of the teachers
indicated their relationship was friendly. For the nonteaching staff, of the 27 respondents,
15 (55.56%) said it was friendly.
In responding to Survey Item 2—What events/activities/initiatives has the
headteacher done to make you feel like a valued collaborator?—of the choices provided,
the most commonly chosen activity/initiative was identified as listening to my concerns,
which 65 (73.86%) of the 88 teachers selected. Two other initiatives that were identified
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by more than half of the teachers were seeking my advice on my area of expertise and
supporting the decisions I make in my department, which were selected by 48 (54.54%)
and 44 (50.00%) teachers respectively. The initiative that was chosen by the least number
was involving me in development meetings and seeking my input which was chosen by
only 32 teachers (36.36%). In addition to these responses, which came from the choices
provided, two respondents added two other initiatives:
•

being asked to accompany students on study tours, and

•

encouraging cooperation and unity.

From the responses of the nonteaching staff on Survey Item 2, the three most
common initiatives were supporting the decisions I make in my department, selected by
19 (70.37%) respondents, listening to my concerns, selected by 18 (66.66%) and seeking
my advice on my area of expertise, selected by13 (48.14%) respondents. The least
commonly used initiative was involving me in development meetings and seeking my
input, chosen by only 10 (37.03%) respondents. More than 50% of the teachers and
nonteaching staff felt the headteacher listened to their concerns, and supported the
decisions they made in their departments.
The third survey item used to capture data to answer Research Question 2 was
Survey Item 12. This survey item had four subquestions: (a) How often does the
headteacher seek your opinion before making decision about the school? (b) Does the
headteacher listen to your views and concerns? (c) Does the headteacher treat you as a
valued member of the school community? (d) How often does the headteacher delegate
important responsibilities to teachers? For this question, a Likert-type scale with five
choices (always, most of the time, about a half of the time, sometimes, and never) was
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provided and respondents were directed to choose the most appropriate option for each of
Subquestions a, b, c, and d). In answering Subquestion a, a large number, 42 (48.28%)
said only sometimes. For Subquestion b, two thirds selected always or most of the time.
For Subquestion c about a half of the total number of teachers 43, 48.86% indicated
always. In Subquestion d, more than a third (44.32%) chose most of the time.
From the responses from the nonteaching staff, for Subquestion a, more than half
of the respondents (15, 57.69%) selected most of the time. For Subquestion b, two thirds
selected either always or most of the times. Responses for Subquestion c showed that
more than three quarters of respondents chose always or most of the time, and for
Subquestion d, half (52.00%) chose most of the time. Table 7 summarizes the findings
for teachers and nonteaching staff.
Table 7
Summary of the Means and Standard Deviations of Respondents’ Views on Keys Aspects
of Collaboration (N = 115)
Teachers
(n = 88)

Nonteaching staff
(n = 27)

Aspect of collaboration

M

SD

M

SD

How often does the headteacher seek your
opinion before making decision about the school?

2.70

1.22

2.69

1.10

Does the headteacher listen to your views and
concerns?

2.83

1.21

2.88

1.22

Does the headteacher treat you as a valued
member of the school community?

3.16

1.05

3.30

0.85

How often does the headteacher delegate
important responsibilities to teachers/nonteaching
staff?

2.55

1.13

2.36

1.23

Note. Scoring Scale: 5 = Always, 4 = Most of the time, 3 = Half the times, 2 = Sometimes, 1 = Never.
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Findings for Research Question 3
To what extent are the Jesuit secondary school headteachers knowledgeable of
and committed to their call to cultivate collaboration with faculty and staff in their
schools?
The basis for this question was that Jesuit administrators and all other leaders
working in these schools bear the greatest responsibility for cultivating collaboration, and
for them to achieve that, it was important that they know the key Jesuit documents that
advocate for Jesuit–non-Jesuit collaboration, as well as what those documents advocate
and then commit themselves to establishing and developing that collaboration. To collect
data for this research question, four survey items (11, 13, 14, and 16) were posed for the
three groups of respondents: teachers, nonteaching staff, and the Jesuit administrators
themselves. In addition to these four survey items, four other survey items (17,18, 19, and
20) were posed only for administrators. More data to answer this research question was
collected in interviews with headteachers and senior members of their administration.
Survey Item 17 listed four key Jesuit documents that advocate for collaboration
and asked the Jesuit administrators how knowledgeable they were of those documents.
The question read, How knowledgeable are you with Jesuit documents that focus on
Jesuit collaboration with non-Jesuit collaborators (teachers and nonteaching staff)? Please
check the most appropriate answer. A Likert-type scale of three choices—very
knowledgeable, moderately knowledgeable, and not knowledgeable at all—was used. In
their responses, both headteachers said that they were moderately knowledgeable with
three of these documents: GC34 Decree 13, GC35 Decree 6, and Our Way of Proceeding
(Jesuit Schools Network, 2015b). About the fourth document Go Forth and Teach: The
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Characteristics of Jesuit Education (ICAJE, 1987), one said he was very knowledgeable,
while the other said he was only moderately knowledgeable. The Jesuit headteachers also
had the option to add any other documents with which they were familiar, but neither
added any other documents.
Survey Item 18 asked headteachers to rate the extent to which these documents
guided their practice of collaboration in the schools. It read, To what extent do the
following documents guide your practice of collaboration in the school? Please check the
most appropriate answer. A Likert-type scale with three choices (a great deal, a little,
and not at all) was provided. In their responses, one headteacher said the three documents
guided him a great deal, whereas the other said he relied on them only a little.
Survey item 19—Which of these key references on Jesuit education are available
to the teachers/nonteaching staff in the school? Please check all that apply—sought to
discern which resources (documents) on Jesuit education headteachers had in their
schools that were currently available to teachers and nonteaching staff as resources about
Jesuit education. A list of seven documents (a) Go Forth and Teach: The Characteristics
of Jesuit Education, (b) Our Way of Proceeding, (c) What Makes a Jesuit School Jesuit,
(d) The Jesuit Ratio Studiorum of 1599, (e) The First Jesuits, (f) Ignatian Pedagogy: A
Practical Approach, and (g) Our Secondary Schools Today and Tomorrow was provided,
and Jesuit headteachers were directed to indicate the ones they had. They were also asked
to add any other relevant documents they had in their schools. In responding to this
survey question, one headteacher said he had four of these seven documents: (a) Go
Forth and Teach: The Characteristics of Jesuit Education, (c) What Makes a Jesuit
School Jesuit, (f) Ignatian Pedagogy: A Practical Approach, and (g) Our Secondary
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Schools Today and Tomorrow. The other headteacher said he had none of these
documents. Neither indicated they had any other documents on Jesuit education.
Concerning findings about the commitment of Jesuit headteachers in cultivating
collaboration in their schools, Survey Item 11 sought to discern ways through which
headteachers sought to help teachers and nonteaching staff improve their knowledge of
the values, mission, and vision of Jesuit education. The survey item read: Identify the
ways through which the Jesuit headteacher has helped you to know better the values,
mission and vision of Jesuit education? Please check all that apply. For this survey item,
too, a list of option was provided that included: (a) Workshops (e.g., seminars, meetings)
in Jesuit education (inclusive of Ignatian pedagogy), (b) Retreats in Ignatian Spirituality
(i) ½ day, (ii) Full day (iii) 2–3 days, (c) Days of review of the school year, (d) Induction
of new teachers and staff on Ignatian Spirituality (inclusive of Jesuit education),
(e) Learning activities with other Jesuit schools, and (f) Through exchange programs
with other Jesuit schools in and outside the province.
In responding to this survey item, the most common response from the teachers
was Workshops (e.g., seminars, meetings) in Jesuit education (inclusive of Ignatian
pedagogy), indicated by 70 (79.54%) of the 88 teachers. Figure 3 illustrates other ways
headteachers have used, according to teachers. In a very similar manner, responses from
the nonteaching staff also indicated that the most commonly used method to help them
increase their knowledge of the values, mission, and vision of Jesuit education was
through Workshops (e.g., seminars, meetings) in Jesuit education (inclusive of Ignatian
pedagogy), where 18 (66.66%) of the 27 nonteaching staff chose this option. Again in a
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very similar way, other methods suggested had only been used with less than half of the
nonteaching staff, as shown in Figure 4.

Figure 3. Teachers’ responses to the question about the ways the Jesuit headteacher has
helped them better understand the values, mission, and vision of Jesuit education.
Survey Item 13 sought to discern headteachers’ attitudes toward teachers and
nonteaching staff, as perceived by the three groups (teacher’s, nonteaching staff, and the
headteachers themselves). It read, In your opinion what is the attitude of the Jesuit
headteacher toward you as a teacher/nonteaching staff? A Likert-type scale with five
choices (extremely positive, somewhat positive, neither positive nor negative, somewhat
negative, and extremely negative) asked each respondent to pick the most appropriate
response.

112

Figure 4. Nonteaching staff responses to the ways the Jesuit headteacher has helped them
better understand the values, mission, and vision of Jesuit education.
In responding to this question, more than half of the 88 teachers, 47 (53.41%)
indicated that the headteacher’s attitude toward them was extremely positive. Similarly,
from the responses of nonteaching staff, 66.67% chose extremely positive. No one in
either group chose extremely negative. Table 8 presents the means and standard
deviations of teachers’ and nonteaching staff members’ responses. In answering the same
survey question, one headteacher indicated that his attitude toward teachers and
nonteaching staff was extremely positive, whereas the other indicated it was somewhat
positive.
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Table 8
Summary of Means and Standard Deviations of Respondents’ Opinions on the Attitude of
the Headteacher Toward Them (N = 115)
Teachers
(n = 88)
Item
In your opinion what is the attitude of the Jesuit
headteacher towards you as a teacher/nonteaching staff?

Nonteaching staff
(n = 27)

M

SD

M

SD

3.39

0.78

3.59

0.62

Note. Scoring Scale: 5 = Extremely positive, 4 = Somewhat positive, 3 = Neither positive nor Negative, 2
= Somewhat negative, 1 = Extremely negative.

Another survey item constructed to collect data about the commitment of
headteachers in cultivating collaboration with teachers and nonteaching staff was Item 14
which read, Identify the incentives that the headteacher has put into place to motivate
faculty and nonteaching staff in their work. A list of incentives was provided and
respondents were directed to choose all the incentives with which they agreed. The list of
incentives included (a) End-of-year parties/picnics for teachers, (b) Meals during school
days, (c) Opportunities for career/professional development, (d) Opportunities for
personal development, (e) Financial incentives for extra work done and (f) Formal
(public) recognition for teachers for excellence in their departments. Respondents were
also asked to write down any other incentives their headteachers used to motivate them.
A textbox was provided for this option.
In their responses, teachers indicated that the two most common incentives were
Meals during school days with 82 (93.18%) respondents choosing that option, and
Financial incentives for extra work done, with 72 (81.81%) respondents choosing that
option. The two least common incentives were Opportunities for career/professional
development (36 or 40.90% respondents) and Opportunities for personal development (34
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or 38.63% respondents). For their part, the nonteaching staff similarly indicated that the
two mostly used incentives were Meals during school days and Financial incentives for
extra work done, each chosen by 17 (62.96%) of the 27 respondents. The least used
incentives were Opportunities for career/professional development chosen by only 8
(29.62%) respondents, and Formal (public) recognition for teachers for excellence in
their departments, which was chosen by 10 (37.03%) respondents.
Three other incentives were added by the respondents in answer to Survey Item
14 about the initiatives used by headteachers to motivate teachers and nonteaching staff:
•

Creating more time for socialization,

•

The creation of an academic enhancement fund, and

•

Awarding of financial incentives for long-serving teachers and other staff
members.

Both headteachers indicated they had put all six incentives in place to motivate teachers
and nonteaching staff.
The last survey item gathered data on the commitment of headteachers in
cultivating collaboration with 16 statements about the headteacher, requiring respondents
to indicate their level of agreement or disagreement with these 16 statements. From the
results of the teachers, only one quality gleaned more than half (56.32%) of strongly
agreed, that the headteacher respects all school members. The quality that recorded the
second highest number of strongly agreed, was that the headteacher Supports
collaboration among teachers (e.g., working as departments) on which 41 (46.59%) of
teachers agreed.
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In contrast, only 22 (25%) of teachers chose strongly agree for the quality that the
headteacher Provides teachers with faculty/staff with opportunity for career/professional
advancement and an even lower number of 20 (22.73%) teachers chose strongly agreed
for the quality that the headteacher Promotes autonomous decision making in activities.
Findings also showed that three (3.41%) teachers chose strongly disagree for the quality
that the headteacher Draws upon the expertise of others in making decisions.
When the findings from the nonteaching staff for the same survey item were
analyzed, none of the qualities recorded 50% strongly agreed. The quality that got the
highest votes for strongly agreed was the headteacher Motivates people to do their very
best professionally, which was chosen by only 11 (42.31%) of the 27 nonteaching staff.
Only 3 (11.54%) of nonteaching staff members chose strongly agreed for the quality that
the headteacher Includes others in school-wide processes (e.g., policy-making, strategic
planning), and an even lower 2 (7.69%) chose strongly agreed for the quality that the
headteacher Celebrates the uniqueness of each person (teacher, staff, students).
For their part, both headteachers chose either Strongly agree or Somewhat agree
for all 16 qualities listed about them. Table 9 presents the means and the standard
deviations of teachers and nonteaching staff about their assessment of the headteachers,
according to the qualities listed.
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Table 9
Summary of the Means and Standard Deviations of Respondents’ Assessment of Key
Qualities of the Head Teachers of Jesuit Schools (N = 115)
Teachers
(n = 88)
Defining quality

M

Nonteaching staff
(n = 27)
SD

M

SD

a) Values the contribution of each teacher/nonteaching
staff.

3.09

0.88

3.00

0.68

b) Strives to increase the contribution of each
teacher/nonteaching staff.

3.08

0.79

3.08

0.56

c) Treats teachers as partners, not just employees.

2.85

1.05

3.08

0.73

d) Provides teachers/nonteaching staff with faculty/staff
with opportunity for career/professional advancement.

2.68

1.07

2.69

0.82

e) Values the opinion of each teacher/nonteaching staff.

3.02

0.94

2.96

0.85

f) Demonstrates knowledge of the foundational documents
of Jesuit education.

3.25

0.83

3.15

0.77

g) Demonstrates a partnership with the Society of Jesus
and its mission.

3.25

0.76

3.04

0.76

h) Celebrates the uniqueness of each person (teacher, staff,
students).

3.08

0.80

2.73

0.59

i) Promotes autonomous decision making in activities.

2.85

0.86

2.92

0.63

j) Supports collaboration among teachers/nonteaching staff 3.30
(e.g., working as departments).

0.80

3.12

0.75

k) Includes others in school-wide processes (e.g., policymaking, strategic planning).

2.88

0.95

2.69

0.77

l) Respects all school members.

3.45

0.71

3.23

0.64

m) Motivates people to do their very best professionally.

3.19

0.93

3.23

0.85

n) Draws upon the expertise of others in making decisions.

2.92

0.98

2.88

0.65

o) Is open to new ideas/ways of doing things.

3.08

0.92

3.15

0.82

p) Successfully translates the school’s vision into concrete
initiatives (inclusive of instructional structures).

3.12

0.82

3.17

0.62

q) Makes decisions that enhance the mission (inclusive of
the philosophy) of the school.

3.23

0.81

2.92

0.69

Note. Scoring Scale: 5 = Strongly agree, 4 = Agree, 3 = Neither agree nor disagree, 2 = Disagree, 1 =
Strongly disagree.
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Findings for Research Question 4
How committed are the faculty and staff of Jesuit secondary schools in East
Africa to responding to the call to collaborate with headteachers?
Data to answer this question was collected using survey Items 7, 8, and 9. Survey
Item 7 inquired about how conversant respondents were with the characteristics of Jesuit
education. It read, Which characteristics of Jesuit education are you familiar with? In
posing this survey item, the researcher listed 16 characteristics of Jesuit education
(ICAJE, 1987) and asked respondents to choose all those with which they were familiar.
Responses showed a great variation in the level of knowledge about these characteristics,
with some respondents indicating that they were familiar with all, whereas others
indicated that they were familiar with as few as two of these characteristics.
Concretely, from the responses of the 88 teachers, the three characteristics with
which most respondents were familiar were (j) It seeks to form “men and women for
others,” chosen by 85 (96.59%), (a) It insists on the total formation of each individual,
selected by 80 (90.90%), and (b) It insists on individual care and concern for each person,
selected by 79 (89.77%) of the teachers. In contrast, the three characteristics that recorded
the lowest levels of familiarity were (g) It promotes dialogue between faith and culture,
with which only 53 (60.22%) teachers were familiar, (o) it assists in providing ongoing
personal (moral) formation that is needed, especially for teachers, selected by 54
(61.36%), and (d) it is not rigid, as it can always be modified to meet the needs of the
individual, selected by 56 (63.63%).
In a similar manner, findings from the responses of nonteaching staff indicated
that the same three characteristics were most familiar and in the same order: (j) It seeks to
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form “men and women for others,” chosen by 25 (92.59%), (a) it insists in the total
formation of each individual, selected by 20 (74.07%), and (b) It insists on individual
care and concern for each person, selected by 19 (70.37%). The characteristics with
which nonteaching staff were least familiar were (d) it is not rigid, as it can always be
modified to meet the needs of the individual, selected by only 9 (33.33%), (g) it promotes
dialogue between faith and culture, selected by 12 (44.44%), and (o) it stresses
collaboration among Jesuits, other religious people, and lay, also chosen by 12 (44.44%).
For their part, in responding to this survey item, although one headteacher
indicated he was familiar with all the characteristics, the other indicated he was familiar
with only nine of the 16 characteristics; thus, his familiarity with these characteristics was
at 56.25%.
Survey Item 8 probed respondents further about the level of their knowledge
about the characteristics of Jesuit education. The survey question read, Overall, how well
do you know the principles (characteristics) of Jesuit education? A Likert-type scale with
5 choices (extremely well, very well, moderately well, slightly well, and not well at all)
was provided and each respondent was directed to choose one answer. Teachers’
responses showed that almost half (49.43%) chose moderately well.
Nonteaching staff provided a very similar pattern whereby the largest group chose
moderately well. Both headteachers chose very well. Table 10 represents the means and
standard deviations of the levels of knowledge about the characteristics of Jesuit
education self-reported by teachers and nonteaching staff members.
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Table 10
Summary of the means and Standard Deviation of respondents’ Level of Knowledge of
the Characteristics of Jesuit Education (N = 114)
Teachers
(n = 87)

Overall, how well do you know the principles
(characteristics) of Jesuit Education?

Nonteaching staff
(n = 27)

M

SD

M

SD

2.17

1.00

2.11

0.99

Note. Scoring Scale: 5 = Extremely well, 4 = Very well, 3 = Moderately well, 2 = Slightly well, 1 = Not
well at all.

Although many collaborators were familiar with some characteristics of Jesuit
education, their level of knowledge of these characteristics was very low. In both groups,
the highest number of respondents indicated they had only a moderate level of knowledge
of these characteristics, and in both groups, some respondents said that they did not know
the characteristics well at all.
The level of commitment by teachers and nonteaching staff was further
investigated in Survey Item 9, which asked them to indicate any other activities they were
involved in at the school. The actual survey item read, Apart from teaching/your official
duty, what other activities are you involved in at the school? A list of five activities was
provided and the respondents were asked to choose all the activities in which they were
involved. The list included Planning of school activities, Involvement/Overseeing of
Clubs, Involvement/Overseeing students’ Community Service, Serving in the Spiritual
Ministry for Students, and Serving as Sports Master/Mistress. A textbox was provided for
them to write down any other activities in which they were involved at school.
From teachers’ responses, 33 of them were involved in Planning of School
Activities, 52 selected Involvement/Overseeing of Clubs, 39 indicated
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Involvement/Overseeing Students’ Community Service, 26 in Serving in the Spiritual
Ministry of Students, and nine in Serving as Sports Masters/Mistresses. From the
nonteaching staff, 10 were involved in Planning of school events, seven in
Involvement/Overseeing of Clubs, another seven in Involvement/Overseeing Students’
Community Services, 12 in Serving in the Spiritual Ministry of Students, and one in
Serving as Games Master/Mistress. Other activities listed by teachers and nonteaching
staff were the following:
•

Conducting orientation program for new students,

•

Advising students about future life and careers,

•

Serving as a counselor for students (2),

•

Providing guidance and formation of girls, Supervising students’ study time,

•

Working on the school Magazine, serving as [Young Christian Students]
Patron,

•

Serving as class teacher/dean (2),

•

Being in charge of Grants in Aid (GIA) for poor students,

•

Accompanying students on the bus home at the end of the school term
(chaperon),

•

Being in-charge of the school kitchen,

•

Involvement in improving the hygiene around the school for health of both
students and staff,

•

Overseeing boarding, and

•

Being in-charge of the library.
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Two respondents said they were not involved in any activity outside their official duties
in the school.
Findings for Research Question 5
What factors do those who serve in Jesuit secondary schools in East Africa
(headteachers, faculty, and staff) perceive to enhance collaboration among them?
Data for this research question was collected through Survey Item 5 which read,
In your opinion what enhances the collaboration between teachers/nonteaching staff and
the headteacher? A list of five suggestions was provided, and respondents were directed
to choose all the alternatives they felt enhanced collaboration with the headteacher. A text
box was provided at the end of the question and respondents were asked to write down
any other suggestions that were not captured by the five suggestions provided. The five
suggestions provided were the following: (a) Clear communication, (b) Clearly stated
expectations, (c) Invitation to participate in different school-wide activities (inclusive of
processes), (d) Regular team-building incentives, and (e) Exposure to Jesuit charism
(inclusive of Jesuit spirituality and Jesuit education).
Responses from the teachers, in answering Research Question 5, showed that the
suggestion most commonly used was Clear communication, selected by 67 (76.13%) of
teachers. The next best option was Invitation to participate in different school-wide
activities (inclusive of processes), selected by 58 (65.90%) teachers. The third highest
selection was for Clearly stated expectations, selected by 50 (56.81%) teachers.
Findings from the nonteaching staff showed Clear communication, similarly,
emerged as the most common way to enhance collaboration, selected by 26 (92.72%)
nonteaching staff. The second best suggestion was regular team-building incentives,
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selected by 13 (48.14%) respondents. Figures 5 and 6 show responses from teachers and
nonteaching staff about what enhances collaboration in their schools.

Figure 5. Teachers’ opinions about what enhances collaboration between the headteacher
and themselves.
Further analysis showed respondents listed other suggestions in the textbox
provided in the section named “Other.” These suggestions included the following:
•

Staff commitment, Creating avenues for good teamwork in the school,

•

Better understanding of Jesuit educational pedagogy,

•

Better understanding of Ignatian spirituality,

•

Listening carefully to teachers and staff before taking decisions,

•

Knowledge and expertise in each person’s field,

•

Involvement in setting school goals,
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•

Annual evaluation of implementation achievement of goals by the whole
school,

•

Recognition and motivation of teachers and staff, and

•

Consistency, follow-up and regular check-in meetings.

Figure 6. Nonteaching staff opinions about what enhances collaboration between the
headteacher and themselves.
Findings for Research Question 6
What factors do those who serve in Jesuits secondary schools (headteachers,
faculty, and staff) perceive to challenge (obstacles/barriers) collaboration among them?
Data for this question was collected using Survey Item 6, which stated, In your
opinion what things hinder the collaboration between teachers/nonteaching staff and the
headteacher? A list of five options was given and respondents were directed to pick all
those that hindered collaboration with the headteacher. The options given were (a) lack of
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knowledge about Jesuit education, (b) lack of commitment to the values, vision, and
mission of the school, (c) lack of interest in anything outside their official duty, (d) lack
of feeling of ownership of the school, and (e) lack of time and resources. At the end, a
text box was provided and respondents asked to write down any additional items that
were not listed among the hindrances.
The responses by the 88 teachers showed that the most common hindrance to
collaboration was (a) lack of knowledge about Jesuit education, selected by 37 (42.04%)
of teachers, followed by (d) lack of feeling of ownership of the school, selected by 33
(37.50%). Responses from the nonteaching respondents indicated that the most common
hindrance to collaboration was (b) lack of commitment to the values, vision, and mission
of the school, selected by 16 (59.25%) nonteaching staff. In responding to Survey Item 6,
both headteachers identified all the options, except option (e) lack of time and resources,
which one but not both headteachers selected. Figures 7 and 8 represent the responses of
teachers and nonteaching staff about what they perceived to be hindrances to
collaboration.
In the textbox provided for other options, several respondents wrote other
hindrances to collaboration:
•

Lack of enough funds,

•

Lack of mutual trust between the administration and the teachers/staff,

•

Absence of timely review and increase of salaries,

•

Failure to act on some of the challenges facing the school,

•

Rivalry and resentment among some staff members,

•

Lack of consultation before decisions are taken and
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•

Constant changes in timetables (schedules).

One of the headteachers also added
•

Too much focus on financial benefits.

Figure 7. Teachers’ opinions about what hinders collaboration between the headteacher
and themselves.
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Figure 8. Nonteaching staff opinions about what hinders collaboration between the
headteacher and themselves.
Findings for Research Question 7
What do those who serve in Jesuit secondary schools (headteachers, faculty, and
staff) suggest to strengthen collaboration among them?
This question sought to gather suggestions about ways/means of enhancing
collaboration among all people working in Jesuit schools in the Eastern Africa Province.
Data for this question accrued through Survey Item 15 whereby a list of six suggestions
for enhancing collaboration was provided and respondents were directed to select all the
suggestions they felt would enhance collaboration. The survey item read, In your opinion,
what should be encouraged in order to create a working collaboration between
faculty/nonteaching staff and the headteacher? The list comprised the following
suggestions: (a) timely communication, (b) tasks that are reasonable, (c) deadlines that
are reasonable, (d) showing appreciation for work done, (e) showing respect to them, and
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(f) not taking advantage of their talents. Below the list, a textbox was provided and
respondents were asked to write down any other suggestions they believed would
enhance collaborations.
Findings from this survey item indicated that among the 88 teachers, the top three
suggestions were (a) timely communication, selected by 76 (86.36%) teachers,
(d) showing appreciation for work done, selected by 70 (79.54%) teachers, and
(e) showing respect to them, selected by 60 (68.18%) teachers. From the data from the 27
nonteaching staff, it emerged that the top three suggestions picked were (d) showing
appreciation for work done, selected by 24 (88.88%) nonteaching staff, (a) timely
communication, selected by 20 (74.47%) nonteaching staff, and (b) showing respect for
them and tasks that are reasonable. Figures 9 and 10 show the distribution of responses
selected by the teachers and nonteaching staff members, respectively.

Figure 9. Teachers’ opinions about what should be encouraged to enhance collaboration
between the headteacher and themselves.
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Figure 10. Nonteaching staff opinions about what should be encouraged to enhance
collaboration between the headteacher and themselves.
From the responses by headteachers, all the suggestions were seen as important,
except (b) tasks that are reasonable, which was chosen by one, not both the headteachers.
Additional suggestions about what should be encouraged to enhance collaboration
included the following:
•

Trying to understand the needs of the nonteaching staff such as family
obligations (2),

•

Financial motivation for teachers and staff,

•

Formation of teachers and staff in leadership roles,

•

Finding more ways to motivate teachers, not just rules,

•

Empowering them through delegation of duties and

•

Trusting them and their judgments.
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Additional Findings
The researcher was especially interested in finding more about the orientation
given to teachers and nonteaching staff when they began working in these Jesuit schools.
The researcher focused a great deal on this issue during interviews with headteachers and
their administrative teams (N = 9). Clearly, no actual programmed orientation or
induction program existed for new members joining the school. In many of the
interviews, the interviewees said that after the new member was introduced to the whole
school (usually during the morning assembly), he or she met with the headteacher, deputy
headteacher, and academic dean who outlined his/her duties and expectations; then the
new member went to the head of the department in which they would be working.
Overall, the introduction took merely a “couple of hours on the first day,” as the deputy
headteacher of one of the schools stated.
On the same issue of orientation and induction programs, both headteachers stated
they did not have the resources to conduct a substantive orientation. They said they
lacked the material, that is, handbooks/pamphlets/manuals to do this. Asked what they
would include as topics for the induction program, they pointed to the following:
•

The mission of the Society of Jesus,

•

A summary of Jesuit pedagogy,

•

The full list of the characteristics of Jesuit education, and

•

How to enhance collaboration and build teamwork.

However, despite the absence of formal orientation/induction programs, in the
course of each year, opportunities arose for schoolwide retreats and short seminars on
Ignatian pedagogy, which was how most respondents had come to know some of the
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characteristics of Jesuit education. However, no in-depth knowledge of these
characteristics was evident.
The most common occasions to enhance collaboration were the team-building
times, which happened four times each year in both schools. When asked about the
activities and programs that take place during these team-building occasions, the
following activities were listed:
•

Review and evaluation of the school and its performance,

•

Dealing with disciplinary issues,

•

Giving awards to various members,

•

Giving motivational talks,

•

Eating together,

•

Having mass, and

•

Having short inputs about topics such as how to work as teams and openness
and freedom to approach the administration for any needs or issues.

•

Self-introduction to one another, especially if someone new had joined the
team, and

•

Bidding farewell to any members who were leaving.

Asked about the greatest challenges they face in addressing teachers and
nonteaching staff, headteachers pointed out the following:
•

Lack of resources, especially books, manuals, and documents about Jesuit
education and specifically about Ignatian pedagogy,

•

The struggle to reduce employee turnover especially among teachers,

•

Lack of funds to sufficiently support those who want to advance their training,
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•

Lack of enough properly trained teachers and staff members, and

•

A poor command of English language among teachers and nonteaching staff,
which made them less confident in dealing with students.

On the same note, both headteachers indicated as a major hindrance to
collaboration was
•

the inability of some collaborators (teachers and nonteaching staff) to work
without constant supervision.

The last interview question posed for those working closest to headteachers was,
Are there some things you wish the headmaster would do to increase the level of
collaboration with teachers and nonteaching staff? In responding to this question, some
items were:
•

The need for consistency and following of the principle of subsidiarity,

•

More recognition of teachers’ and nonteaching staffs’ input to the school,

•

More listening to their concerns,

•

Showing more respect for the teaching and nonteaching staff,

•

Showing more trust to them, especially in delegating jobs in their areas of
expertise,

•

Assuring them of the security of their jobs,

•

Ensuring that there were enough funds for the advancement and professional
training of any teaching and nonteaching staff members,

•

Getting or developing a pamphlet on Jesuit values and Jesuit education,
something tangible that can be given to each new member,
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•

Devising a better way to give awards, to ensure every member has a chance of
being awarded if they do well in their departments, and

•

Reviewing salaries of the teachers and nonteaching staff to ensure they are at
par with those of teachers in other private schools.
Summary of Research Findings

In summary, findings from the study showed that, in general, a considerable level
of collaboration exists and many respondents—teachers, nonteaching staff, and
headteachers—felt that there was an amicable and friendly relationship among the
headteachers, teachers, and nonteaching staff. Similarly, many respondents reported
being satisfied with the levels of communication and the feeling of being valued by the
headteachers.
However, deeper analyses showed that major discrepancies and lack of
consistency emerged in cultivating, maintaining, and enhancing the desired level of
collaboration. One such area was the level of knowledge about Jesuit education of people
working in Jesuit schools. Another is the level of preparedness they possess. These
shortfalls were clearly demonstrated in that when asked the level of knowledge they have
of the characteristics of Jesuit education, the majority of respondents said they knew them
only moderately well. Only half of the respondents reported having attended an
induction/orientation at the beginning of their work in these schools.
The study also identified some key factors for different aspects of collaboration.
Major elements that enhanced collaboration were (a) clear communication, (b) invitations
to participate in various schoolwide activities, (c) clearly stated goals, and (d) regular
team-building incentives. Main hindrances to collaboration were (a) lack of knowledge
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about Jesuit education, (b) lack of a feeling of ownership of the school, and (c) lack of
commitment to the values, vision, and mission of the school. The study identified some
of the most important aspects necessary to improve the level of collaboration: (a) timely
communication, (b) showing appreciation for work done, and (c) showing respect to
teachers and nonteaching staff.
Data from the interviews with members of the administrative teams of the two
schools (N = 9) corroborated findings from the survey in many ways, but especially in
three key areas: the level of knowledge of Jesuit education of those who work in these
schools, the absence of a systematic and sufficient induction/orientation program for
those coming to work in these schools, and the attributes that need to be encouraged to
improve the level of collaboration in these schools. Findings from the interviews further
stressed the need for recognition, respect, listening, trust, having duties delegated as
aligned with principle of subsidiarity, having adequate remuneration for jobs, the
availability of funds for professional advancement, and a clear induction program as
ways to help advance collaboration.
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CHAPTER V
SUMMARY, DISCUSSIONS, CONCLUSIONS, IMPLICATIONS, &
RECOMMENDATIONS
Summary of the Study
Education is one of the main apostolic commitments in which the Society of Jesus
has invested and stayed committed since its foundation in 1540. In carrying out their
education ministry, Jesuits have followed their own charism (Ignatian charism). Donahue
(1990) called the view the “Characteristics of a Jesuit Vision of Education.” Over the
years, however, it became clear that Jesuits could not run schools on their own, and that
they needed many non-Jesuits to help continue the legacy of Jesuit education. To ensure
this continuity, Jesuits have sought ways to cultivate and building dynamics and
partnerships between themselves the non-Jesuits with whom they work.
The term commonly used for this kind of dynamics is collaboration, as seen in
Jesuit documents like Our Secondary Schools Today and Tomorrow (Arrupe, 1980); Go
Forth and Teach: Characteristics of Jesuit Education (ICAJE,1987); Perspectives on
Collaboration: A Workbook (Metts & O’Connell, 1992); Documents of the thirty-fourth
General Congregation of the Society (Society of Jesus, 1995); Lay-Jesuit Collaboration
in Higher Education (The Institute of Jesuit Sources, 2002); and Jesuit Life and Mission
Today: The Decrees of the 31st–35th General Congregations (Padberg, 2009).
Despite the availability of these documents about collaboration between Jesuit
and the non-Jesuits in Jesuit education, the researcher could find no past studies
investigating how Jesuits used these documents to establish and enhance collaboration.
The purpose of this study, therefore, was to carry out one such investigation and to
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investigate the extent of collaboration between Jesuit administrators and non-Jesuit
faculty and staff in Jesuit secondary schools in Eastern Africa Province of the Society of
Jesus, based on the aforementioned Jesuit documents.
The study used a conceptual framework with two components. The first
conceptual basis was Selznick’s (1957) “institutional embodiment of purpose” (p. 62).
The second conceptual component consisted of three characteristics of Jesuit education
that specifically address collaboration between Jesuits and non-Jesuits working in the
same Jesuit school that “Jesuit education stresses lay-Jesuit collaboration” (ICAJE, 1987,
p. 41): “Jesuit education relies on a spirit of community among: teaching staff and
administrators; the Jesuit community; governing boards; parents; students; former
students; and benefactors” (p. 41); and “Jesuit education takes place within a structure
that promotes community” (ICAJE, 1987, p. 41). The study had seven research questions
aimed at capturing the necessary information to answer the overarching concern about the
extent of collaboration in these schools.
The study employed a mixed-method design to collect data that included a
researcher-constructed survey and face-to face interviews, aiming to gather diverse data
that would lead to a more comprehensive understanding of the research problem (as
advocated by Creswell, 2014). The survey was administered to teachers, nonteaching
staff, and headteachers, whereas interviews were administered to Jesuit headteachers and
members of their administrative teams in two Jesuit secondary schools in the Eastern
Africa Province of the Society of Jesus. The researcher administered both, in person, in
November 2016.
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The data collected through the survey was statistically analyzed using the USF
Qualtrics software. Similarly, the data from the interviews was analyzed to answer the
research questions and findings were recorded. These findings are summarized and
discussed in the following pages to provide these Jesuit schools with research-based
suggestions on how to cultivate and enhance the indispensable collaboration needed.
Discussions
Discussions for Research Question 1
To what extent do those who serve in Jesuit secondary schools in East Africa
(headteacher, faculty, and staff) experience collaboration?
The data collected to answer this question revealed that of all 117 respondents,
108, or 92.30%, were either somewhat satisfied or extremely satisfied with the working
relationships among the headteacher, teachers, and nonteaching staff. Data collected from
the 117 revealed that 78 of them rated the degree of collaboration at their schools to be
either high or very high. Similarly, of the 117 respondents, 95 indicated that the degree of
collaboration in their respective schools had increased a little or increased a great deal
since they started working in their school.
Collectively, these findings indicated a positive trend and response to the call to
achieve true union of minds and hearts, and to work together as a single apostolic body in
the formation of students, whereby a sharing of vision, purpose, and apostolic effort was
advocated (ICAJE, 1987). Findings also indicated an assent or congruence with many
Catholic Church documents that called on collaboration, understanding, and regarding of
lay people working in Catholic schools as full partners in the Catholic educational
enterprise and called for their increased participation in these schools. These Church
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documents also advocated dynamic reciprocity, mutuality, and complementarity in the
educational community and a communion in the educational mission of the Catholic
Church as well as a practice of evangelical fraternity (Congregation for Catholic
Education, 2012b, 2012c; National Conference of Catholic Bishops ,1972; Sacred
Congregation for Catholic Education, 1977, 1982; Stein, 2016). Study findings indicated
a high level of alignment with the demands of these documents.
At the same time, despite the overall positive picture shown by these findings,
more needs to be done. In particular, when asked to rate the degree of collaboration in
their schools (Survey Item 4), as many as 37 respondents indicated either moderate or
low. On the question of whether the degree of collaboration had increased since they had
started working in that school, in total, 22 respondents indicated that collaboration had
either remained the same or decreased. These two findings indicated that efforts are
needed to boost the degree of feeling of collaboration and efforts to cultivate
collaboration even further.
These goals could be achieved by increasing the aspects that increase the level of
collaboration, such as reciprocity and mutuality, as advocated by Church documents
(Congregation for Catholic Education, 2012b, 2012c; National Conference of Catholic
Bishops ,1972; Sacred Congregation for Catholic Education, 1977) and increasing
initiatives and aspects that increase the feeling of inclusion, such as enhancing
communication and listening to others’ views and concerns (Halawah, 2005; Lavery,
2012; Metts & O’Connell, 1992; Society of Jesus, 1995; Stein, 2016). Some suggestions
made by teachers and nonteaching staff about ways to strengthen collaboration could be
put into place. Such suggestions included timely communication, showing appreciation to
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them, and showing respect to them as persons. These choices could be taken as indicators
of what would strengthen and improve this communication.
Discussions for Research Question 2
In what ways do those who serve in Jesuit Secondary Schools (headteacher,
faculty, and staff) perceive collaboration to be demonstrated?
This question aimed to discern concrete ways collaboration was expressed and
experienced. First, survey findings indicated that the majority of teachers and
nonteaching staff rated their interaction with the headteacher as ranging from friendly to
very close. This finding aligned very well with the call by the Congregation for Catholic
Education (2012b) for authentic relationships in Catholic schools and that the religious
leaders of these schools should promote solidarity in the schools. Findings also aligned
well with the observation by the same Congregation for Catholic Education that
education takes place in relational and community contexts characterized by openness
between those working together. Furthermore, findings agreed with the call for
evangelical fraternity; cooperation and exchange of gifts; and sincere unity advocated by
the Congregation for Catholic Education (2012c).
Deeper inquiry about the concrete ways this collaboration was expressed and
experienced was carried out through a survey item that required respondents to identify
events/activities/incentives undertaken by headteachers that made teachers and
nonteaching staff feel valued as members of the school community. Study findings
indicated that the activities/incentives headteachers commonly used included listening to
the concerns of teachers and nonteaching staff; seeking their advice on their areas of
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expertise; and supporting the decisions teachers and nonteaching staff made in their
departments.
Still further, findings to answer Research Question 2 indicated that, of the 115
teachers and nonteaching staff, only 47 or 40.86% of collaborators agreed the
headteacher always or most of the time sought their opinion before making a decision. In
contrast, 82 (71.30%), 95 (82.60%), and 72 (62.60%) indicated the headteacher most of
the time or always listened to their views and concerns, treated them as valued members
of the school community, and delegated important responsibilities to them, respectively.
These findings showed close alignment between the running of these Jesuit
schools and findings from other researchers on ways to improve working situations in
schools in general (Lavery, 2012; Stein, 2016), advocating for listening and being aware
of the situation in the school; seeking advice and encouraging inclusion in decision
making; empowering others; and creating a positive school culture.
These findings aligned in a specific way with Jesuit documents that called for
readiness to listen and learn from others, the creation of an active, conscientious, and
responsible involvement (GC 34, decree 13), listening to the concerns of others working
in the same mission (Society of Jesus, 1995), sharing in the fullness of mission (Arrupe,
1980), drawing on the wisdom of each other; and willingness and openness to listen and
learn from each other (Metts & O’Connell, 1992).
Despite this congruence, room for improvement emerged, because, as noted in
Chapter 4 (see findings for Research Question 2) several respondents registered dismal
approval rates for some of these items. For example, for Survey Item 2—What
events/activities/initiatives has the headteacher done to make you feel like a valued
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member?—only 32 teachers of 88 indicated the headteacher involved them in
development meetings and sought their input. Similarly, only 10 of the 27 nonteaching
staff indicated that the headteacher involved them in development meetings and sought
their input. This finding was corroborated by findings from Survey Item 12. In
Subsection a, How often does the headteacher seek your opinion before making decisions
about the school? 11 teachers and one nonteaching staff chose “never.” In Subsection b,
Does the headteacher listen to your views and concerns?, two teachers and two
nonteaching staff chose “never,” and in Subsection d, How often does the headteacher
delegate important responsibilities to teachers/nonteaching staff? three teachers and
three nonteaching staff chose “never.”
Discussions for Research Question 3
To what extent are the Jesuit secondary school headteachers knowledgeable of
and committed to their call to cultivate collaboration with faculty and staff in their
schools?
Concerning the setting up of the culture and the working tone for a school set up,
many documents and researchers lay the bulk of that responsibility on the principal
(headteacher; (Bennis & Nanus, 1985; Branch et al., 2013; Congregation for Catholic
Education, 2012b; Heft, 2011; Kelley et al., 2005; Lavery, 2012; Stein, 2016; Velasco et
al., 2012; Waters et al., 2004). But prior to acting, school leaders are required to know
what is expected of them and specifically to know the details of charism, core values,
mission, and vision of their schools. Findings to answer Research Question 3 are
discussed based on the two components: knowledge and commitment of headteachers in
cultivating and enhancing collaboration.
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Findings indicated that for knowledge of key documents about Jesuit education
and especially about collaboration ranged between moderate to very knowledgeable. One
headteacher disclosed being very knowledgeable of these key documents; the other
admitted he was only moderately knowledgeable (see Appendix A, Section C: For
Headteachers, Survey Item 17). When asked if they used these documents, again one
disclosed the documents influenced him a great deal, whereas the other relied on them
only a little (Appendix A, Section C: For Headteachers, Survey Item 18). Another
question (Appendix A, Section C: For Headteachers, Survey Item 19) inquired about key
references on Jesuit education headteachers had in their schools available for teachers and
nonteaching staff. One of the two headteachers said he had four such references; the other
said he had none.
Both had been Jesuits for a period of between 10 and 20 years and both indicated
they had worked in Jesuit schools for a period of 3 to 5 years; thus, their current job was
their first job in the leadership of Jesuit schools. Both held a master’s degree in
education, thereby exceeding the minimum qualifications for headteachers of secondary
schools in the area.
Collectively, findings about this first component of knowledge of Jesuit
documents, expected of Jesuit school leaders, was low. In the two schools, resources
about Jesuit education were inadequate, and overall, a need existed to increase their level
of knowledge about Jesuit education and collaboration in Jesuit schools. These findings
showed a gap between what was practiced and the call from Jesuit documents (Huang,
2013; Metts & O’Connell, 1992; Padberg, 2009; Society of Jesus, 1995) for the need to
understand collaboration.
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For the second component—commitment of Jesuit headteachers to cultivate
collaboration—findings indicated that Jesuit leaders were carrying out their mandate of
cultivating collaboration to a great level and the most common means/ways to do so were
workshops (e.g., seminars and meetings) in Jesuit education (inclusive of Ignatian
pedagogy). This finding indicated some alignment with the call by church documents for
leaders of Catholic schools to help in the formation of their teachers and staff.
Headteachers helped teachers and nonteaching staff to be aware of the ideals and specific
objectives of their institutions and educational philosophy, as well as the charism and
special characteristics of the particular educational institution (Congregation for Catholic
Education, 2012c; Sacred Congregation, 1977, 1982; U.S. Conference of Catholic
Bishops, 2005).
Further findings on the second component of Research Question 3 indicated that
the majority of teachers and nonteaching staff agreed that the attitude of the headteacher
toward them ranged from somewhat positive to extremely positive, with the larger
number agreeing that it was extremely positive. This result stood out as an aspect that
was quite positive in these schools. More importantly, these findings aligned with the
advocacy for principals to establish interpersonal relationships with their teachers and
support staff (Price, 2012). These interpersonal relationships influence principals’ and
teachers’ satisfaction, cohesion, and commitment levels, which in turn positively affects
the school climate. Still further findings on this component indicated that some incentives
headteachers used to motivate teachers included providing meals during school days and
financial incentives for extra work done.
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Educational researchers and scholars (Balkar, 2015; Eldor & Shoshani, 2016;
Halawah, 2005; Hallinger & Heck, 2010; Heft, 2011; Kohm & Nance, 2009; McKinney
et al., 2015; Metts & O’Connell, 1992; Price, 2012; Robey, 2012; Rubinstein, 2013) have
investigated and suggested qualities and characteristics that improve the school
environment and the actions the principal needs to take, as well as qualities the principal
needs to possess to ensure the best environment for education. Some of these qualities are
also expected of leaders of Jesuit schools. Survey Item 16, to answer research Question 3,
sought to discern what qualities Jesuit headteachers of the schools studied possessed.
Findings indicated that the majority of respondents—teachers as well as
nonteaching staff—did not choose “strongly agree” or even “agree” that their headteacher
possessed or displayed a majority of these qualities. Specifically, findings showed that
although several qualities got more than 50% of nonteaching respondents’ choice of
“agree,” teachers’ responses included only one quality that garnered more than 50% with
strongly agree: that the headteacher respects all school members. Most responses to
Survey Item 16 indicated a great deal of lukewarm, midrange scores in judging the
qualities possessed by headteachers, and did not show complete alignment with that
expected of effective school principals (Balkar, 2015; Eldor & Shoshani, 2016; Halawah,
2005; Hallinger & Heck, 2010; Heft, 2011; Kohm & Nance, 2009; McKinney et al.,
2015, Metts & O’Connell, 1992; Price, 2012; Robey, 2012; Rubinstein, 2013).
However, although findings from these survey items painted only moderate-level
pictures of knowledge and commitment to cultivating collaboration in these Jesuit
schools, other findings indicated a better level of commitment to cultivating
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collaboration. For Survey Item 20, headteachers in both schools indicated they facilitate
at least four team-building sessions per year, corroborated by all other interviewees.
Discussions for Research Question 4
How committed are the faculty and staff of Jesuit secondary schools in East
Africa to responding to the call to collaborate with headteachers?
To fully respond to this question, the study first sought to discern how much
teachers and nonteaching staff knew about Jesuit education. Findings from Survey Item 7
indicated that although some respondents (including headteachers) were familiar with
many of the 16 characteristics listed, some knew as few as only two of them.
Subsequent Survey Item 8 further sought to establish how well respondents knew
the principles (characteristics) of Jesuit education. Among teachers, only 28 (32.18%)
indicated they knew these principles very well or extremely well, whereas for
nonteaching staff, only nine (33.34%) knew the principles very well or extremely well.
Furthermore, the most commonly chosen level of knowledge was “moderately well,”
selected by 43 (49.43%) and 12 (44.44%) teachers and nonteaching staff members,
respectively. Still, 18.39% of teachers only knew them slightly well or not well at all,
whereas 22.22% of nonteaching respondents knew them only slightly well or not well at
all. Overall, this area recorded low results and showed a wide range between those who
were familiar with some of these characteristics and those who were not. Therefore, very
little congruence emerged between the directives of Church documents and Jesuit
education expectations of those working in Catholic schools and their actual knowledge
of the particular charism of the institution in which they worked (Convey, 2014; Metts &
O’Connell, 1992; Sacred Congregation, 1982 GC 31, Decree 28).
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More findings to answer this research question came from the results of Survey
Item 9, which asked respondents to indicate different activities (outside their official
duties in the school) in which they were involved. Almost all teachers and nonteaching
staff members were involved in activities outside their official duties. These activities
included planning school activities, being in charge of student clubs, being involved in
students’ community services, providing counseling and advisory services to students,
being in charge of sports and of boarding facilities for students, and many other activities.
Overall only two respondents indicated they were not involved in any activities outside
their official duties in the school.
Discussions for Research Question 5
What factors do those who serve in Jesuit secondary schools in East Africa
(headteachers, faculty, and staff) perceive to enhance collaboration among them?
The study’s finding in answering Research Question 5 indicated that 92.72% of
nonteaching staff members and 76.13% of teachers and the two headteachers averred
clear communication was the most common factor used to enhance collaboration. Other
factors identified as also effective in enhancing collaboration included invitations to
participate in various schoolwide activities (including processes) and clearly stated
expectations. For nonteaching staff members, other factors indicated were regular teambuilding incentives, clearly stated expectations, and exposure to Jesuit charism (including
Jesuit spirituality).
Among factors respondents added were staff commitment, creating avenues for
good teamwork in the school, better understanding of Jesuit educational pedagogy, better
understanding of Ignatian spirituality, listening carefully to teachers and staff before
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making decisions, respecting knowledge and expertise in each person’s field,
involvement in setting school goals, annual evaluation of implementation and
achievement of goals by the whole school, recognition and motivation of teachers and
staff, and consistent follow-up and regular check-in meetings.
These findings affirmed what many scholars (Halawah, 2005; Kohm & Nance,
2009; Metts & O’Connell, 1992; Price, 2012; Robey, 2012; Rubinstein, 2013)
underlined: that clear communication is of paramount importance in getting people to
work together in an amicable and productive manner. Findings also affirmed that clear
expectations lead to better performance (Price, 2012). Findings were equally congruent
with the suggestions of other scholars who pointed out that key factors in a collaborative
culture include having teachers who understand the mission of the school and are
committed to its identity (Convey, 2014); mission-driven teachers and school leaders who
help teachers understand the charism, culture, and ethos of the school (Clark, 2012);
teachers who show creative leadership and take responsibility (Halawah, 2005); ongoing
professional development (Kohm & Nance, 2009; McKinney et al., 2015); listening to
others (Metts & O’Connell, 1992); and teachers and nonteaching staff who need
encouragement, appreciation, and recognition to motivate them to do better (Halawah,
2005; Heft, 2011; Kohm & Nance, 2009; McKinney et al., 2015).
These findings also agreed with advocacy from Church documents. These
documents urge initial and continued formation of all those working in Catholic schools;
transmission of the specific educational charism to the lay people working in Catholic
schools; and advancing of professional training for them (Congregation for Catholic
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Education, 2012b, 2012c; Sacred Congregation, 1977, 1982; U.S. Conference of Catholic
Bishops, 2005).
Discussions for Research Question 6
What factors do those who serve in Jesuits secondary schools (headteachers,
faculty, and staff) perceive to challenge (obstacles/barriers) collaboration among them?
The study’s findings to answer Research Question 6 indicated that although all
options provided by the researcher were identified as hindrances to collaboration, the
highest number of teachers identified lack of knowledge about Jesuit education as the
greatest hindrance; nonteaching staff identified lack of commitment to the values, vision,
and mission of the school as the greatest hindrance to collaboration. More nonteaching
staff identified hindrances from the list provided by the researcher than did teachers.
Nevertheless, these findings seemed to once again point to the responsibility of
headteachers to do more and to find ways to ensure teachers and nonteaching staff are
exposed to the principles of Jesuit education (Clark, 2012; Congregation for Catholic
Education, 2012b, 2012c; Sacred Congregation for Catholic Education, 1982) as well as
sharing the Ignatian charism and Jesuit vision of education (Metts & O’Connell, 1992),
and this in turn upheld the call for a meaningful orientation and induction program
(Clark, 2012). Findings also could be seen as an invitation to administrators to do more to
ensure all collaborators received a good and substantial introduction about Jesuit
education.
However, these findings could be seen to challenge headteachers to first ensure
they have the necessary knowledge of the mission of these schools, and then to find ways
to increase the level of commitment to the values, vision, and mission of their schools
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among teachers and nonteaching staff. This knowledge would, in turn, require
headteachers to find ways to motivate teachers and ensure more commitment (Selznick,
1957). This is leadership, because leadership shapes the character of an organization and
transforms the organization’s policy into the organization’s social structure (Selznick,
1957).
Discussions for Research Question 7
What do those who serve in Jesuit secondary schools (headteachers, faculty, and
staff) suggest to strengthen collaboration among them?
To answer Research Question 7, all survey respondents (N = 117) were asked to
identify what suggestions they proposed are important in strengthening collaboration
among themselves. They were also provided a textbox to write down any additional
suggestions that were not among those listed by the researcher. Among the top three
suggestions from the 88 teachers were timely communication, showing appreciation for
work done, and showing respect to them, all selected by more than 68% of teachers.
Responses from the 27 nonteaching staff were similar in that primary suggestions were
showing appreciation for work done, timely communication, showing respect for them,
and tasks that are reasonable.
Collaborators found timely communication, showing appreciation for work done,
and respecting them more appealing than any other suggestions in enhancing
collaboration, validating the works of researchers on the centrality and indispensability of
communication (Halawah, 2005; Kohm & Nance, 2009; Metts & O’Connell, 1992; Price,
2012, Robey, 2012; Rubinstein, 2013). They equally validated the works of researchers
about other important aspects and attitudes such as showing appreciation to them,
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rewarding and awarding them, publicly recognizing their input and contribution,
respecting them, showing support for them, and treating them with dignity (Halawah,
2005; Heft, 2011; Kohm & Nance, 2009; McKinney et al., 2015; Robey, 2012).
Discussion of Other Key Findings
Survey findings indicated that of the 117 respondents, 87 (74.36%) had been
introduced to the tenets of Jesuit education at some point during their period of working
in these schools, whereas 59 (50.40%) had participated in an induction/orientation
program. When this aspect was further investigated through the interviews (N = 9), it
emerged that no induction/orientation program exists in either of the schools in the sense
suggested by Clark (2012). Instead, employees received a very abbreviated version of the
induction program, which lasted only a couple of hours on their first day at the school.
Headteachers did not have enough resources to carry out an effective induction
program. Interviews with headteachers showed they lacked books, manuals, and
documents about Jesuit education and specifically about Ignatian pedagogy. These
findings may have been the basis for respondents’ medium level of knowledge about
Jesuit education, according to their self-report through the survey.
Interview findings indicated that among the changes those working on
administrative teams in these schools would strongly recommend to headteachers
included consistency and following the principle of subsidiarity (Arrupe, 1980);
recognition of teachers’ and nonteaching staff’s input to the school; listening to their
concerns; showing more respect to the teaching and nonteaching staff; showing more
trust in them, especially in delegating jobs in their areas of expertise; assuring them of the
security of their jobs; ensuring that the school has enough funds for the advancement and
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professional training of teaching and nonteaching staff members; getting or developing a
pamphlet on Jesuit values and Jesuit education, something tangible that can be given to
each new member; devising a better way to give awards, to ensure every member has an
equal or realistic chance of being awarded, if they did well in their departments; and
reviewing salaries of teachers and nonteaching staff to ensure they are at par with those
of teachers in other private schools.
In this way, interview findings corroborated survey findings and added depth,
especially to some suggestions about what enhances collaboration and what needs to be
done to further enhance collaboration. Concretely, interview findings showed congruence
especially with findings answering Research Questions 5 and 7 about the importance of
showing appreciation for work done; showing respect and appreciation to teachers and
staff as valuable members of the school; rewarding and awarding them; publicly
recognizing their input and contribution; showing support for them; treating them with
dignity; holding regular team-building incentives; having clearly stated expectations; and
exposing them to Jesuit charism and the characteristics, core values, vision, and mission
of Jesuit education. Consequently, interview findings equally validated the works of
educational researchers and scholars (Clark, 2012; Convey, 2014; Halawah, 2005; Kohm
& Nance, 2009; McKinney et al., 2015; Metts & O’Connell, 1992; Robey, 2012) as well
as Church documents on education (Congregation for Catholic Education, 2012b, 2012c;
Sacred Congregation for Catholic Education, 1977, 1982; U.S. Conference of Catholic
Bishops, 2005).
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Implications
Based on the findings from this study and the discussions that followed, several
key implications arose, presented here. The first implication is that strong leadership is
needed in these schools, and consequently a need to find ways to develop and grow
leadership more, because good leadership comes before collaboration can come about.
Good leaders create the climate conducive for collaboration to happen.
The second implication is that, given that some teachers and nonteaching staff
have been working in Jesuit schools for a long time, and given the absence of books and
materials on Jesuit education, one way to increase knowledge about Jesuit education
would be to have the experienced faculty and staff present short seminars or workshops
to their colleagues about their experiences working in Jesuit schools and their knowledge
of Jesuit education. Veterans can also play the role of mentors for newly employed
colleagues, which would ease the burden of propagating the tenets of Jesuit education
from headteachers.
A third implication is a need to create an environment where more collaborators,
especially women, can be part of the leadership of these schools. This aligns with the call
for a strong leader who is confident in delegating duties to teachers and nonteaching staff
as appropriate. Yet another implication is a need for formation of administrators and of
teachers and nonteaching staff in these schools. Formation on aspects of Jesuit education
in general and also in aspects of collaboration and teamwork are clearly necessary to
enhance the work been done in these schools.
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Recommendations
Recommendations for Future Research
Based on the findings of this study, the following recommendations are made for
future research in the area of enhancing collaboration in Jesuits schools.
1. Conduct a study replicating this study with Jesuit schools in different Jesuit
Provinces in Africa and Madagascar.
2. Conduct a study about the preparation given to Jesuit school administrators
about their preparation to take over the leadership of Jesuit schools in Eastern
Africa.
3. Conduct a study about the level of collaboration and networking between the
Jesuits schools in Eastern Africa.
4. Conduct a study on the kind of preparation and formation given to Jesuit
school leaders across Jesuit Provinces in the Jesuit assistancy of Africa and
Madagascar.
5. Conduct a study about the kind of preparation (orientation programs and
induction programs) given to the teachers and nonteaching staff working in
Jesuit schools in the different Jesuit Provinces in Africa and Madagascar.
6. Conduct a study of the perceptions of principals, teachers, and nonteaching
staff on the extent to which these schools can be seen to be truly Jesuit
schools.
Recommendations for Future Practice
The mission and future survival of Catholic education relies heavily on the
contribution of the lay people. Since the time of Vatican Council II, many Church
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documents have consistently advocated and stressed this crucial contribution to Catholic
education (Congregation for Catholic Education, 2012b, 2012c; National Conference of
Catholic Bishops, 1972; Sacred Congregation for Catholic Education, 1977, 1982; U.S.
Conference of Catholic Bishops, 2005). Similarly, the mission and, indeed, the legacy of
Jesuit education relies heavily on the involvement, commitment, and contribution of nonJesuits working in these schools (Arrupe, 1980; ICAJE, 1987; The Jesuit Conference,
2002; JSN, 2015; Metts & O’Connell, 1992; Padberg, 2009; Society of Jesus, 1995). For
the future of Jesuit education in Eastern Africa Province of the Society of Jesus, it is
necessary to enhance the full partnership that these documents advocate.
Based on the findings from this study, the following are recommendations made
for future practice in the area of collaboration in Jesuit schools in Eastern Africa:
1. In regard to the leaders of Jesuit schools and their preparations, it is
recommended that
a. All Jesuits working in Jesuit schools in Eastern Africa Province attend a
training (seminar, workshop, and course) in Jesuit education/Ignatian
pedagogy.
b. All Jesuits (but more especially headteachers) working in Jesuit schools in
Eastern Africa Province be trained in the areas of leadership,
collaboration, inclusion, and team-building as a prerequisite to working in
these schools.
c. The Provincial and the education commission of the Eastern Africa
Province should explore avenues of networking between the Jesuits
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working in these schools and Jesuits working in Jesuit education in other
provinces of the Society of Jesus.
2. In regard to formation of teachers and nonteaching staff, it is recommended
that
a. All new teachers and nonteaching staff receive proper orientation and
induction/orientation programs covering the charism, values, vision, and
mission of Jesuit education, as well as the characteristics of Jesuit
education, at the beginning of their work in Jesuit schools. Clark (2012),
advocate for a 3-day induction program as sufficient to help new teachers
get the needed introduction to the culture and ethos of a school, as well as
the educational charism of a particular educational institute.
b. All new and current teachers and nonteaching staff working in these Jesuit
schools should attend workshops, seminars and retreats that focus on
Jesuit education and specifically on the roles they, as non-Jesuits, play in
the overall functioning of Jesuit schools.
c. All new and current teachers and nonteaching staff attend workshops and
seminars on team building and professional ethical learning communities.
3. In regard to resources and materials to enhance collaboration, it is
recommended that
a. The Eastern Africa Province should commission the development of an
orientation/induction program tool (manual or booklet) to be used in all
the Jesuit schools in the province.
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b. Jesuit headteachers find the resources or set aside some funds to enhance
professional training, as needed, by teachers and nonteaching staff in their
schools
Closing Remarks
The findings from this research pointed to two main directions. First, they pointed
to the general evidence of a good level of collaboration. As results showed, many
teachers and nonteaching staff reported a high level of satisfaction with the extent of
collaboration, and more importantly that the degree of collaboration had increased since
they started working in their respective schools. Evidence also emerged of good rapport
between teachers and nonteaching members with their respective headteachers.
Furthermore, many teaching and nonteaching staff members indicated their agreement
that headteachers valued them and helped them in various ways to get to know about
Jesuit education and charism, and to develop in ways that enhanced their participation.
Clear indications emerged that almost all the teachers and nonteaching staff
members were involved in at least one other activity outside their official duties, which is
clear sign of commitment to the school and collaboration in the overall ministry of Jesuit
education. All these are positive trends that can be taken as signs of a bright future for
Jesuit education in the Eastern Africa Province.
In contrast, a clear need emerged for improvement. The first area was on the
general level of knowledge about Jesuit education. Although some collaborators showed
some knowledge about Jesuit education, many of their ratings were at best medium. This
is one area that needs immediate attention. The second area was the preparation these
collaborators received at the beginning of their work in the respective Jesuit schools.
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Findings indicated that only about half of them had attended an induction/orientation
program, and an abbreviated one at that. This is another area that showed the need for
improvement. The third area is actions Jesuit administrators can take to enhance
collaboration; several actions were mentioned.
One conclusion that can arise from this finding is that collaboration can be
enhanced not so much by the rules and deadlines of the work itself, but more through the
treatment of collaborators as people. Communicating with them and sharing the
necessary information with them, respecting them as persons, listening to their concerns,
seeking their advice, and appreciating their daily contribution toward the good of the
school are key motivations when trying to get people to work together as a single team.
A second conclusion is that, given the many advantages and benefits that accrue
from having a collaborative culture, it seems paramount that headteachers, on whom lies
the onus of influencing the organizational climate of the school (Price 2012), and in this
particular case, the onus of cultivating and enhancing collaboration, must do all they can
to ensure the existence of such cultures. In concrete terms, this culture involves keeping
and maintaining the positive trends already in existence, like valuing teachers and
nonteaching staff and having a good rapport with them; and at the same time growing and
improving in areas that needed improvement. Overall, the study revealed that effective,
strong leadership is the most urgent need in these schools to enhance collaboration to a
level that can guarantee the continuation and, indeed, the prosperity of Jesuit education in
Eastern Africa.
On the whole, looking at the findings from this study, there is optimism that these
schools are headed in the right direction in cultivating and enhancing collaboration. With
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more openness, listening, and inclusion, the level of collaboration can rise to even higher
levels, which, in return will impact all parties positively: principals, teachers, nonteaching
staff, and students.
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APPENDIX A
COLLABORATION IN JESUIT SECONDARY SCHOOLS SURVEY
Introduction
My name is Stephen Nzyoki Nduati, SJ. I am a doctoral student in the School of
Education at the USF. I am conducting a survey to investigate the extent of collaboration
between Jesuit school administrators (here referred to as headteacher) and their nonJesuit faculty/staff in Jesuit schools in the Eastern Africa Province of the Society of
Jesus. For the purpose of this survey, collaboration is described using the words of the
International Commission on the Apostolate of Jesuit Education (ICAJE), 1987 that
In a Jesuit school there is a willingness on the part of both lay people and Jesuits
to assume appropriate responsibilities: to work together in leadership and in
service. Efforts are made to achieve a true union of minds and hearts, to work
together as a single apostolic body in the formation of students. There is, therefore
a sharing of vision, purpose and apostolic effort. (p. 41)
The survey seeks to find out both the level of collaboration that is experienced in these
schools and the forms that this collaboration takes. I would greatly appreciate your
participation in this survey. The data collected though this survey will provide beneficial
information that can be used to improve the quality of collaboration among all who serve
in Jesuit schools in the Eastern Africa Province: Jesuits, religious, and lay people and
non-Jesuits. In addition, the data will advance the mission of Jesuit education. Be assured
that all your responses will be held in highest confidence and will be kept completely
anonymous. Please note, also, that participation in the survey is absolutely voluntary and
your choice to participate or not in the survey will not affect your work in the school.
There are no perceived risks in participating in this survey.

Thank you for participating in this survey.
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Stephen Nzyoki Nduati SJ
Section A: For Teachers
Q1. Please check the most appropriate answer.
Very
Distant

Distant

Cordial but
not friendly

Friendly

Very close

(a) How would you describe your
interaction with the Jesuit headteacher?

Q2. What events/activities/initiatives has the headteacher done to make you feel like a
valued collaborator? Please check all that apply.
a) Seeking my advice on my area of expertise.
b) Organizing faculty/staff appreciation days.
c) Supporting the decisions that I make in my department.
d) Listening to my concerns.
e) Involving me in development meetings and seeking my input.
f) Other

Q3 Please check the most appropriate answer to each of the following questions.
Extremely
satisfied
a) How satisfied are you with the
working relationship between the
headteacher and the teachers?
b) How satisfied are you with the
level of communication from the
headteacher?
c) How satisfied are you with the
way the headteacher values your
contribution to the overall success
of the school?

Somewhat
satisfied

Neither
satisfied
nor
dissatisfied

Somewhat
dissatisfied

Extremely
dissatisfied
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Q4 Please check the answer that applies.
Very high

High

Moderate

Low

a) Please rate the degree of collaboration at your
school.

Q5 In your opinion what enhances the collaboration between teachers and the
headteacher?
Please check all that apply.
a) Clear communication.
b) Clearly stated expectations.
c) Invitation to participate in different school-wide activities (inclusive of processes).
d) Regular team-building incentives.
e) Exposure to Jesuit charism (inclusive of Jesuit Spirituality and Jesuit Education).
f) Other

Q6 In your opinion what things hinder the collaboration between teachers and the
headteacher
Please check all that apply.
a) Lack of knowledge about Jesuit Education.
b) Lack of commitment to the values, vision, and mission of the school.
c) Lack of interest in anything outside their official duty.
d) Lack of feeling of ownership of the school.
e) Lack of time and resources.
f) Other

Very low
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Q7 Which characteristics of Jesuit education are you familiar with? Please check all that
apply.
Yes

No

(a) It insists in the total formation of each individual.
(b) It insists on individual care and concern for each person.
(c) It includes a religious dimension that permeates the entire education.
(d) It is not rigid, as it can always be modified to meet the needs of the individual.
(e) It is value-oriented.
(f) It proposes Christ as the model of human life.
(g) It promotes dialogue between faith and culture.
(h) It emphasizes activity on the part of the student.
(i) It is a preparation for active life commitment.
(j) It seeks to form ‘men and women for others.’
(k) It manifests a particular concern for the poor.
(l) It pursues excellence in its work of formation.
(m) It stresses collaboration among Jesuits, other religious people, and lay.
(n) It takes place within a structure that promotes community.
(o) It assists in providing ongoing personal (moral) formation that is needed, especially
for teachers.
(p) It assists in providing ongoing professional (intellectual) formation that is needed
especially for teachers.
(q) Other

Q8 Please check the most appropriate answer.
Extremely
Moderately Slightly Not well at
well
Very well
well
well
all
a) Overall, how well do you know the principles
(characteristics) of Jesuit Education?
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Q9 Apart from teaching, what other activities are you involved in within the school?
Please check all that apply.
a) Planning of school activities.
b) Involvement/Overseeing of clubs.
c) Involvement/Overseeing students’ community Service.
d) Serving in the spiritual ministry for students.
e) Serving as sports master/mistress.
f) Other

Q10. Please check the most appropriate answer to each of the following questions.
Increased a Increased a Remained Decreased Decreased
great deal little
the same a little
a great deal
a)
To what degree would you rate your
collaboration with the headteacher since you
started working here?

Q11 Identify the ways through which the Jesuit headteacher has helped you to know
better the values, mission and vision of Jesuit education? Please check all that apply.
a) Workshops (e.g. seminars, meetings) in Jesuit education (inclusive of Ignatian pedagogy.
b) Retreats in Ignatian Spirituality
i) ½ day.
ii) Full day.
iii) 2-3 days.
c) Days of review of the school year.
d) Induction of new teachers and staff on Ignatian Spirituality (inclusive of Jesuit Education).
e) Learning activities with other Jesuit schools.
f) Through exchange programs with other Jesuit schools within and outside the province.
g) Other
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Q12. Please check the most appropriate answer to each the following questions.
Always

Most of the Half the
Sometimes
time
time

Never

a) How often does the headteacher seek your
opinion before making decision about the
school?
b) Does the headteacher listen to your views and
concerns?
c) Does the headteacher treat you as a valued
member of the school community?
d) How often does the headteacher delegate
important responsibilities to teachers?

Q13 Please check the answer that applies.
Neither
positive
Extremely Somewhat
nor
Somewhat Extremely
positive
positive negative negative negative
a) In your opinion what is the attitude of the
Jesuit headteacher towards you as a teacher?

Q14 Identify the incentives has the headteacher put into place to motivate faculty in their
work. Please check all that apply.
a) End of your parties/picnics for teachers.
b) Meals during school days.
c) Opportunities for career/professional development.
d) Opportunities for personal development.
e) Financial incentives for extra work done.
f) Formal (public) recognition for teachers for excellence in their departments.
g) Other
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Q15 In your opinion, what should be encouraged in order to create a working
collaboration between faculty and the headteacher? Please check all that apply.
a) Timely communication.
b) Tasks that are reasonable.
c) Deadlines that are reasonable.
d) Showing appreciation for work done.
e) Showing respect to them.
f) Not taking advantage of their talents.
g) Initiating and upholding interfaith conversations.
h) Other
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Q16 Please check your level of agreement with the following statements about the
Headteacher.
The Headteacher…

Strongly
agree

Agree

Neither
agree nor
disagree

Disagree

Strongly
disagree

a) Values the contribution of each teacher.
b) Strives to increase the contribution of each
teacher.
c) Treats teachers as partners, not just
employees.
d) Provides teachers with faculty/staff with
opportunity for career/professional
advancement.
e) Values the opinion of each teacher.
f) Demonstrates knowledge of the foundational
documents of Jesuit education.
g) Demonstrates a partnership with the Society
of Jesus and its mission.
h) Celebrates the uniqueness of each person
(teacher, staff, students).
i) Promotes autonomous decision-making in
activities.
j) Supports collaboration among teachers (e.g.
working as departments).
k) Includes others in school-wide processes
(e.g. policy-making, strategic planning).
l) Respects all school members.
m) Motivates people to do their very best
professionally.
n) Draws upon the expertise of others in making
decisions.
o) Is open to new ideas/ ways of doing things.
p) Successfully translates the school’s vision
into concrete initiatives (inclusive of
instructional structures).
q) Makes decisions that enhance the mission
(inclusive of the philosophy) of the school.

Q17 Please check the most appropriate answer.
Male
a) What is your gender?

Female
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Q18 Please check the most appropriate answer.
3 years or
less

Between 3 Between 5
and 5
and 10
More than
years
years
10 years

a) How long have you worked in a Jesuit school?

Q19 Please check the answer that applies .
Yes
a) Were you introduced to the elements of Jesuit education?
b) Did you attend and induction program when you started working in this school?

Q20 Which of the following status best describes you?
a) Jesuit teacher
b) Religious non-Jesuit teacher (vowed religious)
c) Lay teacher

Q21 Which of the following categories describes your highest educational level?
a) Diploma in Education
b) Bachelor of Arts in Education
c) Bachelor of Science in Education
d) Master of Arts Degree in Education
e) Further Advanced Degree in Education

Q22 Which of the following religious affiliation best describes you?
a) Catholic Christian
b) Non-Catholic Christian
c) Muslim
d) Other (please list it)

Thank you for participating in this survey. Your
responses are truly appreciated

No
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Section B: For Nonteaching Staff
Q1. Please check the most appropriate answer.
Very
Distant

Cordial but not
Friendly
Friendly

Distant

Very Close

a) How would you describe your
interaction with the Jesuit headmaster?

Q2 What events/activities/initiatives has the headteacher done to make you feel like a
valued collaborator? Please check all that apply.
a) Seeking my advice on my area of expertise.

Yes

b) Organizing faculty/staff appreciation days.
c) Supporting the decisions that I make in my department.
d) Listening to my concerns.
e) Involving me in development meetings and seeking my input.
f) Other

Q3 Please check the most appropriate answer to each of the following questions.
Extremely
satisfied

Neither
Somewhat satisfied nor Somewhat
satisfied
dissatisfied dissatisfied

Extremely
dissatisfied

a) How satisfied are you with the
working relationship between the
Jesuit head teacher and the staff?
b) How satisfied are you with the
level of communication from the head
teacher?
c) How satisfied are you with the way
the Jesuit headteacher values your
contribution to the overall success of
the school?

Q4 Please check the answer that applies.
Very high
a) Please rate the degree of collaboration at
your school

High

Moderate

Low

Very low
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Q5 In your opinion what enhances the collaboration between then nonteaching staff and
the headteacher? Please check all that apply.
a) Clear communication.
b) Clearly stated expectations.
c) Invitation to participate in different school-wide activities (inclusive of processes).
d) Regular team-building incentives.
e) Exposure to Jesuit charism (inclusive of Jesuit Spirituality and Jesuit Education).
f) Other

Q6 In your opinion what things hinder the collaboration between nonteaching staff the
headteacher? Please check all that apply.
a)

Lack of knowledge about Jesuit Education.

b)

Lack of commitment to the values, vision, and mission of the school.

c)

Lack of interest in anything outside their official duty.

d)

Lack of feeling of ownership of the school.

e)

Lack of time and resources.

f)

Other

174
Q7 Which characteristics of Jesuit education are you familiar with? Please check all that
apply.
Yes

No

a) It insists in the total formation of each individual.
b) It insists on individual care and concern for each person.
c) It includes a religious dimension that permeates the entire education.
d) It is not rigid as it can always be modified to meet the needs of the individual
e) It is value-oriented.
f) It proposes Christ as the model of human life.
g) It promotes dialogue between faith and culture.
h) It emphasizes activity on the part of the student.
i) It is a preparation for active life commitment.
j) It seeks to form ‘men and women for others.’
k) It manifests a particular concern for the poor.
l) It pursues excellence in its work of formation.
m) It stresses lay-Jesuit collaboration.
n) It takes place within a structure that promotes community.
o) It assists in providing ongoing personal (moral) formation that is needed, especially
for nonteaching staff.
p) It assists in providing ongoing professional (intellectual) formation that is needed,
especially for nonteaching staff.
q) Other

Q8 Please check the most appropriate answer.
Extremely
well
a) Overall, how well do you know the
principles (characteristics) of Jesuit
education?

Very well

Moderately
well

Slightly
well

Not well at
all
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Q9 Apart from your official job, what other activities are you involved in within the
school? Please check all that apply.
a) Planning of school activities.
b) Involvement/overseeing of clubs.
c) Involvement/overseeing students’ community service.
d) Serving in the spiritual ministry for students.
e) Serving as sports master/mistress.
f) Other

Q10 Please check the most appropriate answer to each the following questions.
Increased a Increased a Remained Decreased a Decreased a
great deal
little
the same
little
great deal
a) To what degree would you rate your
collaboration with the headteacher since
you started working here?

Q11 Identify the ways through which the Jesuit headteacher has helped you to know
better the values, mission and vision of Jesuit education? Please check all that apply.
a) Workshops (e.g. seminars, meetings) in Jesuit education (inclusive of Ignatian pedagogy.
b) Retreats in Ignatian Spirituality
i) ½ day.
ii) Full day.
iii) 2-3 days.
c) Days of review of the school year.
d) Induction of new teachers and staff on Ignatian Spirituality (inclusive of Jesuit
education).
e) Learning activities with other Jesuit schools.
f) Through exchange programs with other Jesuit schools within and outside the province.
g) Other
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Q12. Please check the most appropriate answer to each the following questions.
Always

Most of the
Times

Half the
Times

Sometimes

Never

a) How often does the headteacher seek
your opinion before making decision about
the school?
b) Does the headteacher listen to your
views and concerns?
c) Does the headteacher treat you as a
valued member of the school community?
d) How often does the headteacher
delegate important responsibilities to
teachers?

Q13 Please check the answer that applies.
Neither
Extremely Somewhat positive nor Somewhat
positive
positive
negative
negative
a) In your opinion what is the attitude of
the Jesuit headteacher towards you as a
staff member?

Q14 Identify the incentives that the headteacher has put into place to motivate
nonteaching staff in their work. Please check all that apply.
a) End of your parties/picnics for faculty.
b) Meals during school days.
c) Opportunities for career/professional development.
d) Opportunities for personal development.
e) Financial incentives for extra work done.
f) Formal (public) recognition for teachers for good excellence in their departments.
g) Other

Extremely
negative
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Q15 In your opinion, what should be encouraged in order to create a working
collaboration between nonteaching staff and the headteacher? Please check all that apply.
a) Timely communication.
b) Tasks that are reasonable.
c) Deadlines that are reasonable.
d) Showing appreciation for work done.
e) Showing respect to them.
f) Not taking advantage of their talents.
g) Initiating and upholding interfaith conversations.
h) Other
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Q16 Please check your level of agreement with the following statements about the
headteacher.
The Headteacher…
a) Values the contribution of each staff
member.
b) Strives to increase the contribution of
each staff member.
c) Treats staff members as partners, not
just employees.
d) Provides staff members with
faculty/staff with opportunity for
career/professional advancement.
e) Values the opinion of each staff
member.
f) Demonstrates knowledge of the
foundational documents of Jesuit
education.
g) Demonstrates a partnership with the
Society of Jesus and its mission.
h) Celebrates the uniqueness of each
person (faculty, staff, students).
i) Promotes autonomous decision-making
in activities
j) Supports collaboration among staff
members.
k) Includes others in school-wide
processes (e.g. policy-making, strategic
planning).
l) Respects all school members.
m) Motivates people to do their very best
professionally.
n) Draws upon the expertise of others in
making decisions.
o) Is open to new ideas/ ways of doing
things.
p) Successfully translates the school’s
vision into concrete initiatives (inclusive
of instructional structures).
q) Makes decisions that enhance the
mission (inclusive of the philosophy) of
the school.

Strongly
agree

Agree

Neither
agree nor
disagree

Disagree

Strongly
disagree
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Q17 Please check the most appropriate answer.
Male

Female

a) What is your gender?

Q18 Please check

the most appropriate answer.
3 years or Between 3 Between 5 More than 10
less
and 5 years and 10 years
years

a) How long have you worked in a Jesuit school?

Q19 Please check the answer that applies.
Yes

No

a) Were you introduced to the elements of Jesuit education?
b) Did you attend and induction program when you started working in this school

Q20 Which of the following status best describes you. Please check
appropriate.

the most

a) Jesuit Nonteaching staff
b) Religious (non-Jesuit) and nonteaching staff
c) Lay nonteaching staff

Q21 Which of the following categories describes your highest educational level? Please
check the most appropriate.
a) Diploma in Education
b) Bachelor of Arts
c) Bachelor of Science
d) Master of Arts
e) Further Advanced Degree in Education
f) Other
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Q22 Which of the following religious affiliation best describes you? Please check
most appropriate.
Catholic Christian
Non-Catholic Christian
Muslim
Other (Please list)

Thank you for participating in this survey. Your
responses are truly appreciated.

the
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Section C: For Headteachers
Q1 Please check the most appropriate answer.
Very distant

Distant

Cordial but
not friendly Friendly

Very close

a) How would you describe your daily
interaction with the collaborators (teachers,
nonteaching staff?

Q2 What events/activities/initiatives have you, as the headteacher done to make the
teachers and nonteaching staff feel like valued collaborators? Please check all that apply.
a) Seeking their advice on their areas of expertise.
b) Organizing teachers/staff appreciation days.
c) Supporting the decisions that they make in their departments.
d) Listening to their concerns.
e) Involving them in development meetings and seeking their input.
f) Other

Q3 Please check the most appropriate answer to each of the following questions.
Neither
Extremely Somewhat satisfied nor Somewhat Extremely
satisfied
satisfied dissatisfied dissatisfied dissatisfied
a) How satisfied are you with the working
relationship between the headteacher and the
teachers?
b) How satisfied are you with the working
relationship between the headteacher and the
nonteaching staff?

Q4 Please check the answer that applies.
Very high
a) Please rate the degree of collaboration at
your school.

High

Moderate

Low

Very low
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Q5 In your opinion what enhances the collaboration between faculty/staff and you?
Please check all that apply.
a) Clear communication.
b) Clearly stated expectations.
c) Invitation to participate in different school-wide activities (inclusive of processes).
c) Regular team-building incentives.
e) Exposure to Jesuit charism (inclusive of Jesuit Spirituality and Jesuit Education).
f) Other

Q6 In your opinion what things hinder the collaboration between teachers/nonteaching
staff and you? Please check all that apply.
a) Lack of knowledge about Jesuit Education.
b) Lack of commitment to the values, vision, and mission of the school.
c) Lack of interest in anything outside their official duty.
d) Lack of feeling of ownership of the school.
e) Lack of time and resources.
f) Other
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Q7 Which characteristics of Jesuit education are you familiar with? Please check all that
apply.
Yes

No

(a) It insists in the total formation of each individual.
(b) It insists on individual care and concern for each person.
(c) It includes a religious dimension that permeates the entire education.
(d) It is not rigid, as it can always be modified to meet the needs of the individual.
(e) It is value-oriented.
(f) It proposes Christ as the model of human life.
(g) It promotes dialogue between faith and culture.
(h) It emphasizes activity on the part of the student.
(i) It is a preparation for active life commitment.
(j) It seeks to form ‘men and women for others.’
(k) It manifests a particular concern for the poor.
(l) It pursues excellence in its work of formation.
(m) It stresses collaboration among Jesuits, other religious people, and lay.
(n) It takes place within a structure that promotes community.
(o) It assists in providing ongoing personal (moral) formation that is needed, especially
for teachers.
(p) It assists in providing ongoing professional (intellectual) formation that is needed
especially for teachers.
(q) Other

Q8 Please check the most appropriate answer.
Extremely
well
a) Overall, how well do you know the
principles (characteristics) of Jesuit
education?

Very well

Moderately
Not well at
well
Slightly well
all
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Q9 Apart from their official jobs, what other activities are you the teachers and
nonteaching staff involved in within the school? Please check all that apply.
a) Planning of school activities.
b) Involvement/overseeing of clubs.
c) Involvement/overseeing students’ community service.
d) Serving in the spiritual ministry for students.
e) Serving as sports master/mistress.
f) Other

Q10 Please check the most appropriate answer to each of the following questions.
Increased a Increased a Remained Decreased a Decreased a
great deal
little
the same
little
great deal
a) To what degree would you rate your
collaboration with the teachers since you
started working here?
b) To what degree would you rate your
collaboration with nonteaching staff has
increased or decreased?

Q11. From the list provided, what activities have you initiated to ensure that the teachers
/nonteaching staff know the Jesuit charism and the mission and vision of this school?
Please check all that apply.
a) Workshops (e.g. seminars, meetings) in Jesuit education (inclusive of Ignatian pedagogy.
b) Retreats in Ignatian Spirituality
i) ½ day.
ii) Full day.
iii) 2-3 days.
c) Days of review of the school year.
d) Induction of new teachers and staff on Ignatian Spirituality (inclusive of Jesuit Education).
e) Learning activities with other Jesuit schools.
f) Through exchange programs with other Jesuit schools within and outside the province.
g) Other
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Q12. Please check

the most appropriate answer to each the following questions.
Always

Most of the
time

Half the
time

Sometimes

Never

a) How often do you seek the opinion of
teachers and nonteaching staff before
making decisions about the school?
b) Do you listen to the views and concerns
of the teachers and not-teaching staff?
c) Do you treat teachers and nonteaching
staff as valued members of the school
community?
d) How often do you delegate important
responsibilities to teachers/staff?

Q13 Please check the answer that applies.
Neither
Extremely Somewhat positive nor Somewhat
positive
positive
negative
negative

Extremely
negative

a) What is your attitude towards teachers?
b) What is your attitude teaching staff?

Q14 Identify the incentives that you have put into place to motivate faculty in their work.
Please check all that apply.
a)

End of your parties/picnics for teachers/nonteaching staff.

b)

Meals during school days.

c)

Opportunities for career/professional development.

d)

Opportunities for personal development.

e)

Financial incentives for extra work done.

f)
Formal (public) recognition for collaborators (teachers and staff) for excellent in
their departments.
g)

Other
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Q15 In your opinion, what should be encouraged in order to create a working
collaboration between the headteacher and the collaborators (teachers and nonteaching
staff)? Please check all that apply.
a)

Timely communication.

b)

Tasks that are reasonable.

c)

Deadlines that are reasonable.

d)

Showing appreciation for work done.

e)

Showing respect to them.

f)

Not taking advantage of their talents.

g)

Initiating and upholding interfaith conversations.

h)

Other
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Q16 Please indicate (
the headteacher.

) your level of agreement with the statements about your role as

I, as Headteacher…
a) Value the contribution of each teacher
/staff member.
b) Strive to increase the contribution of
each teacher/staff.
c) Treat teachers/staff as partners, and not
just employees.
d) Provide teachers/staff with
opportunities for career/professional
advancement.
e) Value the opinion of each teacher/staff
member.
f) Demonstrate knowledge of the
foundational documents of Jesuit
education.
g) Demonstrate a partnership with the
Society of Jesus and their mission.
h) Celebrate the uniqueness of each person
(faculty, staff, students).
i) Promote autonomous decision-making
in activities.
j) Support collaboration among teachers
and staff members (e.g. working as
departments).
k) Include others in school-wide processes
(e.g. policy-making, strategic planning).
l) Respect all school members.
m) Motivate people to do their very best.
n) Draw upon the expertise of others in
making decisions.
o) Am open to new ideas/ways of doing
things.
p) Translate the school’s vision into
concrete initiatives (inclusive of
instructional structures).
q) Make decisions that enhance the
mission (inclusive of the philosophy) of
the school.

Strongly
agree

Agree

Neither
agree nor
disagree

Disagree

Strongly
disagree
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Q17 How knowledgeable are you with Jesuit documents that focus on Jesuit
collaboration with non-Jesuit collaborators (teachers and nonteaching staff)? Please
check the most appropriate answer.
Very
knowledgeable

Moderately
knowledgeable

Not knowledgeable
at all

a) General Congregation 34, Decree 13.
b) General Congregation 35, Decree 6.
c) Go Forth and Teach: The Characteristics of
Jesuit Education.
d) Our Way of Proceeding.
e) Other

Q18 To what extent do the following documents guide your practice of collaboration
within the school? Please check the most appropriate answer.
A great
deal

A little

Not at all

a) General Congregation 34, Decree 13.
b) General Congregation 35, Decree 6.
c) Go Forth and Teach: The Characteristics of Jesuit Education.
d) Our Way of Proceeding.
e) Other

Q19. Which of these key references on Jesuit education are available to the teachers/ non
teaching staff in the school? Please check all that apply.
a) Go Forth and Teach: The Characteristics of Jesuit Education.
b) Our Way of proceeding.
c) What Makes a Jesuit School Jesuit.
d) The Jesuit Ratio Studiorum of 1599.
e) The First Jesuits.
f) Ignatian Pedagogy: A Practical Approach.
g) Our Secondary Schools Today and Tomorrow.
h) Other
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Q20 Please check the most appropriate answer.
Once every
Once every
Once a year two years
term

Never

a) How often do you hold team-building occasions
(bonding sessions) with teachers and nonteaching
staff?

Thank you for participating in this survey. Your
responses are truly appreciated.
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Appendix B: Permission from Jesuit Schools Network to use Self-assessment Tool.
William Muller, SJ <wmuller@jesuits.org>
To
STEPHEN NDUATI
Aug 17 at 9:15 AM
Stephen... I certainly remember you. I am glad your work goes well. For sure, please use
anything from 2020Vision that is helpful to you. (You might mention somewhere that
you borrowed the survey idea from the Jesuit Schools Network document 2020Vision...)
Blessings to you and all you are doing and good luck with creating the survey instrument.
Bill
From: STEPHEN NDUATI <nziokisteven@yahoo.com>
Sent: Wednesday, August 17, 2016 11:55:04 AM
To: William Muller, SJ
Subject: Permission to use Survey Instrument
Dear Fr. Muller,
Greetings from San Francisco!
I do not know if you remember me but all the same let me re-introduce myself.
My name is Stephen Nzyoki Nduati SJ. I come from the Eastern Africa Province (AOR) and I am currently
pursuing my doctorate in Catholic Educational Leadership at USF. We met in Chicago in January when we
attended the Workshop on Jesuit Education organized by Jose Mesa SJ.
I am still going on with my studies and am at the stage of developing my research instrument. My topic is
on enhancing the collaboration between Jesuits and Non-Jesuits in our Jesuit schools in the Eastern Africa
Province. I intend to carry out a survey to investigate the said collaboration in our schools basing myself of
the Documents of the Society of Jesus. In the course of reading on Jesuit documents, I have come across
the Document entitled 2020Vision and in it I have found a resource instrument called “Qualities of
Ignatian Leadership.” I would like, with permission, to adapt and modify some of the items in this tool in
order to develop my survey instrument. The part that I am especially interested in is “Building
Community and Fostering Collaboration.” By adapting I meant to re-write the items that capture what I
am seeking in order to fit the context and intent of my survey, and to combine them with other additional
questions. The final version of my survey will have three sections: section I for teachers, section II for
nonteaching staff, and section III for Jesuit administrators.
I am therefore writing to request you to grant me the permission to use this tool to develop my own survey
instrument. Please let me know as soon as possible if I can go ahead with my plan.
With Thanks,
Stephen Nzyoki Nduati SJ
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Appendix C: List of Validity Panel members and their expertise
Validity Panelist

Background and Expertise
Methodology

Dr. Benjamin Baab, Ed. D
Assistant Professor,
School of Education,
University of San Francisco

Jesuit
Education

X

X

X

Fr. Ralph Metts SJ Ed. D
Adjunct Professor SOE USF Former
JSEA president
Dr. Doreen Jones, Ed. D
Assistant Professor,
School of Education,
University of San Francisco

Secondary School
Leadership/Administration

X

X

Dr. Michael Duffy Ed. D
Director ICEL, USF
Co-Chair, USF Council on Jesuit
Mission

X

X

Fr. Maria Joseph Savariappan
M.A, SJ
Doctoral Student USF

X

X

Fr. Vincent Hansdak M.A, SJ
Former Jesuit Secondary school
administrator (India)
Doctoral Student (USF)

X

X

Mr. William Bulgus M.A
Assistant Principal
Christo Rey Jesuit High School,
San Jose, California.
Doctoral Student USF

X

X

Fr. Patric Razafimahafaly M.A, SJ
Principal, Jesuit School in
Madagascar

X

X

Mr. Andrew Omondi M.A SJ
Former Principal, Loyola Secondary
School, Wau South Sudan

X

X

X

X

X

X

Fr. Christobal Madero M.A SJ
Doctoral Student UC Berkeley
Fr. Faustine Binamungu, M.A, SJ
Former Principal, Loyola High
School, Tanzania

X
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Appendix D: Collaboration in Jesuit Secondary Schools – Questionnaire
1. Induction Program and Orientation of New teachers:
a. Do you have an induction program/orientation for new teachers and staff?
b. How long does it take usually?
c. What things do you include in the orientation/induction program for new
teachers and staff?
2. Team building and Community building:
a. How often do you hold team-building occasions (bonding sessions) with
teachers and nonteaching staff?
b. What aspects of collaboration are stresses and emphasized in your teambuilding occasions (if any)?
3. Are there things that you wish the headteacher would do to increase the level
of collaboration with teachers and nonteaching staff?
4. What are the biggest challenges that you face in dealing with the teachers and
nonteaching Staff?
5. What are some of the things that you do to motivate the teachers and
nonteaching staff?
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Appendix E: Provincial Permission to Carry out Research in Jesuit Schools in the Eastern
Africa Province
STEPHEN NDUATI <nziokisteven@yahoo.com>
To AOR PROVINCIAL
Jun 29 at 11:16 AM
Dear Fr. Provincial,
Greetings from San Francisco. It is my hope that you are fine and well as you continue
leading our Province.
I am fine, and my studies are going on well. By the end of this summer, I will have
finished all the course work for my Ed.D program which will mean that I will have only
two steps remaining before the completion of my studies. The first step is the writing of
the proposal, and its defense, and the second will be the writing of the dissertation and its
defense.
As you are well aware, in-between these two steps is the data collection, the research
part. And it is in connection with that that I am writing to you. I am now in the process of
applying for the Proposal Writing Class, and part of the requirement is to prepare to fill in
the form on the protection of human subjects during the time of research. Each of us is
required to get a formal letter approving our request to carry out the research in the
location we plan to do our research. This letter must come from the person in charge of
the institutions we are to carry our research in.
For my case, my intention is to carry out a survey research in four of our schools. Loyola
High School, Dar es Salaam, St. Peter Claver Secondary School, Dodoma, Loyola
Secondary school, Wau, and Ocer Campion, Gulu. For me to start the process, I am
requesting you to write me a letter approving my request. It is this letter that I will attach
to my file as I submit my request to the Institutional Review Board for the Protection of
Human Subjects (IRBPHS) who are the ones who will eventually approve my request to
go for research.
Please address the letter to me, and let the heading be: Approval of your request to
carry out a survey in the Jesuit Secondary Schools in Eastern Africa Province. Once
I have this letter, then I will be able to complete the other process that are required for the
registration of the course. I request that you please send the letter as an attachment.
Thanks and God bless you.
In Christ,
Stephen Nzyoki Nduati
Appendix F: Letters from the principals of Jesuit schools in Eastern Africa Province
Meyo Obwanda <meyobwanda@gmail.com>
To
STEPHEN NDUATI
Sep 5 at 1:20 AM
Peace of Christ Baba Nzyoki,
You are most welcome to Loyola High School Dar es Salaam.
We have ninety (90) staff who have worked here for more than one year; sixty (60) are
male and thirty (30) are female.
I shall be happy to assist where and wherever I can.
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Thanks and Blessings
Meyo

